


The Dyslexia Association of Singapore (DAS)  
is a vibrant organisation with professional staff 

who provide a wide array of services for people  
with dyslexia in Singapore. DAS specialist 

psychologists conduct assessment and diagnosis 
for children to adults. DAS Educational Therapists 

provide support for primary and secondary 
school students in centres all over Singapore. 
Activities to raise awareness among parents, 
teachers and the public about dyslexia are 

conducted regularly. 
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DAS is guided in its definition of Dyslexia by the Ministry of Education, 
Singapore in their November 2011 publication "Professional Practice 
Guidelines for the Psycho-educational Assessment and Placement of Students 
with Special Educational Needs". 

Dyslexia is a type of specific learning difficulty identifiable as a 
developmental difficulty of language learning and cognition1. It is a learning 
difficulty that primarily affects the skills involved in accurate and fluent word 
reading and spelling. Characteristic features of dyslexia are difficulties in 
phonological awareness, verbal memory and processing speed. Co-occurring 
difficulties may be seen in aspects of language, motor co-ordination, mental 
calculation, concentration and personal organisation, but these are not, by 
themselves, markers of dyslexia2. 

An appropriate literacy programme should include the following components: 
phonemic awareness, phonics, fluency, vocabulary and comprehension3. The 
literacy programme provided by DAS meets these guidelines. 

1 U.S. Department of Education. (2006). Assistance to States for the education of 
children with disabilities and preschool grants for children with disabilities; Final rule. 
Retrieved on May 26, 2011 from http://idea.ed.gov/download/finalregulations.pdf 
2 Rose, J. (2009). Identifying and Teaching Children and Young People with Dyslexia 
and Literacy Difficulties. Nottingham: DCSF Publications. 

3 National Institute of Child Health and Human Development. (2000). Report of the 
National Reading Panel. Teaching children to read: An evidence-based assessment 
of the scientific research literature on reading and its implications for reading 
instruction (NIH Publication No. 00-4769). Washington, DC: U.S. Government Printing 
Office. 
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The Misunderstood Child 
 

You are unable to determine if a child has dyslexia just by looking at them. 
Children with dyslexia might start out fine in school, but gradually, 
schoolwork can become a struggle for them. 

Many children may not know why they have learning problems and they 
may not get the help they need. If left unsupported, dyslexia may lead to 
low self-esteem, behavioural problems, delinquency and withdrawal from 
friends, parents and teachers. 

He makes so many careless mistakes. 

He knew how to spell it yesterday. 

He is not paying attention! 

What is wrong with him? 

He is being lazy! 

He is not trying hard enough! 

I don’t know the words. 

I just cannot remember. 

She speaks too fast! 

Why can’t I understand this? 

I have dyslexia! 

I try, but I still don’t get it! 

 

5 



6 



7 



8 

 Shows poor time keeping  
and general awareness 

 Has poor personal organisation 

 Has difficulty in learning to tell  
the time 

 Difficulties in remembering  
the days of the week,  
birthdays, months of the year 

 Unable to determine how  
long a task should take 

 Confused by maths  
symbols, like +, x  

 Shows confusion with  
number order like tens  
and hundreds 

 Has difficulty remembering  
anything in sequential order  
like days of the week and  
letters in the alphabet 

 Untidy written work leads to 
calculation errors 

 Has poor motor skills  
with weaknesses in speed,  
control and accuracy 

 Performs unevenly from day to day 

 Confuses left and right 

 Disorganised and unprepared  
for the school day 

 Misses out 
words when 
reading 

 Fails to recognise 
familiar words 

 Loses point of a story 
being read or written 

 Reduced comprehension 

 So much effort goes into 
reading that information 
is not comprehended 
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 Spelling errors 

 Confuses words that look alike such  
as “saw” and “was”, “no” and “on” 

 Makes anagrams of words, like “tired” for “tried” 

 Has poor handwriting with many reversals and  
badly formed letters, inconsistent spacing 

 Loses their place when copying from the board 

 Produces messy work with many crossing outs 

 Persistently confused by letters which look similar  
- b/d, p/g, p/q, n/u, m/w 

 Spells a word in many different ways in one piece of writing 

 Has poor standard of written work compared to oral ability 

 Produces badly set-out written work, for example, does not stay  
close to margin or writes on the line 

