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Welcome
As we celebrate World Dyslexia
Awareness Week this issue of FACETS
showcases the work we do to ensure that
students with learning differences, such
as dyslexia, are supported for their
educational success.
World Dyslexia Awareness Week 2018
launches DYS IS TALENT event that is
celebrated on Facebook. Join us in
‘liking’ our students who have posted
their talents.
This issue also reviews the UNITE SpLD
2018 Conference which had more than
50 presenters from all over the world, all
advocating for those who learn
differently.
This issue is also full of informative
articles from our educational therapists,
these will also be published on the DAS
website as part of our BLOG, check out
these articles and many more!
I hope you enjoy this issue of FACETS!

Deborah Hewes
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Now
available
as an
ebook
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DAS Fundraising
Campaign 2018
Mr Lee Siang
Chief Executive Officer
Dyslexia Association of Singapore

DAS provides more than $1 million in student
bursaries every year and this figure is rising.
Without support from the generous people
and organisations of Singapore, these
bursaries would not be possible.
In the spirit of this campaign, I call upon you
to rise up to the challenge and help us to
help our students realise their dreams!
Champion our cause and share our DAS
2018 DARE TO DREAM fundraising campaign
with your friends and family.
I thank you on behalf of the children with
dyslexia we serve!

FACETS | VOL 2 | 2018 | www.das.org.sg
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iReaCH™

iStudySmart™

The primary aim of iReaCH™ is to support
learners in Reading Comprehension and
Writing to manage higher order tasks expected
of them in school through the deliberate use of
vocabulary instruction and educational
technology. The teaching principles
emphasised in the development and the
delivery of iReaCH™ adhere closely to the
Orton-Gillingham (OG) principles to enable
learners with dyslexia learn efficiently and
effectively. iReaCH™ is developed to support
primary and secondary level students with not
only the skills and content knowledge to cope
with Reading Comprehension and Writing but
also increase their confidence and
preparedness for examinations.

iStudySmart™, a blended learning programme,
is developed for secondary 4 and 5 learners to
prepare them as they transition from secondary
school education to post-secondary education.

Aligned to the mainstream curriculum, the
employment of vocabulary instruction coupled
with the use of educational technology
encourages learners to become inquisitive
knowledge seekers, develop their content
knowledge and vocabulary necessary to
enhance their confidence and competence in
Reading Comprehension and Writing.
8

iStudySmart™ aims to empower learners in the
areas of time management, prioritisation,
planning and organisation, tertiary writing and
presentation skills to help them have a head
start and become more confident in their own
abilities.

Stay tuned for the
iStudySmart™ Soft Launch!
An expanded content that
is coming to you soon in
Term 3 and 4 of 2019!'

www.das.org.sg | FACETS | VOL 2 | 2018
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Evidence to Practice and Back Again!
By Edmen Leong
Director
Specialised Educational
Services

Soofrina Mubarak
EdTech Coordinator and
Senior Educational
Therapist
English Language &
Literacy Division

Sharyfah Nur Fitriya
Educational Advisor,
English Language
and Literacy Division

The BDA International Conference 2018 was
unique in providing a good mix of cutting-edge
research on areas relevant to dyslexia and more
practical, practitioner-led perspectives and
research-based activities. On the whole, the
topics covered were:

Attending such international conferences, we are
often struck by how fortunate we are to be able
to listen and network with leading experts from
the various fields - neuroscience, literacy or
numeracy learning and teaching or indeed, any
areas associated with dyslexia.
10









Educational underachievement,
The challenges of multilingualism,
Brain and genetics,
Mental health,
Comorbidity of other conditions of dyslexia,
Interventions for reading,
Technology and dyslexia

www.das.org.sg | FACETS | VOL 2 | 2018

Of the nine keynote presentations, there were two
that struck a chord with us. The first was Professor
Susan Gathercole’s presentation on “Supporting
Learners: Where does the evidence lead us?”
and the second was Professor Amanda Kirby’s
“Dyslexia - into and in employment - latest
understanding from research and practice”.
Professor Gathercole drew highlights from
existing programmes that have the potential for
real impact in supporting learners with learning
differences. She evaluated the impacts at all
levels - from individual to community; education;
learning to teaching; support services such as
accommodation; and school to national policies.
Her speech was impactful because many a times,
teachers and educational leaders implement
policies or initiatives by adapting ideas from
elsewhere. Though some of these policies and
initiatives may be reviewed internally, they are
often not evaluated over time, especially
regarding the impact of effectiveness on the
learner for whom these were implemented.
Professor Kirby delivered a speech that related to
the DAS’s efforts to reach out to the learners in
IHLs (Institute of Higher Learning). She spoke at
length about practical approaches that have
been used to enhance employability and harness
skills. She spoke about how IHLs could better
prepare learners with learning differences or
neurodiverse conditions for the workplace with
both internal and external approaches. Internally,
there are so much that could be done, starting
with providing these learners with the exposure to
tools, technology and support system that they
can lean on when joining the workforce.
Externally, such IHLs could conduct job fairs with
a good mix of skills requirement or even targeted
internships. Fundamentally, IHLs should not
assume that learners with learning differences
would “grow out of their conditions” just because
they have made it to IHLs.

Professor Angela Fawcett and husband David at the
BDA conference in discussion with Sharyfah,
Geetha and Soofrina

organised in the form of a series of related
papers, presented by a series of experts in a
particular specific field. One of the symposiums
we attended was “Positive Dyslexia at school,
university and work”. This symposium was led by
professor Rod Nicolson and our very own
professor Angela Fawcett. The both of them
presented an introductory session on positive
dyslexia before handing over their time to
representatives from secondary schools who
shared with us on how they were able to
establish a inclusive school and promote positive
dyslexia in their schools. Other researchers in the
symposium also presented on rebuilding selfesteem in dyslexic learners in secondary schools,
and on creating dyslexia friendly workplaces.

SYMPOSIUMS AND SPOKEN RESEARCH PAPERS
While we the key notes were captivating, most of
us also enjoyed some of the other sessions that
were organized by the BDA. The other sessions
were organized in the form of symposiums,
spoken research papers, and workshops. We will
describe some of the interesting sessions we
have attended in the following paragraphs.
The symposiums were unique in how they were
FACETS | VOL 2 | 2018 | www.das.org.sg

Edmen Leong with Professor John Everatt

11

The session was well organised and provided a
very positive note to the challenges of dyslexia. It
was certainly encouraging and should be shared
with fellow educators in the special education
field. One of the most memorable paper
sessions we have attended was one conducted
by a PhD student from The University of Edinburgh
titled: “Using music to support children with
dyslexia” In her session, the speaker provided us
with some background literature on how beat
perception, timing and music have close ties with
reading and literacy. She provided the audience
with a variety of music games that were fun and
engaging, and yet provide learners with
opportunities to pick up knowledge on intonation,
syllables and vocabulary. Some of the games
introduced were based on Earwiggo listening and
rhythm games, which we feel can be used in our
very one classrooms.
The other interesting paper sessions we have
attended was one conducted by Dr Yousif
Almurtaji, from the Public Authority for Applied
Education and Training, Kuwait titled ‘ Examining
influences of behavioural problems, self-efficacy
and resilience on academic achievement’. In this
session, the speaker shared the relationship
between behavioural problems and achievement
in literacy and mathematics and ways to reduce
negative behaviours so as to improve learning
particularly among children with learning
difficulties. His study includes measures of
reading, comprehension, spelling to dictation and
arithmetic calculations as well as scales of
attention, hyperactivity and other behavioural/
emotional problems as well as measures of selfefficacy and resilience. The data were collected
from teachers, parents and students. The findings
revealed that there is a reliable influence of
behavioural problems on achievement in literacy
and mathematics and the ways to reduce
negative behaviour in students was by introducing
self-regulation strategies to our students which
can be conducted in our classrooms. The
speaker also mentioned the importance of
teachers training in managing students negative
behaviours.
OUR PRESENTATIONS
There were five of us who represented the DAS in
our trip to the BDA. Each of us presented
individual spoken research papers. The table
below presents the five papers presented on
behalf of the DAS.
12

SHARYFAH NUR FITRIYA
The preference based teaching approach for
children with dyslexia and challenging behaviour
Sharyfah shared the findings of her Master
Degree thesis research on the preference based
teaching approach, where instructional materials
are designed based on the individual students’
preferences or areas of interest. She showed the
comparative responses of the students with and
without the approach.

SOOFRINA MUBARAK
Overcoming educator's barriers in ICT adoption to
kickstart digital literacy in dyslexia learners.
Soofrina presented on the readiness of today’s
educators on their ICT journey and how, as an
organisation, the successful adoption of
educational technologies can be achieved. The
presentation included highlights of the DAS
EdTech’s initiatives: M-Learning week and Appy
Hour, with some discussion on working with
tech-averse educators, as well as educators who
are tech-champions.
www.das.org.sg | FACETS | VOL 2 | 2018

GEETHA SHANTHA RAM

EDMEN LEONG

Promoting positive mental health: Relating
dyslexia teachers’ values to organisational
initiatives Geetha presented on promoting
positive mental health by sharing research
statistics on the positive impact on mental health
through awareness of individual values and its
alignment to organisational values. She shared
the findings of a recent conducted in DAS with
130 educators.

Exploring the classroom practices of English exam
skills for school children with dyslexia. Edmen
presented on how the English Exam Skills
programme was beneficial for primary school
children with dyslexia who were set to take the
PSLE paper in Singapore. His study revealed the
importance on a systematic and structured
instruction in teaching learners with dyslexia, and
how the OG Approach could be applicable to all
teaching practices that could be beneficial to
struggling learners.
The sessions were generally well received. Some
of our sessions were of great interest to our
audiences and welcomed several questions and
exchange of contacts.

ASHRAF BIN SAMSUDIN
Metacognitive strategies for transitioning
postsecondary students. Ashraf’s presentation was
on how executive functioning skills are important
when people with dyslexia move through
transitions in their life. He shared on how visual
and hands-on activities with an integration of
metacognitive strategies can help learners
beyond their classroom.
FACETS | VOL 2 | 2018 | www.das.org.sg

The trip to BDA was definitely beneficial to DAS in
how we were exposed to research papers of
various perspectives and ideas that were of
different fields but yet related to dyslexia in many
ways. The keynotes were presented by experts
from fields such as genetics, math, literacy,
technology integration and assessment. It was
extremely interesting that these all provided an
alternative insight to our understanding of
dyslexia. The involvement of Microsoft also added
more depth to how educators have been and
could be employing technologies in the
classroom. The keynotes together with the
symposiums and research papers all provided us
with rich ideas we were able to bring back to the
DAS.

