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Editor’s Note 
 
This issue of FACETS exemplifies the diverse, 
interesting and fun events that we organise in 
partnership with our supporters for our students 
and the DAS community.  We are grateful to 
our wonderful supporters who I am sure enjoy 
the outings as much as our students do.  It is 
also the time of year when we celebrate the 
achievements of our students, both young and 
old at DAS graduations.  
 
Dr Jiajia continues to shine and has had an 
amazing journey over the last few months. He 
has won an award in the Singapore VBlog, 
starred in the 2012 National Day video and 
acted with two of Singapore's comedians Mark 
Lee and Gurmit Singh in the Singapore movie 
“TAXI, TAXI!!” which is scheduled for release in 
January 2013. 
 
The  “Education Exchange” contains valuable 
advice on how dyslexia affects the home and 
what parents can do to support their children. 
This section also includes valuable advice on 
school readiness, communication and  
handwriting concerns.  Our Chinese specialists 
explain why learning Chinese is so challenging 
and an educational therapist tells us about the 
advantages of assistive technology in the 
classroom. 
 
The talents of our students are a source of 
pride to us, so we are pleased to announce 
the winner of our art competition and to  
showcase the special awards given at  
graduation this year.  Many of the artwork and 
writings of our students have been published in 
our first book — ”My Inner World: A Celebration 
of Dyslexic Minds” which is on sale at $20 
 
I hope you enjoy this issue of FACETS.  I am 
proud to be able to share such valuable  
information from DAS in this magazine. 
 
Best wishes 
 

Deborah Hewes 
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Celebrating 21 Years  
Gala Charity Dinner  

 
8 September 2012 
Guest of Honour 

DPM Tharman Shanmugaratnam  
Opportunity to place a message in the dinner Programme 

The Dyslexia Association of Singapore (DAS) celebrates 21 
years of helping individuals with learning differences  
succeed in life.  The DAS has a vibrant, committed and  
dedicated multidisciplinary team who are passionate about 
helping children with learning differences. 
 
To celebrate 21 years of service, we will be holding our 21st  
Anniversary charity dinner with the Guest of Honour, DPM Mr 
Tharman Shamugaratnam on 8 September, Saturday at  
Singapore Island Country Club.   
 
Some of the highlights on the night will be a performance by 
our DAS students and the master of ceremony will be a  
Student Alumni member. An auction and raffle will be  
conducted to raise funds towards our cause. 
 
We appeal to parents to be part of this prestigious occasion 
by donating to our fund raising efforts or to purchase a thank 
you message to be printed in the dinner programme. Two 
sample congratulatory messages are displayed here. More  
designs can be found on our website as well as details about 
on how to make your donation.  
 
For more information please refer to our website: 
 

www.das.org.sg/21 

4  4
 

4
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Congratulations 
on turning 

21! 
Best wishes, 

 

<insert your name here> 

u 
 
 

We wish to thank DAS  
for their dedication to  
helping children with 
learning differences  

reach their full  
potential. 

 

 

[Your name here] 
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The Dyslexia Association of Singapore (DAS) is a 
staunch advocate of early detection and  
intervention of dyslexia. We strive to create an  
inclusive society and continuously work towards 
our mission of providing professional services to the 
dyslexic population in Singapore, helping them 
overcome their learning difficulties. 
 
Now is the time to work towards tempering the 
effects of learning difficulties. The ever increasing 
academic demands of our schools means that chil-
dren with learning differences will fall further be-
hind if not provided with the right support in time. 
Help us to reach out to them today. 

 Saturday, 8 September 2012 

Contact Us 
6594 0314 

events@das.org.sg  
www.das.org.sg/21 

Patron: Mrs Goh Chok Tong 

Dyslexia Association of Singapore 
Gala Charity Dinner 2012 

Donation and Payment Information 

Like most parents, Mrs Teo* began to worry 
when her 7-year old son, Josh*, was having 
difficulty keeping pace in school. Swiftly, she 
sought help and enrolled Josh into the DAS 
Education programme. 
 
Today, Josh is studying in a prestigious  
secondary school and credits his academic  
achievements to his specialised tutoring at 
the DAS. Mrs Teo is now a champion for early 
intervention and shares her story with friends 
and others about dyslexia and the  
importance of early intervention. 
 
*Names have been altered to protect the identity of our  
beneficiaries  

Make a difference today and change a child's future, donate to the DAS. 

Payment by Bank Draft/Cheque: 
 
Payable to:    Dyslexia Association of Singapore  
Mail to:         1 Jurong West Central 2, #05-01,  
   Jurong Point, Singapore 648886 

 

Payment by Internet Banking/Telegraphic Transfer: 
Account Name: Dyslexia Association of Singapore 
Account No.   854418001 
SWIFT code:   OCBCSGSG 
Bank:    Oversea-Chinese Banking  
   Corporation. Ltd 
Bank Code:   7339 
Branch Code:   501 
 
Please email events@das.org.sg to confirm your donation 
by T/T.  Fees received must be net of all bank charges. 

Terms & Conditions 
1. Full payment of sponsorship amounts must be received  

within 14 working days from the receipt of confirmation by 
the DAS that a advertising booking has been accepted. 

2. Sponsors with logos represented at the event and its  
collateral materials shall submit their high resolution logos 
to the DAS within deadlines specified by the DAS. 

3. Advertising is subject to the DAS approval and may be  
withheld for any reason. 

4. Positioning of display ads is determined by DAS. 
5. Advertising to be submitted in high resolution pdf format. 
6. Advertising fees do not include GST. 
7. The advertiser and its agency agree to indemnify, defend 

and save the DAS harm from and against any claims for 
design, patent or copyright infringement, libel, violation of 
right of privacy. 

8. I have read the terms and conditions and confirm this  
donation. 

Programme Donations 

Learning Centre Donation @ $300,000 or more 
Full Page Ad  (Back Page double rate) 

     (18cm Height x 12.5cm Width) 
$1,000 

 Scholarship Donation @ $120,000 or more 
 Horizontal Half Page Ad  

      (9cm Height x 12.5cm Width) 
$500 

 Funding Scheme: Psychological Assessments/Mathematics/ 

Chinese Classes** @ $100,000 or more **Circle scheme 
 Quarter Page Ad  

      (9cm Height x 6cm Width) 
$250 

 Other Donations   $ _________________________________ 
 Eighth Page Ad  

      (4.5cm Height x 6cm Width) 
$125 

Advertising in Charity Dinner Programme  
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DAS 
Pledge 
Cards 

Peck Qing Xiang helps   
to raise funds that will 
support more students 

with dyslexia. 
 

DAS Staff and students have been raising funds by 
asking friends and family to pledge money to the 
DAS. 
 
Many students have been very active in raising 
funds, especially one boy in particular, Peck Qing 
Xiang, who has managed to complete two pledge 
cards.  His first card amounted to $85.00 and his 
second card totalled $61.70.  
 
Qing Xiang, who is also a bursary student, has 
done his best to help DAS with its fundraising 
efforts knowing that the funds that he raises goes 
to help students just like him. Qing Xiang, pictured 
above, hands over his second pledge card to his 
Learning Support teacher Janitha Panicker,  at 
Tampines Learning Centre.   
 
Thank you Qing Xiang for your wonderful support! 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Follow DAS on  

 
 
 
 
 

Parents, you can now connect with other parents 
to share your experience and knowledge of 

raising a child with dyslexia.   
 

Join the DAS Parents Network on Facebook now. 
 
 

www.facebook.com/groups/409240729113140/ 
 

 
 

Like us on Facebook and keep up to date  
with what is happening at the DAS. 

 
Dyslexia Association of Singapore 

 
www.facebook.com/dysSG 

 
 

DAS Academy Ltd 
 

www.facebook.com/dasacademy 
 
 

DAS International Services Ltd 
 

www.facebook.com/dasinternational 
 
 

DAS Student Alumni 
 

www.facebook.com/DasStudentAlumni 
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How did DAS students make their 
June holidays an exciting one?  

By going to Pumpfest 2012! 
 

The Nanyang Technological University Outdoor 
Adventure Club (NTU-ODAC) hosted DAS students 
at the Pumpfest 2012 –  their signature annual 
bouldering event. 47 children from DAS spent their 
afternoon on Thursday, 14 June 2012 at the Changi 
City Point, where they tried their hands, and feet, 
at bouldering. 
 
Before the climb started, a simple opening 
ceremony was held, during which Dr Kristen 
Sadler, Deputy Director (Student Life), NTU 
addressed the parents and their energetic 
children. She expressed her pleasure to see so 
many children and their enthusiasm for the sport.  
 