 Is the class clown, disruptive or withdrawn 

 Is excessively tired due to the amount of 
concentration and effort required 

 Employs work avoidance tactics such as 
looking for books and sharpening pencils 

 Looks lost, does not know how to 
start a task 

 Is easily distracted 

 Seems to “dream”,  
does not seem to listen 

 Forgetful 

 Makes poor  
reading progress 

 Blending difficulties 

 Hesitant and laboured 
reading 

 Has difficulty in picking out  
main points 

 Requires a great effort to 
read 

 Difficulties with syllabication 

 



Common problems in the written work of children with dyslexia: 

Confusion between  
‘p’ and ‘g’ - ‘April’ 

Confusion between  
‘b’ and ‘d’ - ‘buy’ 

Sequencing 
difficulties - ‘me’ 

‘pink’ 

Example 1 

Example 2 

Confusion between  
‘b’ and ‘d’ - ‘day’ 

‘ruby’ 

Spacing within one 
word - ‘drumstick’ 

No spacing between 
‘ate’ and ‘it’ 

‘the’ 
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The above piece of work displays an imaginative mind, but with some 
spelling difficulties. This is what it was meant to be: 

Example 3 

Example 4 

Although the child spells ‘sharks’ correctly in the beginning, he continues to 
spell it as ‘skarks’ later throughout the passage. 

“One spooky and creepy night, the lights turned off the whole 
country. It was dark and there was an enormous and ferocious 
storm. Suddenly, some shining lightning flew in the air and every 
single person was shivering of fright, and it was winter, so it was 
freezing and suddenly!!! A tornardo came!!!” 
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Myth 1: Dyslexia is a sort of mental retardation. 
 
The facts: Dyslexia is a difficulty in learning to read, write and spell, despite 
traditional teaching, average intelligence, and an adequate opportunity to 
learn. It affects the brain's ability to translate information received from the 
eyes or ears into understandable language. It does not result from vision or 
hearing problems. It is not due to mental retardation, brain damage, or a 
lack of intelligence. 
 
Myth 2: Dyslexia is a disease. 
 
The facts: Dyslexia is NOT a disease. It is a learning difference that is 
lifelong. Children with dyslexia become adults with dyslexia. If they are 
identified and given the right kind of help early, people with dyslexia can 
learn to compensate for their learning difference and read accurately. Given 
the appropriate specialist teaching, children with dyslexia can successfully 
learn to read and to spell. Even so, they may continue to read slowly and not 
automatically. 
 
Myth 3: Everyone with dyslexia has letter reversals. 
 
The facts: In fact, backwards writing and reversals of letters and words are 
common among young children learning to write whether or not they have 
dyslexia. Only about 10% of people with dyslexia reverse letters. In general,  
letter-reversals become an area of concern if it persists beyond 8 years old. 
 
Myth 4: Dyslexia only affects the use of the English language. 
 
The facts: In fact, dyslexia has been shown to affect native Dutch, Israeli and 
Portuguese speakers as well as speakers of other languages. Dyslexia 
primarily affects the processing of speech sounds, otherwise known as 
phonological awareness. Dyslexia is also known to affect languages that are 
orthographically-based like Chinese. 
 
Myth 5: Smart people cannot have dyslexia. 
 
The facts: Repeated studies have shown that there is very little relationship 
between dyslexia and intelligence in young children. Dyslexia occurs across 
a whole spectrum of intelligence and is as likely to be found in the gifted 
and talented population as it is to be present in those with low-ability, and 
most people with dyslexia fall in the middle. However, if people with 
dyslexia do not learn to read, their IQ’s tend to fall behind as they get older. 
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Myth 6: He can’t have dyslexia because he can read. 
 
The facts: All children with dyslexia can read — up to a point. But the 
problem they have with processing speech sounds, prevent them from 
hearing all the individual sounds in a word, so they generally do not read 
by sounding out. With poor ability to detect and manipulate speech sounds, 
people with dyslexia tend to have inadequate knowledge and application 
of how sounds are linked with their written form. This weak letter-sounds link 
affects their ability to read and spell. They often use alternative strategies 
such as memorising familiar stories, recognising words by their shapes or 
guessing based on the first letter or two. But their memories can hold only a 
limited number of words. It may take until Primary three or four for the 
reading struggles to become obvious. Without the right type of help, they 
cannot progress any further — no matter how smart they are and how hard 
they try. Their difficulties with spelling, however, are obvious very early. Poor 
spelling is highly related to poor reading. 

 
Myth 7: My child can’t have dyslexia. No one else in the family has it. 
 