13

– Reflections, Insights and Possibilities

 To provide academics and practitioners with a









14

forum for sharing current research and best
practices in English language teaching and
assessment (ELTA)
To engage in discussion and conversations on
current trends and issues pertaining to ELTA
To promote dialogue and mutual
understanding about the complementary roles
of “native” and “non-native” teachers of
English
To highlight ways to increase intercultural
understanding through teaching methods and
materials
To review the role of technology in enhancing
ELTA
To discuss implications for language teacher
education

The theme this year was "50 Years of English
Language Teaching and Assessment – Reflections,
Insights and Possibilities". The three-day
conference saw presentations by international and
local speakers. The DAS was represented by
Sharyfah Nur Fitriya who presented on her
research paper titled 'Evaluation of Preferencebased Teaching Approach for Children with
Dyslexia and Challenging Behaviours'.
Much insight was gained from this conference. The
reflections below detailed information and
knowledge gleaned from the workshops attended
by four Educational Therapists.

www.das.org.sg | FACETS | VOL 2 | 2018

By Cheong Jia Hui
Senior Educational Therapist
English Language and Literacy Programme
Curriculum Developer
In his workshop, ‘Teaching Paragraphing: An
Alternative Approach for the Disillusioned’, Dr Iain
McGee proposes that when it comes to essay
writing, teachers need to move beyond teaching
students to follow strict patterns of paragraphing.
He argues that ‘good’ essays do not follow
teacher-advocated patterns which force students
to write in such unnatural and mechanical ways
that students become overly focused on form and
not content. Indeed, this is a problem which I, too,
have observed over the course of my own
teaching. While teaching students the form that an
essay should take, I have, at times, encouraged
them to shape content to fit these prescribed
forms. Over time, students become so preoccupied
with trying to memorise and fulfil the paragraph
criteria set out for them that they lose sight of the
actual purpose of their writing.
To combat the above problem, Dr McGee
suggests that teachers need to introduce students
to authentic examples of writing within the various
genres and teach students how to deconstruct and
analyse these texts. Instead of telling students that
essays must be organised in certain fixed ways,
teachers could get students to take notice of how
and why various arguments have been organised
and presented differently. Critical to this is
heightening students’ sensitivity to an authentic
audience for whom they might be writing, as
students typically consider themselves to only be
writing for the teacher in the context of a graded
examination or piece of work.

structured and ideas presented, it is best to first
teach them basic paragraph structure with the
caveat that this is not prescriptive.
It is challenging for students with dyslexia to
develop the necessary skill at evaluating authentic
pieces of writing when many of them are not avid
readers to begin with, which is why a prescriptive
approach may work best in the beginning. The
danger lies in teachers adopting the prescriptive
approach as the be-all-and-end-all of writing
instruction, which is why it is important to remind
students that the structures being taught are only
guidelines for them to follow until they have
developed their own writing style.
Thus, for the teacher of students with dyslexia, it is
important to strike a balance between prescribing
and allowing students room to hone their
evaluative skills in reading and writing.

Bearing Dr McGee’s ideas in mind, however, I am
still of the view that when students have no
knowledge of how paragraphs should be
FACETS | VOL 2 | 2018 | www.das.org.sg
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How can students be guided to improve in their reading
comprehension of non-narrative text?
By Hani Zohra Muhamad
Lead Educational Therapist &
Educational Advisor
English Language and Literacy Programme
This workshop was conducted by two mainstream
teachers who taught English at the secondary
level. They had designed the Facts-QuestionsResponses (FQR) sheet to help their students with
reading comprehension tasks as the teachers
found their students to be lacking in understanding
of what they read. Their study into the skills of
reading comprehension revealed that students
should be able to apply critical reading and
viewing strategies by focusing on implied
meaning, higher order thinking, judgement and
evaluation (English Syllabus 2010). Their research
recognized that awareness and monitoring of
one's comprehension processes are critically
important aspects of skilled readers (Paris and
Jacobs, 1994; Pressely and Afflerback, 1995;
Guthrie and Wigfield, 1999; Alexander and Jetton,
2000).
Hence, these teachers advocate the use of the
FQR sheet when doing reading comprehension
tasks with students as they saw its benefits with
their own students. However, prior to using the
FQR sheet, the teachers encouraged conducting a
lesson on Facts vs Opinion to provide the first level
of understanding for students. This is so that
students are able to distinguish between facts and
opinion that will emerge in factual text. Once
students can discriminate between facts and
opinion, the FQR sheet is then used to identify
factual information given, stating questions that
might occur while reading the text using 5W + 1H
question tags (who, what, where, when, why, how),
16

and creating responses that they found relevant
from the text or from their prior knowledge or
thoughts using phrases such as " I think…", "I
believe…" and "I predict…". ( See the Extract from
example given on the following page).
Additionally, the teachers endorsed the use of
Assistive Technology such as the Padlet app when
doing this exercise to promote group work. After
using the FQR sheet with their students, the
teachers discovered that their students were better
at answering comprehension questions as it
helped improve students' reading comprehension,
remember important facts as well as made them
engage with the text. It also turned reading into a
more vivid, personal and enjoyable experience for
the students. However, the teachers attested that
using the FQR sheet is time consuming when
students spend more time on the task. The
teachers also observed that it was challenging for
struggling readers to identify facts in a text. On the
other hand, the FQR sheet can be modified for use
with a narrative text which the teachers termed as
Visualisation - Question - Response (VQR). In this
case, instead of extracting the factual information
from the text, students are required to visualize the
text and draw out the 'scene' to help them
interpret the text.
As an educational therapist of students with
dyslexia and other learning challenges, teaching
reading comprehension using the FQR sheet will
definitely be helpful for my students.
www.das.org.sg | FACETS | VOL 2 | 2018

Firstly, it ensures that they keep in mind fact and
opinion statements, and to single out the fact
statements. Secondly, looking for the required
details one paragraph at a time will have students
think about the context of the text and to come out
with logical questions and responses. Lastly, it will
enable them to fully appreciate the text since new
learning has taken place. Likewise, using the VQR
will facilitate students' awareness of a narrative text
as visualization and drawing of a scene will make
reading more vivid to their imagination. This is
especially suitable for students who are unable to
picture the scene of what they read in their minds.

FACETS | VOL 2 | 2018 | www.das.org.sg

Nevertheless, employing this approach to reading
comprehension is indeed time consuming. Students
with dyslexia or language impairment generally
lack reading proficiency and thus, are not avid
readers. It would be challenging for them to
determine if a statement is a fact or an opinion. In
addition, their deficient vocabulary will impede
their flow of reading such that they might find it
difficult to visualize the text to draw out a scene.
Hence, for teachers of students with dyslexia and/
or reading and language difficulties who want to
use the FQR or VQR to facilitate reading
comprehension, much support and guidance have
to be given in order for students to accomplish this
task.
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By Sharyfah Nur Fitriya
Educational Advisor
English Language and Literacy Programme

In her presentation, “Mindset and The Creative
Brain”, Damaris Carlisle described the difference
between a growth and fixed mindset, where an
individual with a growth mindset functions with a
belief that with practice, perseverance and effort,
people have limitless potential to progress and an
individual with a fixed mindset functions with the
belief that everyone is born with a fixed amount of
intelligence and ability. (Carol Dweck, 2006).
Carlisle strongly believes in developing a growth
mindset and emphasises that mindset is
something you can work to change. She also
emphasised that by setting goals for ourselves,
creating a purpose and taking on challenges
without giving up, we develop great grit and
resilience which in turn powers us to persevere
through any adversities.
According to Evans B. E. (2016), everyone is
creative. Creativity is not innate, and it is a skill
that we have to hone. Carlisle also identifies that
adopting a growth mindset is crucial for
developing creativity. She highlights that it is
important to have a non-judgemental view of the
creative journey as it needs time, and to focus on
the process and not on the product.
As educators of dyslexic learners, it is imperative
for us to be creative with our lessons and
empower our students through creativity. We
18

By Tarsheeni Tania Rajoo
Educational Advisor
English Language and Literacy
Programme
should guide and encourage them to turn their
ideas into action. It is important for our students
and us to understand the power of the word “Yet”
as it betokens that there are always avenues for
learning and improving ourselves. What we
cannot achieve now, will be attainable later with
deliberate practice. Moreover, it is highlighted
that creativity is a collaborative effort and with
great collaboration comes great innovations. This
can be applied to our teacher-student
relationships and our collaborative learning
journey.
It is very important to adapt students learning
styles into the lesson, and one way is by
incorporating comics into the classroom. Students
with dyslexia learn best with visual, auditory, and
kinesthetic and tactile tools. Therefore, using
comics creates a visual stimulation for students,
which indirectly brings in excitement and interest.
There are different genres of comics available to
suit the different needs and preference of
students. Comics can be used as a bridge
between what students already know and what
they want to learn. Lesson through comics can be
conducted through many modes, for example,
storytelling, where students will be able to practice
the sequence of events that happen in a story.
This can then be followed by an oracy activity.
Comics can also be used to break down complex
ideas into simpler ones; it can help students to
better understand the plotline of a story in a
reading comprehension passage.

www.das.org.sg | FACETS | VOL 2 | 2018

Comics increase the engagement of the
readers through the use of language and
sequential images. Students will try to make
meaning from the interplay of text and images,
and this can build on their cognitive skills.
Sequential art provides plenty of opportunities
for connecting a story to the student's
experiences. It teaches the students the
predicting, questioning and inferring skills as
they will ponder on what happens between the
images, similar to what they do with a text
story. It gives students an opportunity to
practice comprehension skills through images
too.
Students diagnosed with dyslexia have
problems reading, but with images, it makes
reading interesting. Processing text and images
together lead to better recall and transfer of
learning; this, in turn, increases memory
retention.
As Maya Angelou aptly puts, “You can’t use up
creativity. The more you use, the more you
have.”

Dr David Nunan, Professor Emeritus of University of Hong Kong presenting at the RELC International Conference on his
topic Education for the 21st Century

FACETS | VOL 2 | 2018 | www.das.org.sg
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Serangoon Official Opening
By Esther Chiam
Publicity and Publications Officer
augmented reality (AR) and Virtual Reality (VR)
that will transform the way our students learn.
With the opening of the first DAS centre equipped
with the use of smart technology, a series of
smart learning initiatives will be rolled out to all
the other centres in the near future.

The centre at Serangoon Central aims to expand
its reach to students with dyslexia and other
specific learning differences (SpLD) in the northeast of Singapore. The Serangoon Learning
Centre is the first of many centres to have smart
facilities and educational technologies such as
20

Mr Seah Kian Peng stated, “A DAS centre in
Serangoon Central would provide much greater
accessibility and convenience to our children in
the Serangoon area.”
A total of 40 primary school and 10 preschool
children participated in the mass screening to
determine their at-risk level of dyslexia to give
www.das.org.sg | FACETS | VOL 2 | 2018

parents a better understanding of their child’s
strengths and learning challenges. Parents
were treated to two informative awareness
talk sessions by a DAS Educational Therapists
about the signs and symptoms of dyslexia.
At the Official Opening of the 14th DAS Learning Centre,
(Pictured Left) (L to R) Eric Lee, DAS President, Parents of
Nur Syazwan DAS Artist, Mr Seah Kain Peng, Adviser to
the Marine Parade GRC GRO’s and Member of
Parliament for the Marine Parade GRC, Mrs Goh Chok
Tong, DAS Patron and Mr Lee Siang, DAS CEO.
Top Right: Guest of Honour, Mr Seah Kian Peng.
Right: Revealing of the Plaque.
Below: Mr Seah Kian Peng receiving Syazwan’s artwork.
Bottom: Mr Seah Kian Peng talking to Syazwan, his
parents and Mr Eric Lee

FACETS | VOL 2 | 2018 | www.das.org.sg
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勇闯黑森林
By Felicia Poh
Educational Therapist
Chinese Programme

Bella Kho
Educational Therapist
Chinese Programme

.
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Lilian Yue
Educational Therapist
Chinese Programme

The stage and props came to life with a story
depicting Kiki who set out on a mission into the
woods to find an ideal heaven for living when
their home was destroyed by human activities.
Being just an ordinary ant, Kiki learnt to muster
up her courage to face the obstacles and
challenges along the way. Together with the

www.das.org.sg | FACETS | VOL 2 | 2018

grasshopper and the scarab, they fought against
their fear and fended off the attacks of the crafty
spiders (whom they met along the way.). The play
imparted important values such as courage,
kindness, cooperation, perseverance and bravery
to our students.
One of the highlights of the show was the
interactive element with the audience in
empowering the ‘magical pill’. The audience
could help to enhance the magical power of the
pill by bouncing a gigantic orange ball passed
among the audience. This was indeed a
memorable experience for our students!
‘The Amazing Journey’ is a children’s play by the
Arts Theatre of Singapore Ltd, held in
collaboration with a well-known Taiwanese
Theatre troupe. We are filled with utmost gratitude
for the generous full-sponsorship of our students’
tickets and this was made possible by the
kindness and generosity of Mr. Koh, the
Managing Director of Arts Theatre of Singapore
Ltd. Our students were delighted with this
impressive children’s play production. The play
enriched our students’ language experience as
they picked up listening and speaking skills from
the characters. The play captured the hearts of
our students through the interesting storyline,
catchy songs and distinctive personalities of the
characters. The play was also often interjected
with bouts of humour and the children’s laughter.
Many students who registered were first-time
attendees of our drama excursion. Our students
provided very good reviews for the play and
many are looking forward to the next play. They
forged new friendships along the way, not only
bringing home pleasant memories of the play,
little gifts from the production company, but also
the important message of caring for the
environment.
Our SES Chinese team hopes to cultivate the
interest in our students to learn the language
beyond academic settings. It is our great pleasure
to organise such meaningful activities to create
exposure to the language in a fun and engaging
manner.
Lastly, we would like to extend our appreciation
to parents who supported our initiative and
ferried their children to and from Bishan Learning
Centre on a Sunday afternoon.
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DAS Holiday Workshops – By Therapists,

By Nicole Chua
Senior Educational Therapist

SEPTEMBER WORKSHOPS

Last June holiday, we had a total of 8 workshops
and saw more than 50 students in attendance.
From baking cookies, to polymer clay to writing
workshops, there was something for everyone.