The children had a wonderful time and were 
thrilled by the chance to climb. They also made 

new friends and tirelessly 
climbed the boulder wall 
over and over again.  
 
We would like to thank  
N T U - O D A C  f o r  t h e 
marvellous job in organising 
the ice-breakers, the 
bouldering session, and 
even prepared snacks for 
the participants. This must 
have made for a great 
memory for everyone to 
have from their holidays. 

PUMPFEST 2012 
By Sarizan Ahmad, Fundraising & Events Officer 

FEATURE 
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It  was cause for celebration as 27 Allied 
Educators (AEDs) were awarded their 
diplomas in Special Education (Dyslexia 

Studies) at the graduation ceremony at the NUSS 
Guild in Suntec City on 27 June 2012. This cohort 
joined the ranks of 146 other qualified AEDs 
trained under the DAS Academy and was the 
largest group of secondary school AEDs in any 
single grouping to date. This is an important 
moment for DAS, especially with the growing 
interest in learning differences education from the 
secondary school level.  
 
The DAS Academy (training arm of the Dyslexia 
Association of Singapore at that time)  was 
appointed as Ministry of Education’s (MOE) 
training partner in 2006 and this current group of 
educators was the sixth group of AEDs since the 
Allied Educators Scheme's inception by the MOE in 
2004 to support children with learning differences 
in mainstream schools.  
 

Graduates were positive about their training 
experience and look forward to applying what 
they have learned at their respective schools.  
Nurulhuda Binte Abdullah, Allied Educator 
(Learning and Behavioural Support), from CHIJ 
Katong Convent echoed “The training at DAS 
Academy over the course of 8 months has 
empowered us, Allied Educators, to support our 
students with learning difficulties. It has also led us 
to explore new discoveries of own learning 
abilities as well as our motivation to teach. The 
journey has been exciting and it definitely will 
propel us forward in our career as Allied 
Educators.” In addition, Nurulhuda was also one of 
the selected speakers who had shared her 
thoughts at the ceremony.  

AED Graduates (left to right above),  
Nurulhuda Binte Abdullah , Melissa Tan Lay Yan 

and Evelyn Yong Phey Nget 

“Everything DAS taught me has definitely 
made me look forward to helping each and 
every precious child, boost up literacy skills 
and helping them achieve success. I am very 

thankful and glad to be part of this enriching 
and fulfilling journey. Thank you DAS!”   

 

 

Rebecca Loi– AED (Learning and Behavioural 
Support) from Bedock West Primary School. 

Allied Educators Eager to Support Children with Learning Differences 
 

By Argus Tong—Publicity and Business Development Officer 
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Ahmad Nijib Muslim, another selected speaker 
and Allied Educator (Learning and Behavioural 
Support) from River Valley Primary School added 
“I feel 'recharged' with new sets of skills to reach 
out to more pupils with learning needs. I came 
out a more confident and equipped educator 
upon completing the course.” 
 
During the ceremony, Robin Moseley, CEO of DAS, 
congratulated the graduates and praised their 
dedication. Angela Fawcett, Academic Director of 
DAS Academy, also shared and provided words 
of encouragement. 

Farhana Binte Hassan (left) receiving her diploma 
from Professor Angela Fawcett, Academic Director 

DAS Academy 
 
On that note, Rani Sidhu, Assistant Director for 
DAS Academy (Admin) and the graduation 
ceremony co-organiser reflected “This AED Award 
Presentation Ceremony paved yet another path 
for us to jointly achieve our mission to reach out 
to children with dyslexia.  It was certainly fulfilling 
to see the joy and pride of our graduates and the 
tremendous support their school officials and 
families had provided with their well appreciated 
presence at the ceremony! It gave me great 
pleasure to organise this event with my colleague, 
Michelle-Lynn Yap, lecturer at DAS Academy and 
we hope that we made it a special one for the 
AEDs.” 

info@dasacademy.edu.sg  
www.dasacademy.edu.sg 

www.facebook.com/dasacademy  

The DAS Academy is a Private Education Institution 
registered with the Council for Private Education and is 
a wholly-owned subsidiary of the Dyslexia Association 
of Singapore (DAS). 
 
Our goal is to help improve the lives of individuals 
with specific learning differences by passing on our 
specialist knowledge to educators, professionals and 
parents who work, interact and support such  
individuals.  
  
Our services include: 
Workshops & Courses for Parents, Teachers & others 
Continuing Professional Development 
Teacher Training Qualifications 
Masters of Arts in Specific Learning Differences 

For more information on our courses  

and workshops, visit our website 

www.dasacademy.edu.sg 
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FEATURE 

S miles and cheers filled the air on 9 June, 
2012 as 20 DAS students aged between 10 
to 15 years old participated in an event 

known as, “A Day to Remember”.  
 

The event, facilitated by 20 SIM-University students, 
began with a sponsored lunch by the SIM-UB  
Student Council and delicious Magnum  
ice-creams, courtesy of 2am: dessertbar.  
 

During lunch, the facilitators and DAS students 
took the opportunity to interact and bond with one  
another. They came with Avengers-themed team 
names: Avengers One, Hulk, Thor and Captain 
America! 
 

A series of team bonding games and activities 
were lined up for the students aimed to foster 
teamwork and stretch their creativity to the limit. 
 
The 'Whose Plane Flew the Furthest' competition 
was a huge hit with the students as they were 
tasked with creating their own paper planes.  
 
Their creativity was also put to the test during the 
'Save the Egg' activity, where they had to come up 
with various ways to protect their eggs from  

cracking when dropped from a certain height. 
Other activities played were, 'Use Your Body', 'Fix 
Me', and 'Save Water'.  The fun-filled day ended 
with T-shirt painting. The students were thrilled to 
have a personalised souvenir to remember thier 
day ad SIM University.  
 

Parents enthusiastically took pictures of their 
child’s masterpiece.   “A Day to Remember” was a 
success in creating a meaningful day for all  
involved. Many thanks to South West CDC,  
Blessings in a Bag, and the SIM-UB Student Coun-
cil for supporting the event! 

A Day to Remember   by Daniel Ho Sheng & Jasrin Jalal (SIM-UB)  

SIM-UB's Community Project with the Dyslexia Association of Singapore (DAS) 
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J urong Point (JPT) Learning Centre received a  
special guest on Friday, 25 May 2012 – the 
world-famous Ronald McDonald. For the last 

day of school, Ronald--along with 25 volunteers 
from McDonald’s--organised games and fun activi-
ties for DAS students at JPT. 
 
The children were thrilled to have their photo tak-
en with Ronald, and were treated to a magic 
show while tucking in to their Happy Meals.  
 
The volunteers from McDonald’s set up games 
booths at the Learning Centre. There were six sta-
tions of fun activities such as ‘From Farm to Fork’ 
and ‘Catch the Chicken’, as well as a balloon 
sculpting booth. Each child who completed all six 
stations went home with a special gift. 
 
Thank you McDonald’s for giving us a fantastic 
start to the June holidays! 

Ronald McDonald Visits Jurong Point  
by Sarizan Ahmad—Fundraising and Events Officer 

FEATURE 
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O n 18 and 19 June, Six Secondary 2 
students from Raffles Girls School 
(Secondary) took on the challenge of 

handling and planning their own 6-hour progamme, 
called Project DAS (Dyslexics Are Special), for 
young learners at the Bishan DAS centre. 'Project 
DAS' was the product of long hours of meticulous 
preparation, diligent planning and liaising with the 
Centre. In these 6 hours, run in 3-hour sessions over 
the two-day period, the Secondary students were 
going to introduce their very own game set 
prepared with the dyslexic children in mind. 
Through these games the children practised their 
language skills and had much fun at the same time.  
 
Many spent their June holidays overseas, studying 
for their upcoming exams, or taking the time to chill 
out and relax. But for six hardworking 14-year-olds, 
this June holiday was one they will never forget. 
 
We worked with 12 children from DAS with hopes of 
honing their sequencing skills in the most enjoyable 
way possible. Armed with their programme 
materials that were inclusive of books, board 
games, card games, riddles, and art and craft 
items, all designed and planned by themselves, the 
students carried out their two-day programme. All 
of us were spurred on by the children’s enthusiasm 
and willingness to learn and as well as positive 
feedback about the materials used in the 
programme.  
 