The facts: Beware. In some families, one, or both parents, are obviously 
dyslexic and all, or most, of their children, have learning differences. In 
other families, dyslexia is not apparent in either parent and the other 
children are unaffected. 
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Myth 8: All children with dyslexia must go to a special school. 
 
The facts: Children with mild to moderate dyslexia are able to do well in 
mainstream classes as long as they are taught the appropriate coping 
techniques and are diligent in their work. Children with severe dyslexia can 
also study in mainstream classes with added support from professionals 
who can aid them in their learning.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Myth 9: Individuals with dyslexia are just plain lazy. 
 
The facts: Research has shown, through brain mapping, that those with 
dyslexia use a different part of their brains when reading and working. The 
process is not as efficient, with much more effort and time required than is 
typically used. This extra time needed for processing does not mean they 
are slow or lazy. The learning process for them is exhausting, and, until they 
are taught in the way their brains need to learn to make these connections 
to the automatic language centre, it will always be a laborious process for 
them. 
 
Myth 10: People with dyslexia will not succeed in life. 
 
The facts: A great majority of people with dyslexia are successful in their life 
endeavours. Some famous and accomplished people with dyslexia include 
Albert Einstein, former Prime Minister Lee Kuan Yew, Richard Branson and 
Tom Cruise to name a few. 



Many people with dyslexia have overcome their learning 
difference to excel and succeed. Dyslexia may cause many 
difficulties in some simple everyday tasks but it does not 
prevent anyone from achieving their greatest goals. The key 
is not to be discouraged by all the struggles but to work on 
your strengths and pursue them to the fullest. Here are some 
examples of people who have done just that! 

Jam Hsiao, Taiwanese Singer 
with DAS students 
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Sam Tan 
Minister of State, 
Prime Minister's  
Office & Ministry  
of Manpower  
& Deputy 
Government Whip 

Lee Kuan Yew 
The late Former  
Prime Minister  
of Singapore Xie Shaoguang 

Ex-MediaCorp Actor 

Chua Jin SenChua Jin Sen  
Also known as Dr Jiajia, Also known as Dr Jiajia, 
Singapore’s YouTube starSingapore’s YouTube star  



Lucas Chia 
TV host, actor 
and performer 

Drea & DeannaDrea & Deanna  
DAS students and part of Dance DAS students and part of Dance 
Thrilogy, the Grand Finalist for Thrilogy, the Grand Finalist for 
AXN’s Asia’s Got TalentAXN’s Asia’s Got Talent  

Shun NgShun Ng  
Fingerstyle guitarist &Fingerstyle guitarist &  
Winner of Boston Music Winner of Boston Music 
Awards 2015Awards 2015  

Steven Spielberg 
Movie Director 

Jonathan Ive 
Chief Design Officer 
of Apple Inc. 

Abhishek Bachchan 
Bollywood Actor 

Agatha Christie 
Author 

17 

Kiera KnightleyKiera Knightley  
Hollywood ActressHollywood Actress  

Muhammad Ali 
World Heavyweight Champion Boxer 

Tom Cruise 
Hollywood Actor 

Richard Branson 
Entrepreneur 
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TEO HENG SOON 
Young Achiever Award 2014 

“The turning point came 
when I was retained in 
Secondary 3. Because of 
this “setback”, I am who I 
am today. This gave me a 
chance to reassess my 
goals in life as it taught me 
to be humble and 
appreciative for what I 
have. Also, it gave me 
enough time to find an 
effective method of 
studying.” - Teo Heng Soon 



HENG YI ZEN 
Young Achiever Award 2014 

JEREMIAH TAN 
Young Achiever Award 2015 

“I just want to say that even though 
your life is cramped with distractions 
in every corner, just look within 
yourself and see what you really 
want in life. Because with 
determination and willpower, you will 
eventually get there.” - Jeremiah Tan 

“When the going gets tough 
sometimes, all you need to do is 
look behind, see how far you have 
already travelled and look at the 
people who are supporting you. 
Once you have done that, you will 
realise that the only one who thinks 
that you cannot achieve it, is you.”  
- Heng Yi Zen 
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Classroom Instructions 
 

Repeat, write, and follow up on classroom 
instructions! Students who have difficulty 
following your instructions will need to have them 
repeated. Asking the student to repeat the 
instructions back to you will ensure that they 
have acknowledged what they need to do.  
Always follow up with the student to ensure that 
they have understood your instructions. Write out 
sequential instructions to help them to remember 
what to next after completing one task or step. 
Knowing what they have to do next can be 
difficult without clear reminders or visual cues. 
 