September is just a month away from exams,
therefore it was time to fold up some sleeves and
get working. Two workshops were conducted
Master Preposition with Mr Food Runner and Write
Compo: Targeted at mid primary students, these
workshops were design to help children in the
specific components of their paper in the most fun
ways. Some of our learners are known to be quick
-forgetters, so what’s a better way for them to pick
up exam strategies through interactive activities
with their peers in non-threatening environment?

WHY DAS WORKSHOPS?
We are confident in supporting most of the child’s
learning needs. As most of our students are from
DAS or have siblings with a learning difference, it
creates a common safe space to learn.
In our recent Polymer Clay workshop, we have a
lower primary student who has selective mutism,
another with mild ASD, and the rest of the class
were from both DAS and general public. Despite
the varied profiles, our therapist delivered the
workshop smoothly and handled the varied profile
competently. For confidential reasons we are not
able to reveal both parents and child but the
parent texted us to thank us. Even if she did not
speak in class, the parents told us that the student
really enjoyed the class and felt ‘relaxed’ even if
the student was among unfamiliar faces. As
educational therapists, we do understand too that
it is just not easy to find something that suit their
child’s needs.
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Are you feeling like your child have been left out
of all the fun? Fret not! A whole line of new and
popular workshops are awaiting your sign ups this
year end.

Visit us now at:
www.das.org.sg/holidayworkshops
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Of Discipline and Creativity: What You need in
Mastering Brush Lettering and Watercolour
By Sng Sze Ying
Educational Therapist
DAS Tampines Learning Centre

Tampines Learning Centre. At the end of the
workshop, students took home a starter kit that
included a brush pen, a step-by-step instruction,
some practice papers and a framed art piece!
MASTERING THE STROKES IN BRUSH- LETTERING:
PRACTICE MAKES PROGRESS!

Spearheaded by a fellow brush-lettering
enthusiast, Hakimah , DAS Educational Therapist
(EdT) from Bedok Learning Centre and together
with another EdT, Nithya from Sengkang Learning
Centre, who has great interest in watercolour, we
conducted a 2-hour workshop for students aged
11 – 16 over the March School Holidays at
26

We all know the common phrase: practice makes
perfect! However, there is no “perfect” in brush
lettering, especially when you have just started
learning it. Rather, practice makes progress! This
was what we wanted the students to learn as we
taught them the steps in learning the different
strokes required. Brush lettering is a style of
writing that is similar to calligraphy, commonly
done with a brush pen or a brush with ink.
www.das.org.sg | FACETS | VOL 2 | 2018

Students were taught to apply heavy pressure on
the downward stroke and light pressure on an
upward stroke for each letter. Because of the use
of pressure and the appearance of the letters,
brush-lettering is commonly known as modern
calligraphy.
Students got a feel of the brush pens by practicing
the strokes. Discipline and diligence are key as
they have to get the basics of writing the letters
right, before they can move on to writing words
and phrases. Once they were getting the hang of
it, the students were given a list of inspirational
quotes to choose from. They would later on write
their chosen quote themselves in brush lettering,
for their final piece.

A CREATIVE BLEND WITH WATERCOLOUR!
After tirelessly practicing the strokes for brushlettering, the students proceeded to learn a simple
trick in making a watercolour piece that will be the
backdrop of their brush-lettered quote. This is
where they had the opportunity to explore their
artsy, creative side!
The watercolour design trick involves a remarkably
simple method which uses items that are easily
found at home - a small Zip-loc bag and spray
bottle. The students started off by choosing their
preferred combination of paint colours to dab on
the Zip-loc bag. Immediately after, they gave a few
sprays of water and began smudging the paints
and spreading the colours on a piece of
watercolour paper. They grinned with awe as the
FACETS | VOL 2 | 2018 | www.das.org.sg
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colours they picked blended quickly, to form a
beautiful design which was uniquely theirs. For the
next ten minutes, the students eagerly
experimented and practised with different
combinations of colours before they eventually
produced their final design.
PUTTING IT ALL TOGETHER!
While waiting for the watercolour to dry, students
were given some time to practise writing the
quotes that they had chosen, with a lot of guidance
and advice from the EdTs of course! In the process,
they showed admirable determination and some of
them even revealed the perfectionist streak in them
as they remained resolute in practising the quote
several times until they were satisfied with how it
looked.
Finally, the time came for the students to singlehandedly write their quote on their watercolour
design and to frame it up! The students’ final works
were simply stunning - each blend of colours truly
represented their individual creativity and
personality. While it was challenging to master the
strokes for brush-lettering in just a mere 2-hour
class, the wonky strokes in their first attempt at
brush lettering showed that learning is a journey
and a work in progress. As with anything, it is only
with practice, hard work, and an occasional
“splash” of fun that a beautiful piece of work can
be created!

28
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Citi Global Community Day 2018
By Jasmine Lee
Vice President for CitiClub Singapore

30

www.das.org.sg | FACETS | VOL 2 | 2018

It was a privilege to be able to
take the children on a Discovery
Journey to the Singapore
Discovery Centre on 11th June, as
we took them on the SAFTI
Military Bus Tour, attempted the
game stations around the exhibits
and engaged the participants
with a rice-craft making session
from which the children got to
bring home their art pieces as
mementos.

experience for us as we learnt
more about dyslexia and at the
same time interact with these
children who also brought us
much joy during the tour.
We hope that the experience had
been an enjoyable one for the
children as well, and we certainly
look forward to future
opportunities of collaboration.
Thank you for the support!

For our team, it was heartening to
see the children have fun and it
was an extremely meaningful
FACETS | VOL 2 | 2018 | www.das.org.sg
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Raising Funds for Bursaries
By Deborah Hewes
Head of Publicity and Publications

We have asked the author Dr William Wan to
personally autograph a limited number of
hardback copies of the book to be sold at $200
each. If you would like one of these books they
can be purchased from the DAS SHOP on our new
website at this link:
DAS is undertaking a fundraising opportunity to
raise much needed funds for low-income families
needing access to bursaries for the services
provided by DAS. A preview video of the book is
available on our Facebook page.
36

WWW.DAS.ORG.SG/SHOP
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By Deborah Hewes
Head of Publicity and Publications
DAS SpLD Assessment Services can assess for:

In Singapore, it is estimated that about 23,000
preschool, primary and secondary students have
dyslexia severe enough to warrant intervention.
Over the last few years, DAS recognises that a
significant number of students have dyslexia and
co-occurring difficulties and a review of comorbid
rates suggest that about half of all learners with
dyslexia have co-occurring learning difficulties.
These learning difficulties include dyspraxia,
attention deficit disorder (ADD), attention deficit
hyperactive disorder (ADHD), obsessive
compulsive disorder (OCD) and Tourette’s
syndrome.











Dyslexia
Dyscalculia
Giftedness
Visual processing
School Readiness
Dysgraphia/Dyspraxia
Autism Spectrum Disorder (ASD)
Intellectual Disability (ID)
Attention Deficit Hyperactivity Disorder
(ADHD)

For more information about the SpLD Assessment
Services visit www.das.org.sg.

Above: Geetha Shantha Ram, Director of SpLD Assessments, English Language Literacy Programmes and Staff
Professional Development with some of the DAS Specialist Psychologists, (L to R) Natalia Lew, Tan Shi Jia & Winston Quek
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By Lim Jia Ern
Publicity & Publications Officer
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to read my own notes as I was scribbling down my
notes so fast that they were not comprehensible
anymore.

I was born and raised in the United Kingdom,
growing up in a small town called Marlborough,
Wiltshire. My family decided to raise me in the
rural suburbs whereas all my other cousins grew up
in urban areas such as London.
I was the only Chinese kid in Primary School so I
stood out like a sore thumb and being in an
environment where there were no other ethnicities
can be quite frustrating. I was bullied and landed
myself in some bad fights. In Secondary School, I
struggled with my studies and as a result, I failed
my General Certificate of Secondary Education
(GCSE).
One of my least favourite subjects was Maths. No
matter how hard I tried, there was no improvement
and I was horrible at it. Once, I decided to cheat in
class. I was sitting in the back of the room and I
walked to the front of the room where the answer
book was, copied all the answers and then walked
back to my seat. At that point, my teacher called
me up and asked, “Have you finished the test?” to
which I answered, “Yes”. Then, he asked me to go
to the front of the room to write down the answer
on the chalkboard.
I wrote the answer and walked back to my seat.
The next question he asked shocked me and I was
not sure how to answer him. “Can you show me
how you worked that out?” he asked. I was
humiliated in front of my classmates as he
continues to explain how I was caught cheating.
His words were along the lines, “You are not
cheating anyone, but cheating yourself.”
“If I am not cheating, I am not trying.” I refuted
back. No doubt, this landed me up in detention.
During classes, I was not able to take notes and I
had a slow reading speed. I always had to ask my
classmates for their notes. There were days when
they did not share because they were frustrated at
why I was copying from them and they could not
copy from me. That resulted in me not being able
FACETS | VOL 2 | 2018 | www.das.org.sg

Whenever there was homework, I struggled to do it
and it was not easy asking my parents for
guidance as they have their own methods of
teaching me, which made me even more confused.
This made me very frustrated and I was being
teased for being ‘stupid’ and ‘thick’ because I did
not know the basics.
When mock exams period came, the teachers told
us that this was going to be harder than the real
exams so we did not have to worry. However, with
the grades that I was having, I was still worried. I
was not good at taking exams and I always ended
up having bad anxiety and stomach pains under
such examination conditions and surroundings.
In order to go to the next level of education, the
minimum requirement was scoring 5 C’s. On results
day, I scored below the minimum requirement and
I felt crushed. The lowest grade I got was a U
grade (Ungraded) and that was for History, a
subject which I thought I was doing well in. Coming
from a Chinese family, doing well in exams was
greatly emphasised and because of that, I was
heavily compared with my cousins who scored all
A’s while I barely had a C.
I actually had to lie to myself saying D is Distinction,
E is Excellent, F is Fabulous and G for Good just to
keep myself sane. I knew my parents were very
embarrassed with my grades and they did not
want to share. I told them I just was not good at
education - it is not my thing. Nothing for my family
to gloat about, except being disappointed.
As I was not able to move up the traditional
education path of A-Levels, I opted for an
alternative route, which was the General National
Vocational Qualification (GNVQ) that involved more
coursework. I would need to take an Intermediate
GNVQ first (1-year course) then move on to the
Advanced GNVQ (2 years) making me fall back
one year.
In my final year of Advanced GNVQ, Air France
offered me a job as a Passenger Service Agent
where I checked passengers in and boarded them.
I found this very entertaining and fun and thought
this could be my career, as I just wanted to make
money and be happy.
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During this time, my parents asked me about
University admissions. I expressed my disinterest
and felt that it was just a waste of time and
money. They did not take that opinion lightly and
ended up giving me UCAS (A University and
College Admission Service) forms and various
University brochures. Though my parents really
wanted me to go to University, I was not sure
where I wanted to go.
It was my librarian who introduced me to her
daughter and took me down to Southampton to
check the University out (It was not an open day,
this really was a personal touch, something she
did not have to do) and showed me around
campus explaining to me this is all about life
experience.