We were very heartened to know that our efforts 
have paid off and the children were able to enjoy 
themselves while learning. Some activities were 
aimed at helping them with their sequencing skills, 
such as ‘Word Jigsaw’, where the children pieced 
together jumbled up words into a short paragraph 
in the shortest time possible, and also a timed 
activity where there were varying difficulty levels of 
sentence sequencing for them to clear.  
 
Art sessions were also conducted to teach the 
children origami and drawing to encourage 
creativity and to adopt a step-by-step approach to 

completing tasks. At the end of the programme, the 
children received a well-deserved certificate, our 
way of giving them a pat on the back for their 
active participation in our programme.  
 
Our team decided to embark on this project 
because we believe that dyslexics are all very 
intelligent and bright unique individuals; they are 
extremely creative and are definitely capable of 
achieving great success.  
 
Some examples of famous successful dyslexics are: 
Mr Lee Kuan Yew, Thomas Edison, Albert Einstein, 
Leonardo Da Vinci and many more. “Dyslexia is a 
challenge, not a disability,” Orlando Bloom, a 
dyslexic, once said. We believe that the children, 
like anyone else, can shine. Through the honing of 

The little child made me realise how 

important self-motivation is.  “Your 

beliefs and endeavours can make 

your dreams possible,” His earnest 

words still ring in my ears. 

HHHooollliiidddaaayyy   
RRRAAAIIINNNBBBOOOWWWSSS 

 
Raffles Girls Secondary  

CmPS Project ’12  
by Christal Tang, Team Leader 

FEATURE 
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their sequencing skills, we hope to improve their 
ability to think and process in a logical flow. 
Sequencing is not only essential in composition 
writing, it is applicable in their everyday lives too. 
 
While this is a learning programme planned for the 
children at the centre, we ourselves as the 
children’s mentors have also learnt a lot from these 
two meaningful days. Some skills we take away 
include flexible thinking and empathy, as we had 
to insert in appropriate breaks for the children so 
they will not be overwhelmed.  
 
We were very glad to see that the children were 
responsive to us. This, for all of us was our very first 
experience as ‘young teachers’, and we need to 
thank the children who cooperated with 
enthusiasm in our programme and allowed it to 

flow smoothly, making it an enjoyable one. 
Even as mentors, we learned much from the 
children too. When it was time to do worksheets as 
a group, a nine-year-old boy told his mentor,  
“I want to do more English exercises so I can 
improve myself. I haven’t gone to school in a long 
time.”  
 
We would like to thank Ms Fanny Foo, Centre 
Manager of Bishan Learning Center whose 
valuable help and assistance was critical in this 
project, and also to our own school and teacher 
mentor, for allowing us this opportunity to organise 
this enriching event and for overseeing us 
throughout our journey. Most of all we want to 
thank the children whose unfailing support and 
enthusiasm made our program something we can 
be proud of.  

FEATURE 
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I n 2006, DAS developed a dyslexia-friendly  
preschool programme catering to K1 & K2  
level students who are at risk of literacy  

delays. The preschool programme is tailored  
according to each individual student’s needs  
utilising a multi-sensory approach in achieving its 
primary goal of providing early intervention and 
bridging the gap between these students and 
their peers prior to Primary One. 
  
NTUC Income has announced that they will  
increase its level of support for the DAS preschool 
programme through its CSR initiative, OrangeAid.  
They will be giving a generous grant of $220,580 
for the DAS to double its current services and 
reach out to even more children in need of learn-
ing support, especially the disadvantaged among 
them. This grant will be utilised for bursaries for 
students from lower income families to access the 
early professional remediation these children re-
quire to succeed. 
  
DAS will continue to work with kindergartens 
across Singapore where lower income families 
send their children. The DAS hopes to increase 
preschool enrolment to 200 students in 2013 and 
with the continuing support of organisations such 
as NTUC Income, the DAS preschool programme 
will be able to help more children in need. 
  
The DAS is thrilled to be working with such an  
organisation who shares a vision to equalise  
opportunities for children and youth. We foresee 
that 2013 will be another exciting and busy year 
for our preschool division! 
  

 To find out more about the DAS Preschool  
programme please approach one of our learning 
centres or e-mail:  
 

info@das.org.sg 

NTUC Income’s OrangeAid NTUC Income’s OrangeAid NTUC Income’s OrangeAid    
   

Continues to support DAS Preschool ProgrammeContinues to support DAS Preschool ProgrammeContinues to support DAS Preschool Programme   
 

“Levelling Playfields, Equalising Opportunities” 

FEATURE 
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T eachers and students at DAS Queenstown 
had noticed something visibly different with 
their classrooms when classes resumed for 

Term 3 – the walls were vibrant and spotless as 
compared to when they last saw them. 
 
Led by Corporate Social Responsibility (CSR) 
Head Theodore Teo, on the 22 July 2012, a visibly 
young and vibrant group of 22 staff from various 
NTUC Income branches came together through a 
company CSR initiative to give the classrooms a 
makeover with a fresh coat of paint.  
 
The whole day affair allowed volunteers to bond 
as they split into groups to tackle the nine 
classrooms. They also gained a better 
understanding of the cause they were supporting 
through a lunchtime talk and from the student 
work that was put up in the centre.  
 
DAS would like to thank each individual volunteer 
for their splendid effort. 

NTUC Income Repaints DAS QueenstownNTUC Income Repaints DAS QueenstownNTUC Income Repaints DAS Queenstown   
 

By Sean Lau—Senior Events and Fundraising Officer 

NTUC Income OrangeAid’s 2012 NTUC Income OrangeAid’s 2012 NTUC Income OrangeAid’s 2012 
contribution of $120,000 allowed 39 contribution of $120,000 allowed 39 contribution of $120,000 allowed 39 
underprivileged children to come underprivileged children to come underprivileged children to come 

onboard the DAS Preschool onboard the DAS Preschool onboard the DAS Preschool 
Programme in 2012.Programme in 2012.Programme in 2012.   
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We assess for: 
 
 Dyslexia 
 Dyspraxia 
 Dysgraphia 
 ADHD 
 Non Verbal Disabilities 
 Autism Spectrum Disorders 
 Non-verbal Difficulties 
 Auditory and Sensory Issues 
 Articulation Difficulties 
 Stammering 
 Social Communication Difficulties 
 

 
 
 
 
 
 

73 Bukit Timah Road 
#05-01 Rex House         

Singapore  229832 
 

info@dasint.org.sg  |  www.dasint.org.sg 
 

www.facebook.com/dasinternational  

“We aim to motivate the young mind to develop a love of learning  
to become happy, successful and independent learners.” 

 
 Psychological Assessments 

Our multi-disciplinary team have extensive  
experience assessing individuals with  
behavioural, developmental & psychological 
issues that lead to learning differences.  Our 
reports are recognised world-wide. 
 

Occupational Therapy 
Our Occupational Therapist will assess children 
who have motor coordination, balance, posture 
and sensory processing difficulties, and can  
focus especially on handwriting concerns at all 
stages of development. Direct therapy as well 
as advice about programmes of activities for 
parents and teachers can be provided.  
 
 
 
 

 
Speech and Language Therapy 

Our Speech & Language Therapists provide 
speech assessment and therapy to help children 
develop their communication skills.  Assessments 
can be completed on children from 2 ½ to 18 
years. 
  

Specialist Tuition Services 
Specialist tutoring is offered on a one-to-one 
basis tailored on the individual profile of the 
child. Our tuition takes a problem solving  
approach that targets individual needs. Your 
child need not have learning differences to  
enjoy the benefit of our tuition services. 
 

 

We have a total solution for your child’s educational needs     6336 2555 

Empowering Successful Learning 
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T he Dr Jiajia T-shirt project is our way of 
helping to raise awareness of dyslexia in 
Singapore. Today Dr.Jiajia and BigBro have 

more than 18,500 friends (likes) in their Facebook 
and many are connected to our Facebook 
because they have had a good laugh watching 
the boys’ YouTube videos. As a result, many also 
have came forward to support the T-shirt project. 
 
We have made a one-time donation to DAS to 
cover part of the cost of printing the T-shirts. We 
have also bought four T-shirts for our family.  
Dr Jiajia and BigBro proudly wore them to the 
NDP preview and took some pictures with friends 
who recognised him at the location.  
 
We’re very happy to see friends sharing their 
pictures with us in Facebook when they received 

the T-shirt they ordered online. Everyone in the 
pictures with the T-shirt is always smiling brightly.  

B oth the brothers also donned the Dr Jiajia  
T-shirt when they went on the stage to 
receive the Singapore Best V-Log Award 

 $25 
 Available Now! 