Step-by-Step Instructions 
 

Important step-by-step instructions need to be 
provided in small sequential steps, especially 
where these steps are difficult or need to be 
completed in a particular way. Instructions 
should be provided in hand-outs with the steps 
numbered clearly and preferably with visual 
cues to identify clearly what is required with 
each step. 

Teaching students with dyslexia can be 
challenging. However, when accommodations 
are made within the classroom this can help 
them to learn and navigate the day-to-day 
routine of the classroom. Remember - these 
accommodations work well for all students not 
only those with learning differences. 



Daily Routines in the Classroom 
 

Tell students what is expected of their day. Write up a timetable on the 
board so that they have a concept of time throughout the day. Structured 
days will help students to stay on track and it gives them a cue on how 
they should manage their time during the day.  
 
Organisation 
 

Students with dyslexia can have problems with organisation. This means 
they can be forgetful and will not be prepared for a day of learning (See 
Partnership with Parents). Have extra stationery supplies available for 
them and before they go home each day remind them of the things they 
may need for the following day.  If it is important that they remember 
something – send home a note in their diary or email their parents so 
they can support you in making sure your student is prepared. 
 
Visual and Verbal Information 
 

Provide students with visual and verbal information simultaneously.  
Students with dyslexia tend to use visual cues to understand information. 
Using visual cues within the classroom either on the board or in a hand 
out can help them to understand the verbal instruction you provide. 
 
Key Points and Key Words 
 

Prior to your teaching make sure that new vocabulary words are 
displayed in the room. When talking about these words show the class 
where they are in the classroom so that they can access them at later 
times when they need to use them. Words should also have visual 
representations with them where possible. 
 
Multisensory Teaching 
 

Find ways in which information can be taught using as many senses as 
possible. The more senses that are used while learning the higher chance 
that information will be retained. The more interesting a lesson is the 
higher likelihood that a student is engaged in learning and enjoys their 
educational journey. 
 
Student Diary or Organiser 
 

Encourage students to use an organiser to plan their time, projects, 
homework, activities etc. Have them use different colouring systems for 
different subjects.  Review their diaries regularly to ensure that they are 
using them effectively. Have a section where you can write notes to 
parents where necessary. Use a signature system to ensure that parents 
review the diary too. 
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Allow Instructional Aids 
 

Students can be in control of their own learning if they have the aids to 
support them. Calculators, electronic dictionaries, counters, word cards, 
spelling lists, number lines are all ways in which a student can be successful 
in a classroom. If the child is allowed a laptop, iPad or other electronic 
devices then utilise assistive technology to support their learning.   
 
Reduce Copying Information from the Board 
 

Copying from the board is a difficult activity for a student with dyslexia.  
It is time consuming and jeopardises the students learning when they do not 
copy the information correctly or completely. Incomplete and inaccurate 
information hinders their review at a later date especially when studying for 
tests and exams. Create activities on handout sheets that includes 
information they need to have. 
 
Spelling 
 

Avoid giving long spelling lists to students with dyslexia. Try to give them 
words in a word family eg, boil, coil, and spoil. Find a way that the child 
can learn words they have particular difficulty with. For example, make up a 
‘sentence’ from the word: 
 

 because – Big Elephants Can’t Always Use Small Exits  
 which – Which House Is Charlie’s House?  
 

For older learners – ensure that they are made aware of important 
curriculum words that they cannot spell incorrectly, provide them with a 
glossary of words so that they can refer to them during their lessons. 



Reading 
 

Reading is challenging for students with dyslexia, it takes more time and  
they will not be reading as well as their peers which makes it difficult for 
them to be accommodated in reading groups. They are also not accessing 
the same books that their peers are reading for pleasure. Make sure the 
students are reading daily to increase their exposure to texts and to support 
their progress in reading. Having a parent volunteer read with students 
every day is a good way to ensure students have supervised reading 
practice. 
 
Reading Aloud to the Class 
 

Reading out aloud to the class is a difficult task for a student with dyslexia.  
If they need to read in front of class prepare them beforehand and provide 
them with the text they will be reading so that they can practice the 
passage. This should be done with enough time for them to feel confident in 
reading in front of class, preferably the day before it is to happen. 
Otherwise do not call on them to read. Let them listen, so they can 
concentrate on the text they need to understand.  
 