Eric presenting his personal story at UNITE SpLD 2018
Conference.

I decided to take on a High National Diploma
(HND) instead of the traditional Degree first. My
thoughts were I would take a 2 year HND and top
up with 1 year Degree (2 qualifications in 3 years).
So I scraped through my first year of HND and the
second year began. One day, my lecturer asked
me to attend a test on campus. Even though I had
no idea what the test was about, I went ahead to
check it out. After reviewing the results of the test,
the psychologist seemed surprised and asked me
"How did you do it?"
Confused, I further clarified the question. They then
exclaimed, “How did you get so far to University
with your condition?” It was then that I was
informed that I had been dyslexic. After some
understanding of dyslexia, my whole past made a
lot of sense to me. The reason why I struggled
through my educational life and why I was a little
different. All this while, it only took my university
lecturer to notice this condition

Eric receiving his token of appreciation from Anaberta
Oehlers-Jaen, Head of DAS International

Subsequently, I was given help and support by my
University to make sure I could pass my exams,
making sure I was still in general exam condition.
Technology tools to assist me in exams, extra time
and a support person to check in on me now and
again were a huge blessing.
I passed my 2nd year of HND but instead of my
original plan of jumping straight into the 3rd year
of the degree, I ended up in the 2nd year of the
degree having to stay behind another year. My
lecturer said if I jumped into the 3rd year of the
degree, I would struggle and fail. I was very
frustrated and angry but there were no other
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Eric with Deborah Hewes, DAS Head of Publicity and
Publications

options. In addition, this meant that I'd fallen
behind again - another year in my educational life.
After 4 years at University, I finally got to wear the
square hat. I graduated with second-class honours.
My parents were very proud that I had made it
www.das.org.sg | FACETS | VOL 2 | 2018

Eric with other presenters at the UNITE SpLD Conference 2018. From (L to R) Carrie Chan, Anaberta Oehlers-Jaen,
Ironman Chef Heman Tan, Eric Cheung, Gary Seow, Terran Aw and Deborah Hewes

this far. While I was at University, I was doing
some part-time jobs handing out flyers and
promoting other people's events. There and then, I
thought to myself, “I can do it better.” and decided
to try it. Therefore, I opened my own night time
event company to make some pocket money while
studying.
However, in order to grow and get better, I
needed to gain work experience from an actual
company and not myself. I joined a company
called the Wessex Conference Centre as an events
and marketing co-coordinator and was with them
for a little over 3 years.
In 2010, I was getting bored with my job. No
satisfaction, no ladders to climb and spoke with
one of my older cousins who dared me to move
countries. So in 2011, I moved to a new country,
starting a new life, taking that leap of faith moving
to Singapore without a job and starting from
scratch.

internal opportunity moving to Hong Kong with
Shangri-La totalling 5 years of service with them as
an Event Manager. However, all happy moments
must end, I was not made for Hong Kong and it
was a real shame, I tried really hard but it wasn't
a good fit.
I was given the golden opportunity to move back
to Singapore, joining an event agency called MCI
as a Business Development Manager selling a
story of Pre, Post and Execution phase and how
MCI can make it a magical journey to engage with
your audience. Since then, I have not looked back.
Through this journey, my advice to all parents is to
allow your child to fail but above all help them up.
To understand success you must allow for some
failure and growth.

I found my new career in the hotel industry joining
the likes of St Regis Hotel for one year and
Shangri-La for four years. With that, I was given an
FACETS | VOL 2 | 2018 | www.das.org.sg
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By Dian Nadhirah Sachiman
Publicity & Publications Officer
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Today, the awareness of dyslexia is more
widespread, and intervention is made increasingly
available. Imagine growing up in an environment
where having a learning difference is just not an
option.
Amanda Lim was a DAS student back in 1999. At
that time, there was not much exposure to the
condition and there was still a negative stigma
attached to it. Other than dyslexia, she was also
diagnosed with ADHD and mild autism when she
was 10 and had since been attending DAS
classes. However, life continued to be an uphill
battle for Amanda. As a student, Amanda
despised school. Nobody in school understood her
and she was a victim of bullying. At home, she
would receive caning for getting extremely low
scores in her examinations, especially for her
languages. Amanda said that she had no friends
of her own up until university. The other students
around her thought that she was “weird” so the
only time they interacted with her was to “make
fun of (her)” or upset her by throwing her books
around. In secondary school, Amanda’s
classmates stole her money and belongings and
although she reported the cases to the teacher, he
did not take it seriously.
Many young students would seek refuge in their
teachers when faced with bullying. Amanda,
however, felt that some of her bullies were her
teachers themselves. Even after noticing her
learning differences, Amanda’s teachers would still
rather not put in the extra time for one student.
One of them even requested Amanda’s parents to
transfer her into a special needs school, telling
them that Amanda is “not normal”. That same
teacher would pick on her in class and announced
to the class that Amanda “copied someone’s work
or got someone to do (her) work for (her)”. Due to
the bullying, repeated failures and the
punishments that followed, Amanda’s self-esteem
was beaten down and she suffered from
depression at a very young age.

University of Wollongong in Australia and is now
working in Singapore doing documentation. At
work, Amanda still faces challenges especially
when following instructions. However, by now, she
has adopted strategies to cope and would note
down everything new that she learns so that she
will remember. Being dyslexic also gave her some
benefits. She is better than her colleagues are at
seeing the bigger picture and is very comfortable
working with numbers, making her job more
enjoyable.
Amanda is also very entrepreneurial. She
voluntarily started a fundraising effort for DAS via
an online platform called giving.sg. This initiative
sparked after seeing herself in her young
neighbour who is struggling with dyslexia, similar
to how she did in the past. Her initial intention was
to create more awareness of the condition but
soon enough, she managed to garner enough
support and raised a substantial amount. Other
than that, Amanda has also plans of managing
her own business someday with her best friend.
Undeterred by her history, Amanda is now a very
positive individual. Despite the constant caning by
her parents in the past, Amanda holds no grudges
and sees their methods as a typical Asian
parenting style. Even after knowing that Amanda is
dyslexic, her mother still tutored her with a cane by
her side. “I know she loves me. If she didn’t love
me, she wouldn’t have put so much effort and time
in me.” Amanda recalls her mother’s continuous
reminder that it would take her two to three times
more effort than others do to complete or
understand something and that is fine. She would
push Amanda to be independent. Her optimism
and perseverance kept her going.
To Amanda, her mother is her source of strength.
She sacrificed her time and effort and even
quitting her well-paying job to give her full
attention to Amanda. She was the one who
worked tirelessly to get Amanda enrolled into DAS
and to keep her in school. “I am appreciative of
what she has done. No matter how much I try to
repay her now, it will never be enough.”

Fortunately, Amanda is a strong spirited girl. After
reaching the lowest point in her life, she knew that
the only way left to go was up. Amanda worked
very hard to get to where she is today. In 2013,
she completed her Bachelor of Commerce in the
FACETS | VOL 2 | 2018 | www.das.org.sg
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By Seow Li Ang
Educational Therapist
Bishan Learning Centre
comprehension not only enhanced her
understanding ability but it also increased the
interaction between her and her peers.

The exhibition titled “Singapore – The Ethnic City”
focused on the integral aspects of Singapore and
it featured art pieces created through the
perspectives of children who came from all walks
of life.
Natasha, currently in Primary 4, joined DAS since
she was in Primary 1. Once a quiet and reserved
child, Natasha refused to speak when she first
joined DAS. She was reluctant to try for fear of
failing and was deterred by any new activity which
required her to step out of her comfort zone.
KINESTHETIC LEARNER
Over time, I learnt that Natasha is a kinesthetic
learner and she learns the fastest through physical
activities. Activities such as phonics board games
boosted her phonemic awareness and the
incorporation of puppet play during
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Together with the relentless encouragement of her
classmates at DAS, her ability to read and spell
soared. Spelling which was once deemed as an
insurmountable task for her is now her strength
and she will render assistance to her classmates
who need help in dictation in her primary school
class. She reciprocates the care which her
classmates have showered upon her through her
gestures. Many a time, she will remove her jacket
without hesitation and lend it to her friends who
are feeling cold and she will quietly punch the
holes in the worksheets for them. In fact, she has
learnt to prioritise the needs of others before hers.
TALENTED ARTIST
Her talent in the arts emerged when she started
drawing her classmates and me and dedicated
the various art pieces to us. Upon completion of
the given task in class, she would look at us
intently and sketch us out in a mere minute or less.
Back at home, she would illustrate her work and
substantiate it with a piece of writing.
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Natasha’s artwork that was on display
at the HiArt’s Art Exhibition 2018, a t the
National Art Museum

Her drawings demonstrated the unspoken
appreciation for the people whom have helped
her become a better person. Having observed
her talent, her parents enrolled her into art
classes and Natasha honed her skills for the arts.
She also created sculptures using wires. In a
short span of time, Natasha achieved her very
first milestone when she presented her art pieces
for this art exhibition.
EVERY CHILD IS GIFTED!

abilities should begin in our homes and
classrooms. As parents and educators, our role is
to focus on developing each child’s strengths
and have them to appreciate their strengths.
More importantly, we need to allow them to
learn at their own pace. Like flowers which take
different times to bloom, our responsibility is to
nurture these precious young seedlings with the
best care and I believe there will be a day which
they will blossom to their most glorious form and
take us by surprise.

Natasha’s achievement has come to teach us a
very crucial lesson. Each child is gifted with his/
her own talent and the grooming of their unique
FACETS | VOL 2 | 2018 | www.das.org.sg
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Research Worth Sharing

to have SpLD experts who openly shared their
research. Research were presented in short,
engaging and entertaining sessions accompanied
by poster presentations. Not only that,
participants also had the chance to talk directly
with researchers who are making a difference in
the Asian region.
The UNITE SpLD Conference is a three-day
programme that seeks to bring together parents,
teachers and practitioners working with children
with specific learning differences (SpLD) and
special educational needs. This conference
showcased research that covers aspects of
behavioural, literacy and social emotional
support, intervention and assessment for children
with special learning needs. We were honoured
FACETS | VOL 1 | 2018 | www.das.org.sg

More than 380 practitioners, learners and
caregivers attended the UNITE SpLD Conference
at the Lifelong Learning Institute. The conference
is one of Asia’s largest dedicated to stimulating
greater research and teaching excellence
amongst specialists in the field of Specific
Learning Differences. This year, more than 65
international and local SpLD field experts
presented new and cutting-edge research on
identification and intervention of dyslexia and
57

other SpLDs. We have presenters coming from
Singapore, Malaysia, Indonesia, India, Japan,
Taiwan, Italy, New Zealand, Australia, Canada,
USA and UK!
This year, the UnITE SpLD Conference included
four keynotes, 36 workshops and more than 12
poster presentations across nine streams,
featuring presenters from Australia, India,
Indonesia, Italy, Japan, Philippines, United
Kingdom, United States of America and
Singapore.
The streams covered topics such as Identification,
Early Intervention, Beyond Basic Literacy,
Technology and Resources, Multilingualism,
Reading, Writing and Motor Skills, Visual
Strategies and Professional Development.
DAS was also pleased to have Dr Sharifah
Mariam Aljunied and Dr Vivien Yang from the
Ministry of Education (MOE) who were keynote
speakers and shared about the complex needs
of children with dyslexia in mainstream schools,
highlighting the importance of addressing
common needs associated with dyslexia besides
literacy support.
Besides them, the other keynote speakers
included Ms Geetha Shantha Ram from DAS who
shared about the future direction of dyslexia
support in Singapore, and Dr Tan Wah Pheow
from Temasek Polytechnic who presented on
teaching practice of reading comprehension skills
for individuals with dyslexia. The final keynote
speaker was Professor Angela Fawcett, Emeritus
Professor and DAS Research Consultant, who
shared about the latest insights on procedural
learning and co-morbidity in dyslexia.
The conference ended with a panel discussion
about the future of special educational needs
and how schools, teachers and parents can help
learners fulfil their future potential, with insights
from local and international panellists.
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DAS Learning Journey

Participants also attended an Educational
Technology workshop after their school visit and
were introduced to the many training programmes
available at DAS Academy.