Stocks Limited 

Dr Jiajia “Kee Chiew” Tshirts  
www.das.org.sg/tshirt  

by Weng Foo Chua (Dr Jiajia’s Father or “Big Dad”) 

FEATURE 
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2012 from the Minister of Education, Mr. Heng 
Swee Keat. They are also the youngest winners in 
the history of the Singapore Blog Awards 
organized by omy.sg. 

Many Singaporean parents whose kids are 
dyslexic tend to worry a lot about their ability to 
catch up with the school work. After all, 
Singapore’s culture is rather Kiasu and Kiasi. 
Through the Dr Jiajia T-shirt project, we hope to 
remind parents that every child is unique and 
gifted in their own way. 
 
As parents, we must help these special kids to 
discover their gifts. The dyslexic kids in Singapore 

are not going to have an easy time in schools. 
Their confidence will be affected due to lack of 
recognition and appreciation by the educators 
and their parents. 
 
Jin Sen used to be very quiet in class despite his 
bubbly nature. According to his teacher, he didn’t 
talk much; this might surprise some of his fans. But 
the teacher recently shared with us that he has 
become a lot more talkative and self-assured.  
 
I guess, through the YouTube platform and the 
character of Dr Jiajia, Jin Sen has found his 
confidence. And with the help of DAS, he is now 
running with wings beneath his feet.  
 
In fact, he has no problem shaking hands with 
ministers and all the VIPs on stage and he has no 
problem speaking in public and receiving 
interviews from the media. And through laughter 
and fun, he has made many new friends too.  
 
We hope the T-shirt project will be a success. We 
hope more people will support the project.   
 

To purchase a T-shirt visit the DAS website at: 

www.das.org.sg/tshirt 
 

DAS would like to also thank Kaltech Engineering & 
Refrigeration Pte Ltd for sponsoring the T-shirts. 

Dr Jiajia and BigBro  
win best V-BLOG in  

Singapore Blog Awards 2012 

FEATURE 
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Dr  Jiajia, Chua Jin Sen, the DAS 
student who is the face of our  
T-shirt fundraising effort has 
recently acted in the new 

Singaporean movie — Taxi!, Taxi! He stars along 
side popular Singaporean comedians Mark Lee 
and Gurmit Singh. 
 

As reported by channelnewsasia.com*, "Taxi! 
Taxi!" is an uplifting inspirational movie inspired 
by the true story of Dr Cai Mingjie, the most 
educated taxi driver in the history of Singapore 
and author of the 2010 book "Diary Of A Taxi 
Driver".  
 

The book collects the experiences of "Singapore's 
most well-educated taxi-driver", Dr Cai Mingjie, a 
China-born molecular biology researcher who 
became a taxi driver after losing his job in 2008. 
 

"Taxi! Taxi!" follows two struggling taxi drivers, one 
is played by Mark Lee who is the onscreen father 

of Jin Sen.   
 

Jin Sen’s father, Mr Chua, reflected on his sons 
performance and said, “He acted well with Mark 
Lee and Gurmit Singh in their new movie--Taxi! 
Taxi!--and to him, they are just ordinary guys.”   
 

Jin Sen and his brother act in their YouTube videos 
which they both love to do and they get a lot of 
enjoyment acting together, which is obvious in the 
bloopers at the end of their videos.  They have 
helped to raise awareness of dyslexia in “Singlish 
14--Deliciously Dyslexic”, which their father states 
that “this video has also found its way into many 
schools and teachers are encouraged to watch it 
so that they can understand their children better.” 
 

"Taxi! Taxi!" is expected to be released in 
Singapore and Malaysia in January next year. 
 
 

http://entertainment.xin.msn.com/en/celebrity/buzz/asia/ 
mark-lee-and-gurmit-singh-works-with-dr-jiajia-for-new film#page=0    

-  Photo courtesy of  Fiona Lin / xinmsn.com 

 

Dr Jiajia stars in the new  
Singaporean Movie…. 

FEATURE 
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L isted on the SGX-Catalist, Select® Group, 
which manages and owns restaurants like 
Peach Gardens & Lerk Thai, organised their 

first Corporate Social Responsibility (CSR) event on 
14 July, at the iconic Gardens by the Bay. Led by 
Managing Director Mr Vincent Tan and 40 of his 
staff, a chartered bus brought 21 of our students 
from Bishan to the Gardens.  They were all issued 
with a T-shirt specially printed for the occasion. 
 
Each child was looked after by 2 staff and a 
worksheet was given to them to enhance their 
knowledge of the Gardens. The students visited the 
Flower and the Cloud Dome.  The garden cruiser 
brought them around the open garden. Due to the 
slight rain, we missed the ‘Sky walk’ but tickets 
were given to the children to visit again on an 
alternative day. Lunch was served at one of their 
outlets, Texas Chicken. The MD and his wife 

mentored a Primary 3 student throughout the 
event.  To top it off, the children were given two 
presents each before coming back to Bishan. 
Needless to say, the kids thoroughly enjoyed 
themselves and it will be a much talked about 
event for 
days to  
come with 
their friends. 

A Walk to Remember  A Walk to Remember  A Walk to Remember     
At Gardens by the BayAt Gardens by the BayAt Gardens by the Bay   

 

 

By Fanny Foo, Centre Manager—Bishan 
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T owards the end of the June holidays, over 20 
DAS students paid the Singapore Art Museum 
(SAM) a visit for Children’s Season – an 

interactive educational exhibition for children. In 
collaboration with corporate partners NTUC 
Income who had 15 volunteers present, the 3-hour 
tour partnered participants with volunteers which 
turned out to be a great interaction opportunity for 
them both. 
 

Exploring through 8Q SAM’s four floors of exhibits, 
the children were exposed to many different forms 
of arts and craft and were quick to jump onto the 
activities. The interactive exhibits that cleverly 
combined technology with art proved very 
engaging for the kids and volunteers alike. 
 

At the day’s end, it was pronounced a fruitful 
learning experience for everyone. While the kids 
were inspired and had a better appreciation for 
the arts, the volunteers walked away with a better 
understanding of dyslexia and a closer connection 
to the Association. 

DAS Kids Visit SAM’s Children’s Season 
 

By Sean Lau—Senior Fundrasing and Events Officer 
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I t was time for sports, food and good company!  
This year we kicked off 31 May in symbolic 
fashion.  

 
Showers during the wee hours of the morning 
certainly did not deter students of Bedok Learning 
Centre from having a whale of a time. They were 
all game for a fun-filled day of team building 
activities at East Coast Park beach. The weather 
boded well as the grey clouds speedily 
transformed to clear blue skies by mid morning. It 
was sunshine after the rain! 
 
Educational Therapists from Bedok Learning 
Centre organized a semester holiday treat for the 
secondary students with the objective of fostering 
closer bonds and facilitating positive working 
relationships amongst students. More importantly, 
it was to reward them with a day of enjoyment 
and learning beyond the boundaries of the 
classrooms after the mid-year examinations. 
 
Students participated in various sporting activities 
such as ice –breaking and team-building games, 
cycling, skate boarding, fishing, a sandwich 
making activity and whipping up a scrumptious 
barbeque spread! The eventful day culminated in 
a prize–giving ceremony to reward the various 
teams for their participation and team efforts in 
the activities.  
 
Reflections on the day:    
Senior Educational Therapist (Ms Alia): “It was 
definitely memorable as we got to interact with 
students outside the classroom ” 
 
Educational Therapist (Ms Amrit): “ It was indeed  
a fruitful learning experience for the students 
where the idea of teamwork was greatly 
emphasized.” 
 
Senior Educational Therapist (Ms Hani): “The 
outing with the students was remarkable. Seeing 

Celebrating the Outdoors 
with Bedok Learning Centre 

Students and Educational 
Therapists 

 
By Karen Wong Tsing Tsing 

Senior Educational Therapist 
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them in a carefree environment gives an insight to 
their genuine personalities.” 
 

Senior Educational Therapist (Mrs Karen): “Learning 
experiences which transcend beyond the classroom 
enrich a student’s life. It was a day well-spent, 
having a different perspective to our students and 
working together as one. ” 

Coming together is a beginning,  
staying together is progress,  

and working together is success.  
- Henry Ford 

 
 

FEATURE 

Mohd Irfan Ibrahim  
- Sec 3: “I feel the 
trip was enjoyable 
and fun. I hope that 
we can have more 

Ho Weirui - Sec 1:  “I 
enjoyed the games, 

especially the treasure 
hunt for the puzzle pieces 

and the cycling too.” 