Comprehension 
 

As reading is challenging for students with dyslexia it also takes longer for 
them to gain meaning from texts. Extra time to revise texts is important to 
ensure accurate comprehension. Providing extra time in exams as well as 
times when students need to extract information from texts is vital. Using text
-to-speech software will help with the speed of reading and help with 
comprehension. Sometimes a student with dyslexia needs to read and hear 
the text to gain meaning from it. 
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Reinforce and Emphasise Important Information 
 

Some students need to be told explicitly what information is important.  
Work on a method to let them know important information that must be 
remembered. Use a specific highlighter, or stamp, or asterisk points where 
this information occurs.  Alternatively, create a revision sheet at the end of a 
lesson or subject to reinforce important points. Show students how to revise 
and study what they will be tested on. 
 
Participation in Class 
 

Students with dyslexia may find it difficult to participate in classroom 
discussions. This may due to failures in the past, when trying to participate 
caused embarrassment. Allow them to be part of the classroom 
participation by preparing them beforehand. Tell them that they will never 
be called upon to answer questions without warning and allow them time to 
research answers they will need to give in class. Giving a student time to 
prepare answers will ensure success and make them more confident in 
putting up their hand to answer questions at other times. 
 
Have High Expectations of their Learning 
 

Students with dyslexia are not lazy or unable to perform. With additional 
support they will be valuable members of the classroom. Helping them to 
be organised, manage their time and show them ways in which they can 
make the best of information and learning time will help them to be 
confident learners. Teachers who have high expectations in learning for 
their students will bring out the best qualities of each student. 
 
Access Arrangements (Examination Accommodations) 
 

Students formally diagnosed with dyslexia typically have an official 
psychological report with a 3-years validity that details their profile of 
learning needs and recommendations on strategies or support for learning. 
Recommendations may also be made for access arrangements where 
necessary, by professionals such as psychologists, doctors, speech and 
language therapists and occupational therapists. They may give you advice 
on how to proceed with the application. If the access arrangements or 
exam accommodations are approved, then it is beneficial to allow students 
to experience them in regular classroom situations before they sit for the 
actual examinations. 
 
Bullying and Teasing 
 

As students fail, sometimes at easy things, they can be bullied and teased 
by their classmates. Do your best to dispel negative connotations associated 
with dyslexia and talk about how everyone has different learning styles – we 
all have strengths and weaknesses.   
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Samples of Work 
 

Show students samples of expected output required from them. Modelling 
work to students with dyslexia provides them with your expectations of the 
output that is required for a piece of work. Taking away the unknown helps 
them to plan the time and effort required to complete their work. Where 
necessary help your student to plan what is involved in producing a piece of 
work. Reduce anxiety that occurs with larger pieces of work by breaking it 
down into manageable chunks.   

Overlearning 
 

Overlearning is essential! You can never assume that teaching something 
once or twice will ensure the student with dyslexia has remembered 
important information. Practice and repetition is vital for them to understand 
concepts and acquire the right information. Research tells us that a student 
with dyslexia needs ten times more practice than their classmates. Find 
ways in which information can be repeated in different ways to make this 
‘practice’ interesting. 
 
Correcting Work 
 

Take into account the content of the work rather than how it looks and the 
mistakes present. Do not correct every error.  No student likes their work to 
be covered in red marks showing the errors they have made. Choose words 
that must be learned and add them to a spelling list. Where errors are 
highlighted there should be equal positive comments made on a students 
work too! 
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Promote their Strengths 
 

Students who have dyslexia can have many strengths in other academic 
and non-academic areas. Promotion and integration of these strengths into 
their learning will help them to be confident learners and will build their  
self-esteem. 

Rose by Kyler Lai, 12 — DAS Parkway Parade Learning Centre, 2015. 

“ I feel that a rose symbolises love, happiness, kindness and beauty. I painted this 
rose to express my appreciation to Mrs Goh Chok Tong.”  



Partnership between Teachers and Parents 
 

Partner with parents in their child’s learning journey. Be open and honest 
about their child’s progress and gain their support for your teaching by 
having them support you in your efforts at home. To do this you need to stay 
in close contact with them, provide them with the aids they need to support 
their child at home. If you keep parents informed, then there will  
be a higher likelihood of the child being prepared for school and homework 
completed when required. Waiting to speak to the parents at the Parent-
Teacher interview is too late. Get in contact with them early and stay in 
contact. Parents often hear a lot of the negative feedback – make sure you 
provide positive feedback to them too! 
 
Flexible Working Times 
 

Students with dyslexia need more time to complete activities. Be mindful of 
this and allow them to have more flexibility in completing tasks, ensure that 
the rest of the class is not waiting for the student to finish by differentiating 
work across the classroom. For those students who finish quickly have 
additional tasks that they can do while slower students are finishing their 
work. 
 