The preconference event is designed to give
participants a DAS Learning Journey. These
sessions gave the participants a better
perspective on the unique teaching methods
adopted by DAS to support students with learning
differences.
Each participant attended two out of four
workshops offered on the day:
1.
Helping Upper Primary of Lower Abilities
Learn;
2.
Welcome to Speech and Language
Therapy in DAS;
3.
DAS Chinese Classroom; and
4.
DAS Maths Classroom
FACETS | VOL 1 | 2018 | www.das.org.sg
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DAS Speech & Drama Arts Performance

The second day of UNITE SpLD Conference
commenced with the student performance. The
young actors fresh from an evening rehearsal the
night before arrived early to prepare for their
performance at 9:00am. The 30 minute
performance delighted the audience and was a
light-hearted way to start the second day of
presentations.
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SESSIONAL EDUCATIONAL THERAPISTS—TRAINING PROVIDED
DAS places great emphasis on providing a professional service. To help Sessional Educational
Therapists develop as a teacher of children with dyslexia, they will attend a Certificate in Dyslexia
Studies course and three weeks of intensive therapist training. As they commence teaching, they
will at the same time undergo a six-month mentoring programme, followed by further training
culminating in an award at a specialist diploma level (Specialist Diploma in Educational Therapy).
DAS will subsidise 50% of the cost of the Certificate course and the Specialist Diploma, and the
Sessional Educational Therapist is required to pay the remaining amount of S$4,098. The course
fees borne by the Sessional Educational Therapist will be reimbursed upon achieving 480 hours of
satisfactory teaching with the DAS.
While the DAS is invested in providing training and support, Sessional Educational Therapists are
expected to invest their personal time for the training and other matters such as attending lectures,
completing the necessary course work and preparing lesson plans for the classes they are
teaching. As part of their continuous professional development, Sessional Educational Therapists
are highly encouraged to undertake a postgraduate certificate in Special Educational Needs.
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Attending the
School of Life on

By Sylvia Foo
Senior Lecturer, DAS Academy
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I love watching
French movies so
the title, L’Ecole
buissonniere (The
School of Life) and
its short
description
kindled my interest
and the movie did
not disappoint.
What was the
movie all about?
The School of Life
takes place in the rustic French countryside after
World War I. Paul is one of the many thousands of
children left orphaned. Celestine, an old friend of
Paul’s mother, is persuaded to foster hm and she
takes him back to the country estate where she
and her husband, Borel, work for the Count who
owns the estate. This is where Paul begins his
informal learning journey. The movie captures
Paul’s transition from a lonely and self-willed entity
to becoming a member of a family unit. Paul not
only comes to accept and reciprocate the
affection he receives from his new family and
friends, but he also comes to appreciate and care
for the magnificent forest that is part of the country
estate.

community of the residents in the village. Paul
explores the forest both on his own and later
under the tutelage of an eccentric poacher,
Totoche. He begins to see the wildlife with new
eyes and a deep interest in preserving nature is
sparked in him. Totoche teaches Paul how to
survive in the forest while Celestine teaches him to
embrace his unique self, love others and use what
he has for the good of everyone and the wildlife in
the forest.
Paul’s transformation was the result of new and
myriad opportunities to grow and learn in the
school of life. What new opportunities are you
giving your child to discover more about himself
especially his interests and strengths? What new
opportunities are you giving your child to build his
relationships with family and friends? What new
opportunities are you giving your child to develop
practical lifelong skills?

Interestingly the French title, L’Ecole buissonniere,
translates as “skip school”. It is not my intention to
advise parents that they should let their children
deliberately skip school. In my opinion, the movie
was a wonderful reminder that much valuable
learning can take place outside the confines of a
formal classroom. The school of life is the informal
classroom of daily living.
What kinds of learning can your child glean from
the school of life? The movie showed me that selfdiscovery, relationships, and practical skills are
three main areas of learning.
When the movie begins, Paul does not seem to
have much interest in anything. He is largely
neglected being one of the many residents of the
orphanage and he follows the daily mundane
routine there mechanically. He does not think and
feel much as he does not have much sense of who
he is and what he can do. Paul’s world changes
when he moves to the country estate and lives with
Celestine and Borel. He starts to experience new
emotions and a sense of self as he finds his place
as a member of their family and part of the larger
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BEFORE THE HOLIDAY
Your child’s participant in the
pre-holiday stage will give him a
sense of ownership in ensuring
the success of the holiday and
he is more likely to be an active
participant than a passive
consumer.
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Get your child to assist you in
gathering information on possible
destinations and the itinerary. You
can read blogs and tourism board
websites together and compile
useful information using graphic
organisers.
You may even task your child to
get feedback from relatives and
friends who have been to the
destination of interest.
A list of starter questions such as:

The small group or pair activities would be more
avenues for your child to grow and learn while
others in the family indulge in their shopping
fantasies.
Give your child the responsibility of organising
some of the things he needs for the trip. You can
teach him to use a checklist to ensure that he
packs or gives you the clothes or things he
requires. It is very likely a younger child would be
more dependent on his parents to perform the
task of packing. However, the opportunity presents
to raise his awareness of his basic needs while
preparing for an overseas trip.

 “What did you do?”,
 “What did you like about the

place?” and
 “Where did you stay?”

This could provide your child with
the tools to gather information and
perspectives to aid in the decisionmaking later. You child will also
learn some useful basics of doing
research.
Involve your child in some of the
final decision-making and planning
of the itinerary. This gives him an
opportunity him to weigh the
advantages and disadvantages of
the choices available and to
discover what are his preferences.
According to Dr Dave Anderson,
the senior director at the Child
Mind Institute in the United States,
“kids look to adults to model
decision-making choices.”

DURING THE HOLIDAY

Your child will also learn the art of
compromise as he learns that the
enjoyment of each family member
is more important than his wants
alone. At the same time, it would
be good to plan, if possible, for
specific small group or pair
activities that might interest your
child.

Give your child some responsibility. It could be
something as simple as counting the number of
pieces of luggage or checking that nothing has
been left behind as you move from one
accommodation to another. On vacations with
extended family members, you could get your
child to hold onto his grandparent or younger
cousin to ensure he/she walks safely in the
unfamiliar streets. This additional responsibility will
build your child’s belief in himself. Your child’s
understanding of family ties is also strengthened
as he learns to do his part to ensure a smooth and
safe family holiday.

When I was in Seoul, I noticed that
fathers and children especially
boys sat waiting for mums and
older sisters to complete their retail
therapy.
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Your child will experience new sights, people and
even a new culture during the holiday. There are
added opportunities beyond these.
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Talk about your child’s experiences each day. Ask
open-ended questions such as “What did you
enjoy doing the most today and why?”, “What did
you feel when you saw the ________ at the
________?”, “How is the subway similar/different
from the one we have in Singapore?”, “What did
you learn about ________?”, etc. These questions
help your child to make sense of his experiences
and he learns to give reasons for his opinions and
feelings. This again helps him to have a stronger
sense of who he is and what matters to him.
Model making choices especially when the bestlaid plans seem to go wrong. For example, there
could be a change of weather or temperature that
necessitates the postponement or cancellation of
an activity. Demonstrate outlining the
circumstances and potential options and invite
your child to offer his opinions. This will help him to
recognize and exercise the need for flexibility in
different situations. Cognitive flexibility is an
important aspect of your child’s executive function.
Teach your child the practical skills to navigate an
unfamiliar landscape. These include looking for
signages, asking for directions, learning to read a
map or using a tourist guidebook. Your child will
learn to solve problems independently and ask for
help when necessary.
Give your child a small holiday allowance if
possible. Model making decisions on what to
spend that allowance on. You may even
encourage him to buy at least one inexpensive gift
for someone back in Singapore. The gift could be
for a close friend or even the family’s domestic

helper who did not come along. This again gives
him opportunities to consider his interests, needs
and wants verses that of others and to show
affection and appreciation in small ways.

AFTER THE HOLIDAY
The family holiday may be over but there are still
opportunities to engage your child in the process
of learning and growing.
Work with your child to create a memento of the
family holiday. The medium can range from a
conventional scrapbook to a power point
presentation with pictures and music. This gives
your child an opportunity to feel proud of the
active part he played in the family holiday while
he learns new skills to put together the memento.
As you relive memorable places and activities with
your child, encourage him to reflect on questions
such as “What makes a family vacation
enjoyable?”, “What did you learn about yourself
on this holiday?”, “What did you learn about our
family on this holiday?”, etc. Discussing these
questions helps your child increase his awareness
of who he is and what he can do. At the same
time, he comes to understand where his practical
skills may be lacking in and this could provide the
impetus to improve these skills under the tutelage
of a mentor. Finally, your child will see value in
spending time with his family and come to a
deeper understanding of each family member.
Of course, the age of your child matters in the way
you set up a family vacation as an informal
learning journey for him. The Latin phrase, Carpe
diem or “seize the day” is the best principle to
adopt. Seize whatever small and big teachable
moments before, during and after family vacations
to mentor your child. A little time attending the
school of life can go a long way for him.
References:
Why You Should Let Your Kid Plan your Next Family
Vacation. https://www.fatherly.com/play/how-toplan-family-vacation-with-kids/ (24 July 2017).
7 Fun ways to involve Kids in Vacation Planning.
https://kidsareatrip.com/7-fun-ways-to-involve-kids
-in-vacations-planning/.
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TEACHING CAN BE
TOUGH
and so are you!

By Agaisteen Rebecca Shalinah
DAS Educational Therapist &
Associate Lecturer, DAS Academy
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HOW DO WE MEASURE FAILURE?

ABOUT GILLY

Well, I personally feel that failure is subjective;
and, perspectives can be changed if we look at
the situation from a different angle. So the
intention of my article is to encourage fellow
educators and parents and to remind them that
each and every single one of us is doing a
wonderful job in supporting our learners. This
article is meant to encourage those who feel that
way and to remind them to see a success in every
failure.

Gilly was placed into the Children’s Home when
she was 4 when her Father, a single parent, was
diagnosed with cancer. As a result of this, Gilly
had multiple caregivers and foster families. She
was forced to adapt to changes at a very young
age. With changing caregivers and case workers
over time she had very little trust in anyone and
did not attach to anyone easily. This caused her
to have very little friends at the Home as well as
in school.

I felt that sharing my experience; specifically, an
experience with one of my students, will
encourage educators or even parents who
encounter similar situations.