Raden Afiq – Sec 2: “ The 
outing was very fun as we 
played a lot of games. It 
was the most memorable 

outing ever !” 

Rosalyn  Lai - Sec 
4: “ It was fun, 

making friends & 
enjoying the 
laughs  !”  

Lycan – Sec 4 and Dovakin – Sec 3: “What I 
learned from this trip is that even though we  

have different views and interests, we all share 
something in common. We are all trying to 
overcome dyslexia and all of us share that” 
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T aufik Batisah, Singapore’s first Idol, 
recounted his learning journey as a singer, 
especially in mastering the skills of 

composing and singing songs in  Malay. 
Admitting his weakness in the language, he 
advised the audience to upgrade themselves by 
constantly learning something new and 
challenging. To him, writing songs in Malay has 
been a tough but satisfying experience.  
 
Taufik shared that when learning a new skill, one 
must have the will and determination to excel, be 
able to motivate oneself even though there are 
people to support you, and finally, he reminded us 
that at the end of the day, the onus of the 
individual to create his or her own future. Indeed, 
his message was fully appreciated by hundreds of 
his adoring fans. This special appearance by 
Taufik Batisah was just one of the various activities 
that were held during the Mendaki Learning 
Festival 2012.  

In the ongoing effort to reach out to the public on 
the awareness of dyslexia, Dyslexia Association of 
Singapore (DAS) participated in the Mendaki 
Learning Festival 2012 which was held at the 
Singapore Expo Hall 5B, 15-17 June 2012. This 
fruitful event was organized by Mendaki, in 
conjunction with the Mendaki’s 30th Anniversary 

Celebrations. The guest of honour for the event 
was Deputy Prime Minister and Minister of Home 
Affairs, Mr. Teo Chee Hean. It was very popular  
event and attracted nearly 30,000 attendees. The 
Outreach team and many of our Educational 
Therapists had voluntarily participated in making 
this event a successful one.  
 
In his speech, Mr. Teo Chee Hen said that 
community self-help groups will need to devise 
new approaches to address future challenges in 
order to ensure that Singapore will continue to 
progress. This is in line with DAS’s outlook as we 
are constantly changing and expanding to meet 
the needs of the people with dyslexia. As the 
primary aim of the festival was to promote  
life-long learning and the need to upgrade 
oneself, DAS’s presence at the event was apt in 
providing awareness of our services of remediation 
as well as academic courses to the Malay Muslim 
community.  
 
For concerned parents, we were able to sign up 
their children for DAS's Free Dyslexia 
Computerised Screening test to be held in 
Tampines. The test is geared to detecting learning 

DAS Supports DAS Supports DAS Supports 
Mendaki Mendaki Mendaki    

Learning Festival Learning Festival Learning Festival    
 
 

By Siti Aishah Shukri—Educational Therapist 
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differences but it also provides useful insight into 
their child's style of learning. 
 
Moreover, the DAS Director of Education, Mr 
Roslan Saad, and DAS Educational Therapist, Ms 
Nur Farhana Muliadi, were two of the speakers 
conducting educational talks throughout the 
event. 

Roslan Saad, Director of Education (above) 
presenting to Mendaki visitors.  Nur Farhana 
Muliadi accompanied by Ashraf Samsudin 

(below) also presenting. 

Attendees had the opportunity to be a news 
presenter, F1 race driver, martial arts opponent, 
or receive a name card sized snapshot of your 
family. There were numerous educational booths 
set up to entice and educate people from all 
walks of lives.  
 
There were activities for the young as well as the 
old along with many goodies and gifts that were 
given out. It was a challenge to fit everything in 
so short a time, yet entertaining and fun too. 
 
Minister for information, communications and the 
Arts & Minister-in-charge of Muslim Affairs, Dr 
Yaacob Ibrahim was also there to give his 
support and he reaffirmed the progress that the 
Malay Muslim community has achieved over the 
past 30 years. He also struck a chord with the 
theme of the festival by reiterating the importance 

of all institutions to work together in harnessing 
new ways in combating problems as well as 
strengthening the community’s past works. He 
also believes that the community is able to create 
a more sophisticated and exciting approach to 
learning that is up-to-date with the latest 
challenges.  

Safinah at the DAS Booth 
 
The three-day event was definitely a great 
opportunity for DAS to reach out to the Malay 
community as well as networking with other 
organisations and institutions. 

Helpers at our booth (left to right) 
 Muzdalifah, Nooraini, Albel and Surjati.  
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D uring parenting workshops and casework 
management, CDAC staff often received 
feedback from worried parents that their 

children are underachieving in schools even 
though they are attending remedial lessons 
conducted by the schools, tuition classes 
conducted by Residents’ Committees (RCS), CDAC 
or VWOs.  These children are often labeled as 
“lazy”; “stupid” or “unmotivated”.  
 
In addition, they  observed that a significant 
number of their students in the Upper Primary 
levels from the Supervised Homework Group 
(SHG) Programme (a weekly Mentoring and 
Tutoring Programme targeted at weaker students 
from low-income families where their parents are 
unable to guide and supervise them in their 

studies) scored poorly in either English or Maths or 
in both subjects.  
 
It is with these reasons that we are thrilled to have 
been given the opportunity to work with CDAC to 
find out if learning difficulties such as dyslexia 
could be behind the reason for these children 
underachieving in their studies. 
 

CDAC-DAS AWARENESS PROGRAMME 
ON DYSLEXIA  

 
The CDAC-DAS Awareness Programme on Dyslexia 
will focus on the following three areas: 
 
 To conduct an Awareness Programme on 

various forms of learning difficulties for CDAC 
youth volunteers involved in the Mentoring and 
Tutoring Programme and to provide basic 
training to help volunteers detect students with 
possible dyslexia;  

 
 To conduct an Awareness Programme on 

Dyslexia for Parents; and 
 
 To conduct the Computerised Screening Test 

for Children and Concluding Session for their 
parents.  

DAS Collabora on with Chinese 
Development Assistance Council (CDAC) 

 
By Nor Ashraf  B Samsudin 

Assistant Director, Education Division 
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DAS-CDAC event on the 19 May 2012 
 

In April 2012, DAS conducted 2 training sessions 
for 20 CDAC youth mentors. Since then these 
volunteers have managed to identify for us 30 
students from their  Supervised Homework Group 
Programme, KidsBright Programme and families 
receiving assistance from CDAC Workfare 
Programme to go through  the Computerised 
Screening Test.  

Cara presenting at the CDAC event (above)  

The 19 May 2012 event is the culmination of the 
CDAC and DAS collaboration as this is  when the 
screenings for the 30 identified students were 
being carried out. Their parents were also invited 
and  we were delighted that most of them turned 
up on that day to learn more about dyslexia from 
our speaker-of the-day Cara.  
 

The talk was carried out in Mandarin and key 
information pertaining to dyslexia and how to 
support their children at home was being 
conveyed. To top things off, the Guest of Honour  
Mr Sam Tan, Senior Parliamentary Secretary, 
Ministry of Foreign Affairs & Ministry of Community 
Development, Youth and Sports & Mayor, Central 
Singapore District, inspired the crowd when he 
shared with the audience of his own personal 
struggles in school and how he managed to 
plough through using his hard work and 
determination to succeed.  
 

The parents were then able to discuss the results 
of their child's screening with our Specialist 
Psychologists and they received invaluable,  
personalized advice on how to help their children  
and what further steps they may need to take. 
 
We  received good feedback from the parents 
and volunteers attending the event and hope this 
event will mark the beginning of many more 
similar collaborative events with CDAC. 

 
Mr Sam Tan, Senior Parliamentary Secretary, Ministry of 
Foreign Affairs & Ministry of Community Development, 
Youth and Sports & Mayor, Central Singapore District, 

presenting (below) 
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I t is mya very great pleasure to join the staff of 
DAS as director of the DAS Academy.  For those 
of you who do not know my work, I am a 

leading international researcher into dyslexia, and 
as part of this research I have developed a series 
of eight screening tests for dyslexia.  On my last 
visit to DAS in June 2012, I presented two public 
workshops on the DEST-2 and the DST-J which 
seemed to be well received.  For those of you who 
could not attend these workshops, I would like to 
take this opportunity to explain the research and 
the purpose behind their development. I am 
particularly excited that the DST-J has just been 
launched in an Indian version and I was able to 
attend the World Summit on Education in Delhi at 
the end of July for the ceremonial launch of this 
tool in India. 
 
Why do we need screening tests for dyslexia?   
 