Fairness 
 

Fairness in the classroom does not mean that each child receives equal 
amounts of your time. Students who have difficulty in learning need more  
of your time.  Teachers who want their students to be successful will provide 
the time necessary for each one to achieve their goals. 
 
Teachers, you have a chance to make a difference in the life of a student 
with dyslexia.  Many students with dyslexia find school a challenging and a 
difficult place to be, some hate it while others will persevere with their 
studies.  How a teacher supports a student with dyslexia has a direct effect 
on their learning outcomes. Make a difference in the life of a student with 
dyslexia and be the guiding light in their educational journey. 
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“One looks back with appreciation to the brilliant teachers, 
but with gratitude to those who touched our human 
feelings. The curriculum is so much necessary raw 

material, but warmth is the vital element for the growing 
plant and for the soul of the child.”   

 

- Carl Jung 



Here are some suggestions of what parents  
wish teachers would do to help their children  

who struggle in school. These suggestions will help  
to create a more conducive environment in the  

classroom for their learning. 
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UNDERSTANDING 
 
Understanding their child’s needs and learning challenges and ensuring 
awareness of what the child needs to be successful in the classroom.  
Acknowledge that the parent probably understands more about their child’s 
learning differences and can provide the teacher with valuable information 
about them. 
 

COMMUNICATE 

 
Communicate often and openly with parents, contacting them early about 
academic or behavioural concerns. Being open to contact from parents 
about their child and specifying how this communication should occur.  
 

INFORMATION 

 
The child with learning differences can be a ‘poor postman’ and 
communication can break down if this form of delivery of information is 
relied on by the teacher.  Important information should be relayed directly 
to the parent not via the child. 
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PARTNERSHIP 
 
Encourage parent participation by allowing parents to be involved in their 
children's education.  Show parents how they can help their children at 
home. Understand that parents want to work with teachers to help their 
children be successful. 
 

FAIRNESS 

 
Providing the right support for their child in the classroom, and 
understanding that fairness is not giving equally to all but giving what every 
child needs to be successful.  Therefore, for children with learning 
differences this may mean more time spent with them to ensure this. 
 

HOMEWORK 

 
Assign homework that helps their children to learn and reinforce concepts 
learned at school.  Ensure that homework is reasonable and adjusted to 
their capabilities.  Homework can place a lot of stress on parents to support 
their child at home and advice for parents on how they can work with their 
children at home is important. 
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CARING 
 
Care about children, since children learn best when taught by warm, 
friendly, caring and enthusiastic teachers.  Also caring about parents and 
the difficulties some have with their children at home. 
 

ACADEMICS 

 
Teach in a multisensory way and ensures that all learning styles are 
incorporated in teaching instruction.  Accommodations are made where 
necessary and expecting all students to learn while helping them to do so. 
 

PROMOTE SUCCESS 

 
Ensure that each child is successful in some way. Promote success and find 
ways in which a child can shine.  Teaching children with learning 
differences develops a creative teacher. 

SELF-ESTEEM 
 
Build students' self-esteem by using praise generously and avoiding  
ridicule and negative public criticism. Find ways in which every child can be 
successful in the classroom and provide opportunities for this to occur. 



Here are some suggestions of what teachers  
hope parents will do to help them in guiding  

their children with dyslexia at home. 
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INVOLVED 
 
Be involved in your children's education. Parent involvement helps students 
learn, improves schools and makes the teachers' task easier, and ultimately, 
more successful. Attend parent information nights and parent teacher 
conferences, take an interest in the school. Listen to what the teacher tells 
you about your child and work together with them for solutions where 
necessary. 
 

ORGANISED 

 
Be organised and establish a regular routine that can be followed day and 
night. Check your child’s bag to ensure they have everything they need for 
school. Make sure they eat and sleep properly. Know the child’s timetable 
and ensure that they are prepared for class and other activities at school. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PARTNERSHIP 

Your teacher is your ally, they are there to help your child learn and be 
successful. Always discuss issues first with your child's teacher. Try not to go 
over their heads to more senior staff initially. 
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COMMUNICATE 
 
Call teachers as soon as a problem becomes apparent so that prompt 
action can be taken. Keep teachers informed about relevant information or 
concerns with your child, especially when this impacts learning in the 
classroom.  
 