CHALLENGING BEHAVIOUR

DAS INTENSIVE REMEDIATION PROGRAMME
I was assigned a student under Intensive
Remediation (IR) recently. IR is a support and
monitoring system undertaken by the Main
Literacy Programme (MLP) Educational Advisors
(EAs). This system provides extra support to
Educational Therapists (EdTs) with challenging
students. Students who face significant struggles
with literacy at the foundation level, severe
behavioural challenges which impede learning
and the learning of other students and a
combination of both where students’ literacy and
their behavioural challenges affect learning to a
large extent, are recommended for this class. This
class is usually smaller and has between 1-3
students. Educational Therapists are provided
support from EAs and they will maintain action
plans set for a semester in order to achieve goals.
I felt that sharing my experience; specifically, an
experience with one of my students, will
encourage educators or even parents who
encounter similar situations.
MY STUDENT ON INTENSIVE REMEDIATION
Gilly* (*not her real name) became my student at
the end of 2017 and I would teach her on a 1-1
basis. A week prior to my lessons with Gilly, I was
informed about her profile. The following will
define why she was on our Intensive Remediation
Programme at DAS.
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Marked difficulties in her learning were observed.
She had poor reading, spelling and word
recognition. She had a short attention span and
was easily distracted from her tasks, therefore,
she took a long time to complete tasks and had
difficulty remaining engaged on academic tasks.
She attended the DAS Preschool programme
where it was highlighted by her DAS Preschool
Educational Therapist that she was a challenging
student with behavioural issues.
When she was in Primary 1, she was suspended
from school as she had hurt another student. The
teachers also found it very difficult to handle her
temper. During her suspension the Home made
alternative school arrangements and she was
placed back into her old preschool. When she
re-joined her school again she was also enrolled
into the DAS Main Literacy Programme (MLP).
Gilly attends DAS twice a week for 1 hour lessons.
Trust me; these are the most challenging and
emotional 2 hours of my week.
DAS MAIN LITERACY PROGRAMME
During Gilly’s first lesson with me, she refused to
enter the classroom. After much convincing, she
managed to enter with her caregiver. She was
very reluctant to speak or do any activity .
Unfortunately, after 10 minutes she walked out
and refused to continue.
This pattern repeated for weeks. I stepped into
my classroom feeling hopeful each day, but she
threw tantrums, shouted out nasty things and
sometimes even hurt the people around her
physically. However, I motivated myself to try
harder and not to give up on her easily.
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MAKING A HOME VISIT
I visited her at her home to get to know her better
and hopefully to gain her trust. And yes, it did
work. She was delighted to have me at her home.
She showed me around and became more
communicative. And finally, after about 6 weeks of
trying, she finally decided to enter my classroom
voluntarily, without much convincing or the
struggle.

During one of her lessons, she became very
agitated and had a tantrum that was destructive
to the classroom, the learning centre and also to
DAS staff. Her caregiver was called but no one
was able to console her. She eventually calmed
herself down after about 2 hours and she safely
left the centre with her caregiver.

That was the first hurdle that we overcame
together. Then it was time to face the second
hurdle. She was inattentive and avoided tasks that
involved reading and writing. That meant that I
was unable to do much with her using our lesson
plan. I came up with very simple activities, just to
engage her. She was not able to remain focused
and would frequently walk around the class or the
centre.
I found it difficult to engage her in academic work
apart from the fact that she was getting closer to
me. I decided to look at it in a positive way. A girl
who did not even want to enter the classroom was
now able to communicate quite openly with me.
This was already an achievement to me. However,
I still felt dissatisfied that I was not able to
complete my planned lessons with her. I was not
able to see any progress in her literacy skills;
which is the main aim of the programme.
Over time things were starting to get better. She
was able to complete at least 50% of the planned
lesson. She even started writing and reading with
some help. I felt very motivated looking at the little
progress that she was making. During this period,
I was also in close contact with her home.
SETBACKS AND BAD DAYS
Unfortunately things did not continue to improve,
her fathers health deteriorated and he was placed
into palliative care. Gilly was worried about the
uncertainty of her future and as she was not
mature enough to understand her situation.
This impacted on her behaviour.
She started to show disinterest in everything again.
She refused to do anything, and she hardly spoke
to anyone. Things got even harder as it was all
back to square one again. She refused to enter
the classroom and would only enter when she was
assured that there will be no writing involved in
the lesson.
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AN EDUCATION PLAN FOR GILLY
After that particular incident, a discussion was set
up between DAS and the caregivers to agree on
an educational plan for Gilly. After a long
discussion, the decision to retain her in MLP was
made. Special arrangements were made to
amend the lesson requirements. Her lessons were
simplified to encourage her and to keep her
focused on learning.
She is still in the programme with DAS. She has
also shown slight improvements in her behaviour.
However, it takes a lot of hard work and patience
to help this little girl. But we are reminded that as
teachers, what we do may have a far reaching
impact and so, we keep at it.
YES! TEACHING CAN BE CHALLENGING
I wanted to take this opportunity to share my
experience with the rest as I was quite
discouraged by these incidents. It made me blame
myself quite frequently. Every single time Gilly
acted up, I blamed myself for failing as an
educator. I had many ups and downs in my
journey with her. Nothing was consistent, and
every day seemed like it was not going anywhere.
I blamed myself for not being able to help this
student,
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BUT, WE TRY OUR BEST!
But then, I realised that some things are beyond
our control. As educators and parents, we try our
level best to help our learners.
However, there are many other factors that may
hinder their learning. One great influence is the
family. Many students whom I have worked with
tend to come from broken families. Though some
are able to overcome that obstacle and perform
well in school, many are not able to do so without
help. As educators, we can support them as much
as we can. But blaming ourselves for every single
failure that we see is not going to help any one of
us. We are doing a wonderful job and I feel that a
slight improvement is a great encouragement for
us. We should not give up easily and keep trying
till we get somewhere. We don’t have to aim high
for the sky, but if our students feel safe and
benefit from us even in the slightest way, then we
may attain satisfaction as educators.
With that I would like to say thank you to every
single teacher and parent out there for not giving
up on your children. You are doing a great job
and you will continue to do so.

~ Catherine Pulsifer
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Sounds~Write:

By Serena Tan Abdullah
Assistant Director, Curriculum Development
DAS English Language and Literacy (ELL) Division

One such course was a four-day training on
Sounds Write, and I was thrilled to meet many likeminded educators, speech and language pathologists,
psychologists and parents. All of us attended the
Sounds Write workshop with the intent and hope to see
how aspects of the Sounds Write programme can be
incorporated and adapted to cater to the learning
needs of learners in our schools/organisations.
~

~

~

The Sounds Write approach is phonographic - which
~
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means that teaching and learning start with what all
children acquire naturally and right from the start, the
sounds of their own language; letters or combinations
of letters, called graphemes, are the agreed ways in
which we represent those sounds when we write.
One of the key learning points:

CONCEPTUAL KNOWLEDGE

Segmenting- the ability to pull apart the
individual sounds in words.
E.g. fish → /f/ /i/ /sh/

Letters are symbols (spellings) that represent
sounds.
A sound may be spelled by 1, 2, 3 or 4 letters.
boy

Blending- the ability to push sounds together to
build words.
E.g. /b/ /a/ /t/ → bat

What learners need to understand about the English
alphabet code in order to become fluent reader (and
speller) of English.

cat

SKILLS

light

sleigh

The same sound can be spelled in more than
one way.

Phoneme manipulation- the ability to insert
sounds into and delete sounds out of words.

This skill is necessary to test out alternatives for
spellings that represent more than one sound.
E.g. spelling <a>
Is it /a/ as in hat,
/a/ as in baby, or
/o/ as in water?

One sound- different spellings
eat
piece

eve
ceiling

baby
money

greet

Many spellings can represent more than one
sound.
One spelling- different sounds
treat

thread

steak

Similarly, the DAS Main Literacy Programme (MLP) also
introduces and covers the above conceptual
knowledge and skills to our learners in order to build
their foundational understanding of the English
Alphabet code as we work toward them becoming
fluent readers and spellers.
As conceptual teaching enables learners with
difficulties store information in an organised and
structured way that aids in the retrieval of information
automatically, it is of vital importance that information
is presented within a conceptual framework.
For example, one of the ways to help students
concretise the process of blending is to have them
imagine themselves as beginner bakers (readers) and
following a recipe step by step (individual sounds) in a
specific manner (1st sound, 2nd sound...) in order to
ensure that the final product-cake (target word) is
baked to perfection (reading accurately).
Therefore, there are elements of the Sounds-Write
concepts and teaching principles that are also
emphasised in our DAS MLP to help our students
become more confident and competent in their literacy
skills.

Training Provider: Dyslexia- SPELD Foundation (DSF)
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Effective Scaffolds for

By Walter Toh
Educational Therapist
Bishan Learning Centre
BIG CLASS SIZES
Big class sizes has an impact on students’ learning.
Students may face a much greater challenge in
learning in a big classroom where it may not be as
conducive as one which has a smaller class size
and activities are done in small groups.
INFLEXIBLE TEACHING

LESSON PREPARATION
Teachers may find that there is too much
preparation to be done to promote active learning
in the classroom. Well-planned lectures as
compared to transmission style of lectures would
significantly reduce learning challenges faced by
learners.
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Teachers may see themselves as the expert in the
subject matter and may be resistant to change
their teaching style. As such, students whose
learning styles do not conform to the teacher’s
preferred teaching style may face learning
challenges in comprehending the information
taught.
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LACK OF RESOURCES
The lack of resources may result in learning
challenges as learners may not have the necessary
scaffold in the form of an object to help them and
make their task easier.
PASSIVE VS ACTIVE LEARNING STYLES
On the part of students, they may face learning
challenges because they are unwilling to embrace
other forms of active learning alternatives, which
might be more effective for them to solve realworld problems. They must acknowledge that the
passive style of learning may no longer work in the
21st century.
SCAFFOLDING
According to Wood, Bruner, and Ross (1976),
scaffold is a process in which a child is able to do
a task that he would be unable to without
guidance. Scaffolds can be traced to the
Vygotsky’s (1978) idea of zone of proximal
development where it is defined as the distance
between the learner’s current knowledge and what
he does not know but can be bridged with adult’s
or peer’s guidance. The learner is helped when the
more capable teacher or peer provides the
scaffolds, in the form of hard, soft, reciprocal or
technical, to help the learner achieve the tasks.

There will be opportunities to practice sounding
and writing out the vowel team on the worksheet
so as to reinforce learning. An example is to draw
a picture related to the keyword taught and
subsequently sound and trace the vowel team
three times in the blanks provided.
SOFT SCAFFOLDING
Soft scaffold in the form of questions will be asked
whenever students are stuck at a response. For
example, if the students are unable to derive at
the keyword, I will ask a question like “What are
apples, bananas and oranges categorised as?”
Reciprocal scaffold is also used to encourage
learning from peers. For example, one of the
activities in the writing activity is to create a mind
map for snakes. Students work in pairs of two to
brainstorm for ideas.

The teaching strategy that I am using is
scaffolding. According to Chang, Sung, & Chen
(2002), this strategy caters to the needs of every
learner based on his zone of proximal
development. This is an effective strategy
especially for dyslexic learners who require a lot of
scaffold to be able to read, spell and write
confidently. I am using the hard scaffold in the
form of a worksheet to teach the new vowel team
‘ui’.
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USING TECHNOLOGY
Technical scaffold is used in the form of iPads
whereby students have to check the meanings of
the vocabulary words after they have drawn a
picture related to the word and discussed in their
own groups.

snakes in the food chain?” “What actions can we
take to preserve snakes in the food chain?” This
encourages learners to speak out in a
psychologically safe classroom and it is learnercentred as they have opportunities to learn from
their mistakes.
STUDENT PARTICIPATION
In the students’ participation and contributions
phrases (15 minutes), I will ask the students to
identify the parts of a snake. Rather than direct
participation, scaffolding can come about when I
ask students to give ideas and I will chip in to
guide the discussion. This is effective in promoting
active learning as I am building on what learners
have and getting learners to share own life
experiences with snakes that will help them to
relate to snakes better.
CONFIRMATION

SCAFFOLDING TECHNIQUES
According to Hogan and Pressley (1997), the
scaffolding techniques lead the student towards
independence and mastery of their work. The
scaffolding techniques are:






In the confirming students’ understandings stage
(15 minutes), I will assess their understanding and
give feedback. Giving feedback is a continuous
process which is learner centred as I would like to
see how much the individual has improved, rather
than being measured by a single exam.