Dyslexia is one of the most commonly occurring 
developmental differences, and it runs in families, 
so that if a parent is dyslexic, there is a 50% 
chance that the child too will be dyslexic.   
 
The good news is that with appropriate support, 
such as DAS provides, dyslexic children can be 
helped to overcome their problems with reading, 
writing, spelling and phonology.  The bad news is 
that without this help, they will fall further and 
further behind, and this will impact not just on their 
achievement but on their whole persona. 
 
Traditionally, dyslexia cannot be diagnosed until a 

child is at least 8, and depends on a full diagnosis 
from a qualified psychologist.  But these screening 
tests have been designed to empower teachers, 
who may have a gut feeling that a child has 
problems, but need evidence to show that their 
difficulties are greater than others in the same age 
range.  
 
In all the screening tests, which are available from 
Pearson Education, we have drawn on all the 
main theories underlying dyslexia to provide a 
complete profile of the child’s skills, which can be 
compared with the norms for their age group.  
These are all designed to be delivered by 
teachers or Allied Educators in 30 minutes or so, 
and allow the teacher to identify which areas the 
child needs further support with.    

They are delivered in paper and pencil format 
(rather than computer) so that the teacher can 
capture how the child approaches each task. I am 
particularly proud of the validity of these tests, 

Screening  
for Dyslexia: 

 
the DEST-2 & DST-J 

 
 
 
 

Professor Angela Fawcett,  
Academic Director, DAS Academy 
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which can identify more than 90% of children with 
difficulties – this is unusually high! Children will 
then need further assessment for full diagnosis of 
their differences. 
 
The tests provided in the DEST-2 include those of 
basic pre-reading knowledge, memory, speed of 
processing, vocabulary knowledge, rhyming and 
phonological discrimination, and motor skill and 
postural stability, including copying and bead 
threading.   This test is designed for children 
aged 4.5-6.5, before they have learned to read, 
and it allows a profile of the child’s performance, 
and an evaluation of whether or not they exhibit 
mild or strong risk for difficulties.   
 
For children in the age range 6.5-11.5 in the DST-J, 
we need to measure not just the accuracy of their 
performance but the fluency, because this is one 
of the aspects that is most crucial for success, and 
which research has shown is particularly difficult 
to remediate.  So in this test we include measures 
of literacy including reading, nonsense word 
reading, spelling, copying, as well as memory, 
vocabu lary  knowledge,  phono log ica l 
segmentation and language fluency (both 
semantic and alphabetical) and motor skill.  
Nonsense word reading is fun, because you have 
to break the word down into its constituent parts, 
and then blend them to read, and there are no 
clues from the meaning, which bright dyslexic 
children will use to help them succeed.  
 
Software is provided as part of each test, and this 
allows the teacher to input data easily in order to 
create a full report and a profile which outlines 
strengths as well as weaknesses. 
 
The tests were specifically developed to be quick, 
effective and understandable for teachers, but 
also to be fun for the children taking part, so that 
we can get the best measures of their 
performance.   
 
I am very proud to introduce these tests to you, if 
you are not familiar with them.  They are the result 
of many years research and as a parent of a 
child with dyslexia who was diagnosed at age 
5.5, I know how important it is that our dyslexic 
children are identified early and given the support 
they need in order to overcome their difficulties 
and express their strengths. Dyslexia Association  

of Singapore 
www.das.org.sg 

Assessment 

How an Assessment Can Help? 
 

An assessment gathers useful information 
about your child’s cognitive ability, memory 
and literacy skills. It provides greater insight 
into the nature and the extent of the difficulties 
that your child may have.  
 

When you know more about your child’s  
difficulties, this enables you to seek help that 
suits his or her needs. Moreover, identifying 
and understanding your child’s profile of 
strengths allows you to help him or her make 
use of these strengths in the context of  
learning.  Understanding your child's learning 
needs can help you identify ways to motivate 
and increase his or her self-esteem. 
 

All our psychologists are professionally trained 
to conduct cognitive and literacy assessments. 
We have accumulated years of experience 
and expertise that we are happy to share with 
you. 
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T he special education field in Singapore is  
growing swiftly and steadily, due to  
reasons that stem from more awareness of 

learning differences, acknowledgement that  
students with learning differences need  
intervention beyond traditional classroom  
practice, and the desire of practitioners to  
become more qualified in order to meet those 
specific intervention needs. 
 
Recognition for Educational Therapists 
 
The Register of Educational Therapists (Asia) was 
conceived in order to be a central and vital hub 
where these qualified practitioners could  
become members and be recognized for their 
expertise in the field of Specific Learning  
Differences (SpLDs). Guided by a steering  
committee comprising of representatives from the 
DAS Academy, the Ministry of Education,  
Voluntary Welfare Organisations, private  
education professionals, and other educational 
bodies, the Register is also advised by an  
eminent board of international experts. 
 
RETA documents your professional standing 
 
RETA functions similarly to bodies like the  
Academy of Orton-Gillingham Practitioners and 
Educators (AOGPE) in the USA, as well as the  
Professional Association of Teachers of Students 
with Specific Learning Differences (PATOSS) in the 
UK, offering its members the opportunity to have 
their professional training and competence  
documented and displayed on a public platform. 
 
The Register aims to: 
 
 Establish and maintain a directory of  

Educational Therapists that is publicly  
available 

 
 Develop a code of standards and ethics for 

professional practice 

 Provide professional guidelines to  
interested parties who seek the specialised 
services of educational therapists in  
Singapore 

 Fuel intellectual discussion and create  
opportunities for the professional exchange 
of knowledge, research and experience 

 Encourage and support Continuing  
Professional Development (CPD) within the 
field of Specific Learning Differences (SpLDs) 

 
Commitment and Professionalism to Learning 
 
As a member of RETA, individuals will be able to 
demonstrate their commitment to helping those 
who learn differently by making information on 
their professionalism known to the public, in  
order for interested parties to engage their  
services or seek consultation. Additional benefits 
include receiving member discounts for  
workshops and purchasing of resources, access to 
the DAS Academy Library and a members-only 
online forum, and a subscription to the RETA 
Chronicles, an exclusive bi-annual newsletter that 
features useful readings and articles by industry 
authorities and DAS staff. 
 
RETA Requirements 
 
To become part of the Register, individuals are 
encouraged to sign up for the Essential Literacy 
Approach (ELA) Course which is being run for a 
third time in November 2012. Undertaking the ELA 
course will equip individuals with both the  
theoretical knowledge and practical skills  
required to support a learner with SpLD, as well 
as recognise those who have successfully  
completed the course as therapists who have  
received specialist training and qualify as  
Registered Members of RETA. 
 

www.reta.sg 

 
The Register of Educational  

Therapists (Asia) – RETA 
 

By Michelle-Lynn Yap 
Lecturer—DAS Academy 
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A s Asia becomes increasingly aware of the 
needs of people with specific learning 
differences, more support is important to 

facilitate them in their learning journey.  
 
Singapore, especially, has developed into a vital 
educational hub for supporting such people. Over 
the years, a rising number of students with  
specific learning differences are being taught 
and supported by various organisations which 
include the Ministry of Education, voluntary  
sectors and even private institutions.  
 
Arguably, more students with specific learning 
differences receive support in Singapore and the  
region than anywhere else in the world.  
 
In view of this encouraging development, it is 
timely and essential that support providers such 
as teachers, educational therapists and allied 
professionals come together to form a Register to 
encourage high professional standards and the 
application of research into practice.  
 
And so, we present the Register of Educational 
Therapists (Asia), affectionately known as RETA.  
 

RETA 
73 Bukit Timah Road 

#05-01 Rex House  
Singapore 229832 

 

RETA MEMBERSHIP 
 
Benefits of being a RETA member: 
 
 A $100 welcome gift voucher for DAS  

workshops 
 

 10% Member discount for purchase of AT 
resources (see back page) 

 

 Access to DAS Academy library  
 

 Consultation with DAS Lecturers, educational 
therapists and psychologists  

 

 Opportunity to observe and work together 
with the DAS Educational therapists 

 

 Invites to in-service training (INSETS) 
 

 Opportunity to offer training which DAS will 
host 

 

 Receive the bi-annual members exclusive 
newsletter  
 

 Sign up by the end of September to enjoy 
21% off our courses. (valid till 31/12/12) 

 

6336 2555 
www.reta.sg 

BE RECOGNISED! - BE PART OF RETA 

FEATURES 
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A rare opportunity to visit Mediacorp radio 
station 93.3 was made on 29 June. Famous 
DJ and actor  Dennis Chew, also know as, 

Aunty Lucy bantered and joked with the kids. The 
children were thrilled to see the man himself. 
 