READING 

 
Promote reading at home every day. This is especially important for 
students who have reading difficulties. Parents should be reading with their 
child.  Parents should have books and magazines for their children and 
read with their children every day.  
 

ROLE MODEL 

Set a good example. Parents should show their children that they believe 
reading and learning is enjoyable and useful.  Discuss day-to-day affairs 
and its relevance to what they are learning. 
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SET GOALS 
 
Encourage children to do their best in school. Parents should encourage 
children to do their best and children should be helped to set obtainable 
goals.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ACADEMICS 

 
Academics should come first and other activities should be scheduled to 
allow for sufficient time for homework to be completed to the child’s best 
ability. Therefore, parents need to ensure that the other activities that their 
children are involved in do not affect their ability to do homework.  
 

RULES 

Support school rules and goals. Parents should take care not to undermine 
school rules, discipline or goals. 
 

COMMITMENT 

Parents should urge their children to commit to their activities, homework 
and duties. Parents however, should not overload their children’s timetables 
with too many activities.  



Dyslexia is normally diagnosed through an assessment by an educational  
or specialist psychologist. A psychological assessment provides an objective 
measurement of your child's abilities in a variety of areas and the report 
would provide adequate information on the appropriate intervention if 
necessary. 
 
The child is tested for intelligence, literacy abilities and his ability to use the 
psychological processes of imagination, creativity and reasoning with 
language. As no two individuals with dyslexia have the same type or 
severity of difficulties, an assessment is vital. 
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CLASSES 
Student can choose to attend DAS classes from any of our  

learning centres across Singapore, subject to availability of spaces. 

IDENTIFY 
When you suspect that a student has a learning difference, 

SCREENING (Optional) 
You may suggest sending the student for a screening at DAS  

that would test his/her risk of dyslexia. 

PLACEMENT 
Placement at DAS if student is diagnosed with dyslexia and  

deemed suitable for our learning programme. 

REFER 
Refer the student to: 
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MOE Educational Psychologists DAS Psychologists 
Psychologists in  

hospitals / private setting 
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Phonemic Awareness and Phonics  
 

The provision of a multi-sensory and highly structured phonetic instruction 
through the Essential Literacy Approach (ELA) has been incorporated into 
MAP lessons to promote and facilitate reading and spelling development in 
our students. 
 
Reading Fluency 
 

MAP lessons emphasise the importance of reading fluency through the 
deliberate planning of reading tasks that take into account students' 
reading fluency and accuracy to ensure that reading comprehension is not 
impaired by effortful and inaccurate reading.  
 
Reading Comprehension 
 

As comprehension is a constructive and integrative process, MAP aims to 
equip students with the essential comprehending skills needed to draw 
inferences as well as to use general knowledge to make meanings and 
connections of what the students have read.  
 
Vocabulary 
 

Beyond phonics, MAP explicitly emphasises vocabulary development of 
sight and high frequency word instructions through the use of Assistive 
Technology to improve students' language acquisition skills.   



Writing 
 

The MAP curriculum team has also developed localised writing packs, 
materials and resources that cater to the diverse learning needs of students 
to improve their writing skills.   
 
Localisation of Curriculum 
 

The MAP Curriculum and resources have been localised to better suit our 
bilingual learners and more importantly, to make learning more accessible 
and contextualised for them. These include developing ELA, reading 
comprehension and writing curriculum and resource packs. 
 
Assistive Technology 
 

As studies have shown that the use of technology increases students'  
self-esteem and motivation to learn because they are given the "tools to 
better perform a given task that truly reflect their knowledge and 
skills" (New technologies and applications for special education 1996, 4), 
the MAP curriculum infuses assistive technology into the lessons as a 
complementary teaching approach to enhance students' academic success 
and independence.  

To MAP the way for young people with dyslexia to live a 
life of beauty and promise through a comprehensive,  

high quality service provided by inspired professionals. 
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MAP provides a comprehensive and quality curriculum to support 
students with dyslexia facing literacy challenges. The MAP 
Curriculum integrates key essential learning components that are 
crucial in remediating students with learning differences. 