Modelling
Explaining
Student Participation
Confirmation of Student understanding
Student Contributions

MODELLING
For the modelling phase (15 minutes), I will set out
the objectives of the exercise so that learners know
what to expect and frustration is minimal. Setting
clear guidelines enables learner-centred teaching
to take place due to the fact that learners are
more focused. I will start by asking a question
about snakes. The question is “What are the
different types of snakes?” Learners are given the
autonomy of throwing out answers by tapping on
their prior knowledge, hence getting them actively
involved. This helps to promote active learning in
the classroom.
EXPLAINING
In the explaining phrase (15 minutes), I will give
explicit statements about what and why is being
learned, and how it is used. For example, I will ask
questions like “Why do we need to know about
82
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TROUBLESHOOTING OBSTACLES
The first obstacle that I faced was when I was
using the hard scaffold of printed worksheets to
teach the vowel team ‘ui’. One of my students did
not understand the instructions stated on the
worksheet and thus I had to scaffold even further
by providing explicit instructions on the task
needed.
Another student was having issues with his
handwriting and as such, I provided him with a
pencil grip to assist with the development of his
fine motor skills. The second obstacle I faced was
in the students’ participation and contributions
phrases. I was lacking the ability to probe and
facilitate the discussion. I overcame the obstacle
by using effective questioning techniques. To seek
clarification, I asked a question like “Could you
expand upon the point about snakes further?” after
a student has gave his opinion on what a snake
looks like.
To seek reason and evidence for the existence of
snakes, I asked, “By what reasoning did you come
to a conclusion that snakes are needed in the food
chain?” Following which, I countered by asking,
“What if someone were to suggest that snakes are
not needed in the food chain?” to explore
alternatives. To enable the students to think about
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the effects that hunting does to snakes, I asked an
implication and consequence question “What
might be the consequence of hunting on snakes?”
Lastly, to end the discussion with a summary, I
asked “Can anyone summarise what we have
discussed about snakes so far?”
In conclusion, the use of scaffolds lays the
foundation for effective learning and teaching to
take place.
References:
Chang, K., Chen, I., & Sung, Y. (2002). The effect of
concept mapping to enhance text
comprehension and summarization. The Journal
of Experimental Education 71(1), 5-23.
D. J. Wood, J. Bruner, and G. Ross. (1976). The role of
tutoring in problem-solving. Journal of Child
Psychology and Psychiatry.1976, 17: 89-100.
Gillingham, A. & Stillman, B.W. (1997). The Gillingham
Manual: remedial training for students with
specific disability in reading, spelling and
penmanship. (8th ed.). Cambridge, MA:
Educators Publishing Service
Hogan, K., and Pressley, M. (1997). Scaffolding student
learning: Instructional approaches and issues.
Cambridge, MA: Brookline Books.
Vygotsky, L. S. (1978) Mind in Society: The Development
of Higher Psychological Processes (M. Cole, V.
John-Steiner, S. Scribner, & E. Souberman, Eds.)
Cambridge, MA: Harvard University Press
83

By Walter Toh
Educational Therapist
Bishan Learning Centre
showed effort in the group discussion. Based on
the concrete experiences, I will be able to predict
the performance of the learners.

Using Kolb’s learning cycle (1984), the learners
were being asked the 5W1H (What, Where, When,
Who, Why and How) questions of what a platypus
is, where a platypus can be found, why a platypus
is different from a duck etc., to build upon the
learners’ prior knowledge. Next, they went on to
find words that apply the ‘y says e’ rule and
underline them. Lastly, they worked in groups of 2
or 3 to plan and write the newspaper article. I was
encouraging and praised learners whenever they
84

In the reflection observation stage, the learners
were asked to reflect on their performance, what
the contributing factors were, any difficulties they
encountered, and how they could improve upon to
be able to eventually write the newspaper article.
The feedback given was that they were having
difficulties identifying the words which had ‘y says
e’. They had trouble coming up with ideas on what
to write for the newspaper article.
In the abstract conceptualisation stage, I will come
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a group. Using social constructivism as a learning
philosophy (Berkeley Graduate School), I think that
this would be a better approach to help them
formulate solutions to help the platypus in captivity.
They would also have engaged in active learning
where they seek out answers to solve the problems
of platypus in captivity. At the same time, I will use
the social reform perspective of TPI (2014) where I
encourage learners to think consciously about the
plight of platypuses and subconsciously take social
action to change society for the well-being of
platypuses through their own research and
projects.
out with solutions to bridge the gap between where
the learners are and the desired outcomes.
Applying Fleming’s VARK (2014), I will use a song
accompanied with gross motor movements to teach
the spelling rule of ‘y says e’ to cater to learners
with multimodal preference – kinesthetic and
auditory. For visual learners, I will use different font
sizes and different marker colours to teach the
concept. To provide scaffolding, I will supplement
teaching of the concept with the use of worksheets.
I will use the worksheets to cater to read/write
learners where they get to read the concept on
paper and fill in the blanks provided to show
understanding. In the presentation stage, I will
show a video of what a platypus is to cater to
kinesthetic learners whereby the learners build
concrete experiences through simulation.
Learning would greatly be enhanced if the learners
can be immersed in the environment whereby they
get to see living platypuses, have first-hand
experience through the 5 senses to build prior
knowledge. I will also design comprehension
questions to bridge the gap between the learners’
knowledge and the expected writing task. Using
Bloom’s Taxonomy (2002) to develop critical
thinking skills, questions will be designed like “Who
are Dino and Dongo?” to “Give examples of the
accomplishment of Dino and Dongo” to “What
changes would you make to solve the problem of
hunting of platypuses? so that lower order to higher
order thinking skills can be developed sequentially.
During the deconstruction stage leading to the
writing task where learners are asked to brainstorm
to write a story, I will facilitate the discussion with a
mindmap of a platypus using the 5W1H questions
done on a flipchart.
This scaffolding technique would make it easier for
them to articulate their thoughts in writing using the
5W1H framework. Ipads will also be given to allow
them to research and contribute to the mindmap as
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In the active experimentation stage, before the
start of the next lesson, I will apply those strategies
and tools mentioned in the abstract
conceptualisation stage and see for myself in the
concrete experience stage whether students have
met the desired outcomes of the lesson.
In conclusion, every learner is different, and we
should be mindful of the different learning styles of
every learner though according to Leite, Svinicki
and Shi (2010), catering to a learner’s learning
style does not lead to better learning. In my
opinion, effective learning will only come about
when teaching and presentation of materials is in a
multimodal way to cater to the different learners,
more so for dyslexic learners who require brain
stimulation through a multisensory approach.
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By Walter Toh
Educational Therapist
Bishan Learning Centre
Everyone shares their perspectives and learn from
one another. In an asynchronous lesson, students
have the flexibility to log in at any time, except
for the attendance part, download materials and
watch videos posted at their own time.

Technology enabled lessons allow the lessons to
be conducted online in a synchronous or an
asynchronous manner. A synchronous lesson will
allow shy students to speak up and participate in
group discussions.
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In a way, students are better prepared to meet
the demands of the 21st century which requires
them to be tech-savvy. Lecture notes,
videos and powerpoint slides can be
posted online through a learning
management system or a virtual
classroom like Edmodo. Like students,
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they also enjoy flexibility in that they can record
the lesson at any time and are only required to
post the videos on the day itself.
According to Mary Beth Hertz, there are 4 levels
of technology integration, namely sparse, basic,
comfortable and seamless.
I have chosen a variety of digital tools like
Pinterest, Youtube, Facebook, Todaysmeet and
Popplet for my classroom.
Pinterest help learners learn
about dogs quickly through
pictures and videos. However,
the search engine tends to turn
up unrelated content and may
not be that reliable as compared
to Google.
For Youtube, it has an education
section related to dogs
dedicated for me on top of the
general search function.
However, undesirable ads which
are not meant for children may
pop up when trying to load the
video.
Facebook is used as almost every
student is on it. It helps me to
build rapport with the students
and getting them to comment on
their peers’ writing.
For Todaysmeet, it allows me to
post answers to the
comprehension passage on
dogs. Students get to comment
on whether they agree or
disagree. The downside is that
the chat can get too messy as
students debate or sometimes
drift from the original topic.
For Popplet, students benefit from
the mind map as it allows for
visual representations of dogs
through drawings and videos.
However, it does not offer me
flexibility in editing the content
once it is on Popple.
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In conclusion, the effective utilisation of all these
digital tools allows me to present the topic in
visual, auditory, read/write and kinesthetic ways,
catering to all types of learners. This multimodal
approach is my best showcase because I have
seen how motivated and engaged the students
are in the technology-enabled lesson.
The digital tool is TodaysMeet. The URL is https://
todaysmeet.com/. TodaysMeet allows students to
participate in synchronous and asynchronous
discussions. Teachers create a room and get
students to join in the virtual classroom to discuss
about topics. TodaysMeet allows the teacher to
gauge the progress of the learner. Students would
less likely be singled out in an online environment
and would therefore be daring to speak up and
give their honest opinions and this can help the
teacher in providing a more holistic assessment of
the progress of the learner.
TodaysMeet functions like Whatsapp which most
students are familiar with. They would be more
likely enthusiastic to respond and use it like how
they would chat in Whatsapp. On TodaysMeet,
students can share links, take a poll, chat and ask
questions. It has the potential of simplifying
concepts since they can only use 140 characters
at one time. However, face-to-face experience is
lost and this may affect their communication with
peers in the future where everyone chats online.
For a subject like Maths, it may be difficult since
mathematical equations are involved. There is
Facebook which allows for lengthy discussions
above 140 characters and has the same functions
as TodaysMeet. A lesson activity using
TodaysMeet is to discuss the answers to the short
passage on dogs. Students get the opportunity to
logically reason and debate about what they
think the correct answer should be.
Another digital tool is popplet. The URL is https://
popplet.com/. Popplet helps teachers and
students make graphic organisers. Teachers can
use popplet to present information in a visual way
whereas students can use popplet to organise
their ideas for their school projects. Popplet is
perfect for visual learners. With its user-friendly
interface, Images, videos, drawings and links can
be added to engage the learner.
According to Harmer (2007), young learners can
be so attracted to the visuals that they can stay
focused till the end of the activity. Learners can do
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a presentation on a particular topic. They can
create brainstorm for ideas before breaking up
to write in a group. According to Vygotsky (1978),
weaker learners can learn from more capable
learners when they collaborate to share ideas.
For individual writing, learners can create their
own mind map and share it with the class to get
feedback and possibly add on more ideas.
However, learners may be overly dependent on
popplet. This may result in a lack of creativity
since they are not immersed in a natural
environment. Also, a maximum of 5 popplets can
be used for one account and may not be feasible
for a large classroom size. A lesson activity using
Popplet is to get the students to do a mind map
on dogs. Students would have an idea of their
main topic and subsequently branch out to
different breeds of dogs, their habitat, their diet
etc.
The 21st century requires every learner to be
technologically savvy. To be literate, it is no
longer about reading, writing and mathematical
skills but more of solving global problems and
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the ability to use technology. Technology is not
here to replace me but instead it complements
my teaching. Using the Read, Reflect, Display,
and Do (R2D2) model to find out about the
different breeds of dogs, I have used technology
at each phrase to cater to the different learners
in my classroom. In the reading phrase which
targets verbal and auditory learners, I get
students to listen to audio files on the different
breeds of dogs. In the reflecting phrase which
caters to reflective and observational learners,
students reflect on what they have learnt by
creating a blog and writing on it. They also
participate in synchronous chats in Todaysmeet
to discuss about the different breeds of dogs. In
the displaying phrase which caters to visual
learners, students are shown a Youtube video of
the different breeds of dogs. I will also create a
mind map to guide learners on the different
breeds of dogs. In the doing phrase which caters
to tactile and kinesthetic learners, learners
download and play the Dog simulator app on
iPads to have a feel on how it is like to be a type
of dog and interact with other breeds of dogs.
Then, using playdough, they will experiment
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kneading the dough and making a dog of their
liking.
Once the students are done with building
knowledge in the R2D2 model, they proceed to
writing an informational report on dogs. Using
the SAMR model and Bloom’s Taxonomy, instead
of writing on a piece of A4 paper, they substitute
paper by typing on the notepad which has
limited functions using the iPads provided so that
concepts are remembered. Next, they transfer
their writing onto Microsoft Word to increase the
font size and bold the verbs that they use so that
the students understand how verbs are being
used. The modification stage would see students
collaborating and giving feedback on peers’
writing on Google Docs which is in line with the
analysing stage in Bloom’s Taxonomy. The
redefinition stage coincides with the creating
stage of the Bloom’s Taxonomy where new tasks
are created. The students post their writing onto
Facebook and share their work with the world.
From a closed environment to an open
environment, this opens up the audience to the
global audience to comment, making the
information report a highly interactive experience.
In conclusion, technology is here to stay. How
teachers embrace technology in their classroom
will translate to how they feel it will value-add to
their conduct of lessons. As highlighted by Lage,
Pratt and Treglia (2000), students have different
learning styles, abilities and preferences. The
ideal teaching and learning environment that
teachers should aim to create will be one that is
learner-centred and prepares one to work in a
highly volatile high-tech world.
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Does Academic Excellence Anchor
the Success of All Students?
By Hani Zohra Muhamad
Lead Educational Therapist and Educational Advisor
that would have a deeper impact on a child’s
successful academic functioning.