They were taken around the radio stations and 
managed to glimpse their favourite DJ’s through 
the glass studio screen. A visit to the Traffic Watch 
section was exciting as the children could select 
which area they wanted to see. The many cameras 
situated throughout Singapore allowed us to pick 
any area in Singapore, then train the camera to a 

specified location.  
 
A little known fact is that the traffic police can issue 
summons by using these cameras to look out for 
illegal parking without even being there! Another 
little known fact is you can call the Traffic Watch at   
6255 8400 if your car breaks down either along the 
road or in tunnels. They will tow your car to the 
nearest public car park for free. This is to keep the 
roads clear.  
 
An informative visit indeed, even for the parent 
volunteers who were there. 

Visit to YES93.3FM  -  TrafficWatch  
 

By Fanny Foo—Centre Manager, Bishan 

FEATURE 
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W hile most of us were relaxing during the 
last week of the June 2012 school 
holidays, 40 students and 9 teaching 

staff together with Centre Managers Pushpaa and 
Dhinesh spent their week exploring drama at two 
venues: Jurong Point and Anderson Primary 
School. 

A drama theory lesson at Anderson Primary  
School with Pushpaa. 

 
The five-day workshop gave the young participants 
an overview of stage drama at the surface and 
touched on modules such as emoting via vocal 
and physical expressions. The workshop provided 

the participants opportunities to develop clear 
speech, fluent delivery and social skills.  
This was done through enthusiastic participation in 
a wide range of creative activities including 
improvisation, poetry reading and short script 
presentation within a supportive environment. 
 
The students enjoyed the activities and 
participated with enthusiasm while experincing a 
good camaraderie with their peers. They were 
willing to give all tasks a try even though they had 
various levels of skills, competencies and 
adventurous spirits.  Students seemed to enjoy 
each drama game and they even vocalized 
strategies without hesitation. It was evident that 
they were very much comfortable with their new 
found team mates and even more ready to speak 
their minds.  
 
By the end of the workshop, they had better 
physical and vocal expression in comparison with 
when they first started.  
 
 
 
 
 
 

Speech and Language through DRAMA 
Holiday Enrichment Programme 

By Pushpaa Arumugam   
Centre Manager, Sengkang 
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Parents watching the final 
performance at Jurong Point 
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Where’s the fun learning without parents’ support?  
 
Parents along with family members came down to 
the respective centres on the final day of the 
workshop to see the performances created by 
their children. Altogether there were three short 
performances at each of the two venues.  The 
young performers presented two short plays and 
one dramatisation of poetry. When the 
performances came to a close, students filled 
completed evaluation forms and were also given 
templates to express what they took away with 
them at the end of the 15-hour workshop held 
over 5 days. 
 
Nolan Toh, an upper primary student who 
attended the workshop in Anderson Primary 
School reflected that he “made new friends and 
learnt to be a team-player at all times possible”.  
 
Similar reflections were expressed by his peers 
Jeremy Chong, Jeremiah, Alastair, Kieran as well 
as Tristen, who also added that the workshop has 
made him “more confident and happy”. 
 
Parents also gave supportive as well as 
constructive feedback and the following are some 
of the numerous thumbs-ups. 

Clara Chua, parent of Ee Hern, felt that the 
workshop was “a meaningful activity to expose 
the child to versus the usual outings and 
excursions”. Other parents also indicated that 
their children had become “more responsive”, 
“returned home excited after every lesson”, “had 
a good boost of self-confidence”, and that their 
children “made new friends”.  
 
On the whole, more than 90% of the parents said 
they would definitely enroll if drama classes were 
conducted by the DAS on a weekly basis. 
 
The workshop captured some truly special 
moments involving youngsters discovering ‘the 
creative buzz’. That burst of nervous energy, 
excitement and freedom of creativity; the ability to 
be whomever or whatever they wanted to be, 
without judgment; the determination to get it right, 
the laughter, the frustration; and then somebody 
claps. The teachers lost count on the number of 
times they witnessed the smile on the students’ 
faces when they realized the ‘I did it’ 
moment… - that “buzz”. In a nutshell, the 
workshop was a stepping stone to 
those learning to overcome their 
fears that limit their abilities. 

Teachers based in Anderson Primary School,  
(left to right) Kanthan, Soofrina, Mathana and 

Suba with Pushpaa (centre) 

Supportive parents at Anderson Primary School 
clicking away with their cameras, camcorders  

and phones. 
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 The DAS Art Competition has come to and end, 
and we are amazed by the artistic talents of our 
students. Themed “Reach for the Stars”, the 
competition aimed at encouraging our students to 
showcase their creativity through art. We have 
received dozens of entries, and after our panel of 
judges evaluated the art pieces, we have selected 
the winning entries.  
 
The winners will receive an attractive prize each. 
 

The winners are: 
 
P1-P3 (1) - Tham May Xin (Jurong Point) 
 
P4-P6 (1) - Nur Juliana Rashid (Woodlands) 
P4-P6 (2) - Ng Ka Mun (Parkway Parade) 
P4-P6 (3) - Edwin Foo Chuan Kai (Sengkang) 
 
S1-S2 (1) - Jie Ying (Bedok) 
 
S3-S5 (1) - Hasya Amryna Nur Adly (Bedok) 

Tham May Xin (Jurong Point) 

Art Competition  

Reach for the Stars! 

APPLAUSE 
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APPLAUSE 

Nur Juliana Rashid (Woodlands) 

Ng Ka Mun (Parkway Parade) 
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Edwin Foo Chuan Kai (Sengkang) 

Jie Ying (Bedok) 

APPLAUSE 
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Hasya Amryna Nur Adly (Bedok) 

APPLAUSE 
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Hanisa Maricar (Parkway Parade) 

APPLAUSE 
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APPLAUSE 

My  Inner World: A Celebration of Dyslexic Minds is a 70-page collection of creativity, 
wit and brilliance of the children we work with. This special 21st anniversary publication 
celebrates the capacity that dyslexics are capable of and invites the reader to journey into their 

world.  Four chapters in the book feature a myriad of artwork, writing, expressions plus activities to keep the 
reader constantly engaged. My Inner World: A Celebration of Dyslexic Minds is available for purchase at 
$20 at all DAS learning centres and online at www.das.org.sg/book. All proceeds go towards the DAS in 
helping dyslexic children. 

 On Sale Now 

$20$20$20   
Available at all  

DAS Learning  

Centres 
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On Saturday, 2 June 2012, DAS saw its largest 
cohort of 130 students graduating at Fusionopolis.  
 
The ceremony was graced by Mrs Loke-Yeo Teck 
Yong, Director, Education Services,  Ministry of 
Education (MOE). Mrs Loke, currently oversees two 
MOE branches that works closely with the DAS. 
 
In addition there were six Special Achievement 
Award winners. They were Nicole Ng, Elvin Siew 
Tuck Yum, and Clarence Tan Guang Yang from 
Bishan Learning Centre and Samuel Ng I-Shen,  
Warren Wee Wern Jin and Jack Chesney Tan from  
Parkway Parade Learning Centre.  
 
They received this award due to their outstanding 
achievements in their area of expertise, as well as,  
excelling at school.  
 
Two Young Achiever Awards were presented to 
Cheah Xian Pin and Shenlynn Lim. These  
ex-students of DAS have continued to prove that 
dyslexia is a gift and has not hindered them in the 
pursuit of their dreams. 
 
One of the highlights was the performance by our 
14 existing DAS students. They acted, danced and 
showed their musical talent during a 20 minute 
show.  
 
Most importantly, this ceremony celebrates the  
successes of our graduates and recognises the 

support and love by their parents  
 
There were mixed feelings among the graduates 
about leaving the DAS. Although they were happy 
to be graduating, some felt that the friendships 
and kinship they had built here would be lost. To 
keep them connected, DAS has launched the DAS   
Student Alumni as a platform for them to remain 
connected and build bonds for their  
future years.  
 
Shenlynn finished her speech with a quote for 
graduates to take away with them, “A Confucius 
saying :- It does not matter, how slowly you go, just 
as long as you don’t stop.” 

“Heartiest  Congratulations! 
Believe in yourself and 

 don’t stop learning.   
Join the student alumni  
and keep in touch with  

your friends here at DAS,  
we will walk with you  

in your continuing  
journey of discovery.” 