Woodlands Learning Centre 
Blk 165 Woodlands St 13  
#01-567  
Singapore 730165 
Tel: 6269 0730 

Ang Mo Kio Learning Centre 
Anderson Primary School 
19 Ang Mo Kio Ave 9 
Indoor Sports Hall #01-25 
Singapore 569785 
Tel: 6452 1186 

Chua Chu Kang Learning Centre 
Blk 17 Teck Whye Lane  
#01-167 
Singapore 680017 
Tel: 6464 8609 

Queenstown Learning Centre 
Queenstown Primary School 
310 Margaret Drive 
Singapore 149303 
Tel: 6475 9535 

Jurong Point Learning Centre 
1 Jurong West Central 2  
#05-01 Jurong Point 
Singapore 648886 
Tel: 6594 0331/2 

Chinatown Point Learning Centre 
133 New Bridge Road  
#04-01 Chinatown Point 
Singapore 059413 
Tel: 6538 1658 
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Parkway Parade Learning Centre 
80 Marine Parade Road  
#22-01/02 Parkway Parade 
Singapore 449269 
Tel: 6440 0716 

Bedok Learning Centre 
Fengshan Primary School 
307 Bedok North Road 
Indoor Sports Hall #G3-10 
Singapore 469680 
Tel: 6444 6910 

Yishun Learning Centre 
Blk 932 Yishun Central 1  
#01-101 
Singapore 760932 
Tel: 6451 5582 Bishan Learning Centre 

9 Bishan Place  
#06-03 Bishan Junction 8 
Singapore 579837 
Tel: 6250 0526 

Sengkang Learning Centre 
Blk 257C Compassvale Road  
#01-545 
Singapore 543257 
Tel: 6881 2072 

Tampines Learning Centre 
Blk 163 Tampines St 12  
#01-257 
Singapore 521163 
Tel: 6786 0838 
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Rex House Learning Centre 
73 Bukit Timah Road 
#05-01 Rex House 
Singapore 229832 
Tel: 6643 9600/1 
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Courses and workshops are available to enable 
parents, caregivers, educators and professionals to 
learn techniques and be equipped with various skills 
and tips to help a child with learning differences. This 
will not only help the child read and write better but 
also develop automaticity and fluency in these areas. 
Caregiver Training Grants (CTG) are available for 
parents to offset partial registration costs. 
 
Please visit www.dasacademy.edu.sg or call our hotline 
at 6336 2555 for more information. 



 
The DAS-Parents’ Support Group (PSG) was 
formed to provide support for parents of the 
students at DAS. It aims to organise inspirational 
sharing sessions by successful people with 
dyslexia, fun-filled activities just for DAS students, 
their parents and even for the whole family. If you 
would like to join the PSG, please contact 
psg@das.org.sg for more information. 

 
 Visit the PSG Facebook group at 
 www.facebook.com/groups/dasparent 

PARENTS’ SUPPORT GROUP 
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 SPECIALISED EDUCATIONAL SERVICES 

The Specialised Educational 
Services (SES) is a division of the 
Dyslexia Association of Singapore. 
All of our professionals are highly 
qualified and specially trained to 
help children with learning 
differences who may be struggling 
in different areas of their lives. We 

have a good understanding of the curriculum and the 
demands that today’s education systems place on 
children and strive to bring out the very best in every 
individual that we see. 
 
Our Programmes 
 SES Chinese Programme 
 SES English Exam Skills Programme 
 SES Maths Programme 
 SES Preschool Programme 
 SES Specialist Tuition 
 SES Speech and Drama Programme 
 
Our Services 
 Holiday Workshops 
 Multi-Professional Team 
 Professional Support Service 
 
Our Assessments and Therapies 
 Psycho-educational Assessment 
 Speech and Language Therapy/Assessment 
 
For more information, please visit our website at 
www.ses.org.sg. 



 

“Presentation was very well done and able to engage the 
audience well.” - Parent of Al-Istighfar Mosque 
 
“Very impactful when the participants are encouraged to try 
experiencing what a dyslexic child experience.” - Volunteer from 
Sembawang Family Centre 
 
“Samples given were very useful.” - Teacher from Marsiling 
Primary School 
 
“The simulation exercises are very useful in helping us 
understand how a dyslexic person feels in school.” - Student from 
Nanyang Polytechnic  
 
“The activities were engaging and fun.” - Teacher from St. Anthony 
Primary School  
 
“Very informative. The booklet given helps us to narrow down 
what are the symptoms of dyslexia.” - Teacher from Edgefield 
Secondary School  
 
“It was an engaging session and very clearly presented.” - 
Educator from Rainbow Centre 
 

45 



NOTES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



NOTES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



For enquiries: 

6444 5700 
info@das.org.sg 
www.das.org.sg 
www.facebook.com/DysSg 

Dyslexia Association of Singapore 
Main Office: 
1 Jurong West Central 2  
#05-01 Jurong Point  
Singapore 648886 