Intelligence (commonly measured by IQ scores)
should not be the sole factor influencing a child’s
future success or overall positive adjustment in life.
The secret potion therefore cannot be explained
solely through biological factors. It is in fact,
through the provision of a nurture enriched home
environment and the cultivation of positive habits
such as resilience, perseverance and optimism
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In recent years, there has been a growing interest
in children displaying distress and a lack of
motivation to learn. For children with Specific
Learning Differences (SpLD), the disappointments
that they experience in the classroom are often
manifested in their behaviour. They can display an
extreme range of behaviours from being outwardly
disruptive or reacting impulsively to instructions or
tasks, to inwardly daydreaming or procrastinating
instead of being attentive. However, with the right
encouragement and support, these seemingly
troubled students have shown resilience and the
resolution to persevere with difficult tasks.
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Social and emotional competence measures the
ability to understand process, manage, and
express the social and emotional aspects of our
lives. The aspects of social and emotional
competence consist of five interrelated sets of
cognitive, affective and behavioural competencies
namely:
1.
Self-management
2.
Self-awareness
3.
Responsible decision-making
4.
Relationship skills
5.
Social awareness
Research has shown that positive social and
emotional well-being reduces violence, enhances
adaptive capacities, such as the ability to bounce
back from failure, and provide the foundation for
learning and healthy development. Research has
also shown that many of the problems in schools,
such as poor academic results and weak social
interaction with peers and teachers are the result
of social and emotional weaknesses. How children
feel about themselves and others, shape their
ability to learn. The purpose of building social and
emotional competence is therefore, critical and
enables children to be life-long learners and
effective citizens.
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The Importance of
Social and Emotional Competence
By Hani Zohra Muhamad
Lead Educational Therapist and Educational Advisor

Children with SpLDs are inclined to display
psychosocial difficulties and often report feelings of
not fitting in with their peers. Psychosocial difficulties
relate to the mind’s ability to consciously or
unconsciously, adapt the body to its social
environment where feelings of hostility and
hopelessness in the process of socialisation may
occur.
Emotional responses from children can occur at
any of the following three levels:
Therefore, social and emotional educational
efforts with children with SpLDs include not only
understanding and dealing with their
weaknesses or disabilities but also serves to
build psychosocial strengths rather than
weaknesses.
The value of holistic education involves the
stimulation and training of both a child's cognitive
and affective development. Insights from experts
have alerted educators to the critical value of holistic
education, which involves the stimulation and training of
92
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both a child's cognitive and affective
development. By strengthening and increasing
social and emotional educational opportunities,
we will increase our children's capacity to learn,
give them the tools to aspire to personal and
professional achievements, and enable them to
experience personal satisfaction.

SpLDs with social and emotional skills so that they
can navigate through life more effectively. It is
important to recognise ways in which parents and
educators, intentionally or not, act to promote the
development of the five core competencies by
recognising how we model, praise behaviours,
and punish children in order to enhance or
undermine their self-understanding.

WHAT CAN BE DONE?
Many mainstream schools today are
implementing and infusing social and emotional
learning competency building into the curriculum.
Many educators are honing their social and
emotional skills through workshops and self study,
and parents too can bring social and emotional
learning into their daily lives.
Boosting social and emotional competence
among children with SpLDs will ensure that they
develop skills that will enable them to propel
safely in both the academic and social domain.
Fortunately, social and emotional skills can be
learned and enhanced at any age. Like basic
functional tasks such as walking, talking or even
toilet training, the regulation of emotional
response is a developmental achievement which
is not inherent at birth and hence, must be
learned. These skills can in essence, be best
learnt through effective classroom instruction,
student engagement of positive activities within or
and outside the classroom, and broad parent
and community involvement in programme
planning implementation and evaluation. Hence,
it is never too late to equip our learners with
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Daniel Goleman
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SpLD Assessments
Geetha Shantha Ram
Director English Language and Literacy Division &
SpLD Assessments & Staff Professional Development
WE CAN ASSESS FOR:

A psycho-educational assessment in the area of
Specific Learning Differences, provides useful
information about an individual’s learning profile or
behavioural challenges and helps to identify the
presence of a learning or developmental difficulty.
Specifically, it helps to illuminate an individual’s
strengths and weaknesses in terms of cognitive
abilities (e.g., verbal and non-verbal abilities,
processing speed, and memory) and academic
skills (e.g., reading, writing, and mathematics
abilities). Behavioural or socio-emotional issues,
which are interfering with learning or development,
can also be identified.
THE ASSESSMENT PROCESS
The assessment process may involve interviews,
observations, standardised testing and
consultations with other relevant professionals to
better understand learning and developmental
concerns. Assessment results obtained will provide
greater insight into an individual’s learning or
developmental needs as well as the nature and
extent of difficulties. This in turn informs educational
plans (i.e., placement, intervention, and
accommodations) and behavioural intervention to
improve educational or developmental outcomes.
After the assessment, a face-to-face feedback
session will be conducted to provide a verbal
explanation of assessment findings and
recommendations. In addition, a written
assessment report containing the findings,
diagnosis, and recommendations will be made
available.
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Dyslexia
Dyscalculia
Giftedness
Visual processing
School Readiness
Dysgraphia/Dyspraxia
Autism Spectrum Disorder (ASD)
Intellectual Disability (ID)
Attention Deficit Hyperactivity Disorder
(ADHD)

SPLD ASSESSMENT SERVICES
SpLD Assessment Services comprises of a team of
Registered Psychologists and Specialist
Psychologists who receive intensive training to
ensure that they are well skilled to carry out psycho
-educational assessments.
Once the child has been diagnosed to have
dyslexia and/or other learning difficulties and is
found suitable for DAS programmes, the
psychologists would then determine the learner's
profile. Each child has his/her own unique profile
which identifies their strengths and weaknesses.
Hence, it is vital that DAS psychologists
differentiate the child's learning needs even after
the diagnosis. This enables DAS educational
therapists to select appropriate educational goals
that target the child's needs closely.
The progress of every student is monitored and
reviewed by DAS educational therapists every six
months. After three years, psychologists may
conduct review assessments to determine the
child's overall progress since his/her previous
assessment. This assessment may also determine if
the child is eligible for access arrangements for
national examinations.

FACETS | VOL 2 | 2018 | www.das.org.sg

FACETS | VOL 2 | 2018 | www.das.org.sg

97

Specialist Tutoring
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by Anaberta Oehlers-Jaen
Head of DAS International
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Specialist Tutoring is skills focused which aims to help the student to achieve their potential. It may include
individual curriculum support, numeracy and literacy skills, study skills and exam preparation, organisation
and planning help or other specific areas where you feel additional support is required by your child.
Effective solutions and strategies are planned and implemented to remedy as far as possible the child’s
problems and to help them learn as happily and effectively as possible. Options for intensive tutoring or
online tutoring are offered to provide a personalised approach to supporting your child. We believe in
working closely with parents and educators and expect that through this relationship we provide the best
support for your child.

Specialist Tutoring
Specialist Tutoring is a one-to-one skills
focused service which aims to extend
the student to achieve their learning
potential. Specialist Tutoring may
include individual curriculum
support, study skills and
exam preparation or
other specific
areas where
you feel
additional
support is
required
by your
child.

Intensive Tutoring
Intensive Tutoring is aimed at supporting
children who are unable to secure a place in an
international school, or who are struggling in an
international or mainstream curriculum. This
programme is designed to bridge the learning
gap with mainstream education.
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Curriculum Based Remediation
Curriculum-based remediation is for
students with learning differences.
It provides direct support to the
student's weekly homework demands
as well as keeping in touch with
the school syllabus. It can
also help them prepare
for exams. Ultimately,
it focuses on the
learning strengths
of the student
as the
curriculum is
explored &
supported.

Online Learning
Experience
Specialist Tutoring sessions are delivered online
bringing intervention into the home. Specialist
support to students is available wherever internet
services are available. Online lessons are flexible
and customised to suit the learners needs.
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Specialist Tutoring Testimonials
My son, James, was tutored by Gladys Wee Kim
Geok. We thank Gladys for her professionalism.
Her firm, authoritative but patient manner as a
teacher has helped James gain confidence in
English. James has been making wonderful
progress in specialist tutoring.

Samuel has had weekly tutoring sessions with
Ms Shilpa since Spring 2013. She has been of
tremendous help for him, first and foremost with
reading and writing abilities, but later also with
grasping the basic concepts in maths. He has a
very trusting relationship with her and finds their
sessions educational and fun! He has come so
far with her help and we are very grateful
Ms Shilpa is his tutor. We will continue working
with her for as long as necessary!

Ms Bhavani is extremely qualified and equipped
with the specialist knowledge required to teach
children with dyslexia. She is insightful and
deeply understands each child and the struggles
he or she goes through, always exuding a calm
and a quiet confidence - a trait which only the
most experienced teachers have. Ms Bhavani
has enabled my child to know that children with
dyslexia are not incapable of achieving what
others can achieve; and because she believes in
what he can achieve and equips him with the
skills to do so, he steps forward with greater
confidence.

Do contact us for a free consultation about our
Specialist Tutoring Programme.

6643 9600
enquiry@dasint.org.sg
www.dasint.org.sg
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Natasha Tang, 10 yrs Bishan Learning Centre,
Submitted by Ang Seow Li, Educational Therapist
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Dare to Dream
You gotta have a dream
if you don't have a dream
How you gonna have a dream come true?
Lyrics from the song “Happy Talk” written by Oscar Hammerstein II.
Opportunities abound for students who do not have any learning differences. They have
opportunities to cast their net wide in terms of fulfilling their dreams and aspirations.
However, when a student has a learning difference like dyslexia they might not have the
chance to dream big and beyond as they might be inhibited by their disability unless
someone opens a pathway for them.
That is exactly what our late president Dr Daruwalla did – he gave dyslexic students in
Singapore a chance to dream and with his tireless efforts the Dyslexia Association of
Singapore took form and grew. DAS led and continues to lead every student into a
world of bigger opportunities which they could never have imagined or gained access
to on their own. Every student is given a chance to dream and fulfil his / her ambition!
Dare to Dream! – was the theme of WDAW 2017. For World Dyslexia Awareness Week
– In 2017, all our students were asked to fill a card and tell us what their ambition was –
what they dare to dream and become. Here are some of the cards :
All these cards were collated and put up for display in the learning centres as part of
WDAW 2017. It gave the students an opportunity to see their dream up on the walls of
their learning centre.
Fast forward now WDAW 2018 is now upon us! The theme now Dys is Talent – to
recognise the multitude of talents that we have at the DAS!
Show your support for the talents we have at the DAS and help in making each of their
dream come true!

By Sujatha Nair,
Assistant Director (QA)
English Language and Literacy Division
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