DAS Student Graduation 2012  
 

by  Fanny Foo—Centre Manager Bishan 

APPLAUSE 
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Chia Weixiang :  

Achieved good results for ‘O’levels ;  
was accepted into Temasek Polytechnic -  

Diploma in Business Studies  
 
 
 
 
 
 
 
 
 
 
 
 
Weixiang graduated from the DAS in June 2011. 
He recently secured a place at Temasek 
Polytechnic and is now pursuing a Diploma in 
Business Studies.  
 
Having dyslexia certainly did not deter Weixiang 
from pursuing his aspirations. 
 
For his recent ‘O’ levels he scored a B4 for 
English, an A2 for combined Science, an A1 for E 
Math, a B3 for Combined Humanities and a C for 
Food and Nutrition.  
 
Weixiang looks back: “Since I joined DAS in 2005, 
in Primary 5, I can say that if not for the constant 
support from my DAS teacher and my parents, I 
would not have been able to overcome the 
several academic challenges that I had to face. 
My experiences I have picked up during lessons 
benefitted me tremendously for the past 6 years. 
My DAS teacher taught me a great number of 
useful skills and technique which made it possible 
for me to achieve better results and learn from 
mistakes. I too have come to understand that 
despite having dyslexia, if one is willing to put in 
effort, any realistic dreams can become a reality 
with hard work and determination.”  
 
 
 

 
Yang Zhaoyi   

Achieved good results for   
‘N’ Levels  

 
 
 
 
 
 
 
 
 
 
 
 
 
Zhaoyi joined the DAS Bedok Learning Centre 
when he was in Primary School. 
 
Zhaoyi reflects on his time with DAS: “I joined DAS 
during the Mid of Primary 1. During the years, the 
teachers have taught me on pronouncing 
phonograms which I learned a lot. It had also 
helped me during my exams when anxiousness 
made me forget how to spell long words which I 
know. I used vowels in exams to help me get the 
correct spelling. DAS has helped me a lot in my 
language” 
 
Zhaoyi has since graduated from the DAS last 
year and he has continued to do well in his recent 
Cambridge “N” level exams. 
 
Zhaoyi scored a B3 for his English, B3 for 
Combined Humanities, an A1 for Principals of 
Accounts, A2 for Additional Maths , A2 for Maths 
Syllabus A and an A2 for Science (Physics/
Chemistry). Zhaoyi is sitting his ‘O’ levels this year.   
 
I am confident that Zhaoyi will continue to enjoy 
the fruits of his labour with determination and 
effort! 

 
Written by Karen Wong 

Senior Educational Therapist   
Bedok Learning Centre 

Student Success!! 
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Nicole Ng 
 
Nicole is a diligent and 
mature member of the 
class. Her focus and 
determinat ion have 
earned her the “Model 
Learner Award” in school. 
Moreover, she has 
managed to close the 
age gap between her 
reading and spelling 

ages. In her DAS classes, Nicole tries her best to 
apply the strategies taught and is respectful 
towards others and their opinions. She never 
complains and always takes things in her stride. 
Her exemplary attitude makes her more than 
deserving of the Special Achievement Award, and 
will motivate her to strive all the more towards 
higher goals.  
 
Nicole Reflects: 
During my time in DAS, the lessons have been  
interesting and enjoyable. Having lessons here 
have made me improve in my spelling and 
reading. 
 
Testimonial by her Educational Therapist: 
Nicole has been a pleasure to teach. She is 
mature, intelligent, and respects the opinions of 
others. We have all enjoyed her presence in class. 
 

Educational Therapist—Rachael Tang 
 

 
 
 
 

     
 
Clarence Tan Guang 
Yang 
 
Clarence has made 
remarkable progress in 
school this year. He is 1st 
in class this year and has 
s h o w n  m a r k e d 
improvement in his 
reading and spelling age. 
Clarence has come a 
long way. His lack of  

self-confidence has not only affected his academic 
performance but his social skills since Primary 1. 
However, over the years, teachers have noticed 
progress in Clarence’s social behavior and 
attitude towards learning.  
 
This year, Clarence topped his class and it came 
as a big surprise as he usually scored second last 
in class every year.  He has also taken the role as 
an IT monitor with great dedication and 
responsibility. His exemplary attitude makes him 
more than deserving of the Special Achievement 
Award, and will motivate him to strive all the more 
towards higher goals.  
 
Clarence’s Reflection: 
I am surprised and excited that I will be receiving 
an award for my last year’s performance. I will 
buck up and do well for this year. 
 
Testimonial by his Educational Therapist: 
You have come a long way but it's never too late. 
Have faith in yourself and I believe you can excel. 
Well done Clarence! 
 

Educational Therapist— Ms Joanne  

2012 SPECIAL ACHIEVEMENT AWARDS 
APPLAUSE 



 45 

 
 
Elvin Siew Tuck Yum 
 
Elvin was a member of the 
Student Council from 
March 2009 to August 
2010. Thereafter, he was 
promoted to Assistant 
Head Prefect from August 
2010 to August 2011. Last 
year, he was promoted to 
President of Student 
Council in August 2011 

and is still holding that position this year. Last year, 
he was awarded the Eagles Edusave Award for 
being an active member of he Student Council. 
Academically, Elvin topped his class in Secondary 1 
and 2 and was top 10 in class in Secondary 3. To 
recognize his efforts, Elvin was awarded the 
Edusave Scholarship for the past 3 years for being 
in the top 10% in school. Due to his exemplary 
behaviour, Elvin received a Character Award last 
year. He has also been an active member in his 
Rock Climbing CCA since 2010.  
 
Elvin’s Reflection: 
It’s been five years now since I entered DAS and 
the course of my study here has tremendously 
changed my life as a student. What seemed 
difficult to achieve at first became something that I 
am proud to conquer now. I would like to thank the 
teachers who have dedicated their time into 
teaching me here. I’m forever grateful for their 
patience. I have learnt much more than just about 
reading and writing. It was DAS that taught me to 
persevere despite my shortcomings. Gaining 
confidence inspeaking, too, has brought me a lot of 
opportunities of becoming a leader in my school. 
Words can never sufficiently describe how grateful I 
am to have been though this experience. 
 
Testimonial by his Educational Therapist: 
Elvin is a responsible and diligent student who sets 
high standards for himself in whatever he does and 
takes great pride in his work. Keep up the good 
work, Elvin! 
 

Educational Therapist—Rachel Chung 
 
 
 

 
 
Wee Wern Jin Warren 
 
Warren started taking up 
fencing classes in April 
2010. He attends training 
once or twice a week. His 
love and passion for the 
sport made it easy for him 
to pick up new techniques 
and he breezed through 
the different stages in his 
training regime. Recently, 

on 13 August 2011, Warren was awarded a silver 
medal at the Z Fencing Gala Competition. In fact, I 
was told he was just one point shy from earning 
the gold medal. I believe that Warren truly 
deserves the Special Achievement Award for 
having displayed great determination and 
perseverance at such a young age. I hope that as 
he takes on more challenges in his journey to 
pursue his talent in fencing, Warren will continue to 
believe in himself and develop a healthy sense of 
self-esteem and sportsmanship. The Special 
Achievement Award will be a great opportunity for 
Warren to realize that his efforts are being 
recognised and acknowledged by the DAS.  
  
Warren’s Reflection: 
Miss Tuty is my teacher in DAS, she is fun to be 
with. She is a good teacher because she makes  
learning English fun. I look forward to going for her 
class. Miss Jasmine is my Math teacher. She is a 
good teacher too! She makes learning Math fun 
and exciting. She taught me Math by using 
counters and fractions by using pizza. 
Learning in DAS is FUN!" 
 
Testimonial by his Educational Therapist: 
Warren has shown leaps of improvement in his 
positivity towards learning. His impressive talent in 
fencing has certainly bolstered his motivation level 
thus far. I hope that Warren will continue to believe 
in himself, work on his strengths and uphold good 
sportsmanship!  
 

Educational Therapist—Tuty Elfira Abdul Razak 
 

  

 
2012 SPECIAL ACHIEVEMENT AWARDS 2012 SPECIAL ACHIEVEMENT AWARDS 

APPLAUSE 
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Ng I-Shen Samuel 
 
Some of Samuel 's 
outstanding academic 
improvemen t s  and 
awards in 2011: 
 
Distinction A* for Maths, 
Grade A for English and 
S c i e n c e ,  E d u s a v e 
Certificate of Academic 
Acheivement 2011 for 
being in the Top 25% in 

academic performance and good conduct; UNSW 
Global Educational Assessment Australia 2011 – 
Distinction in Mathematics; UNSW Global 
Educational Assessment Australia 2011 – Distinction 
in Science Top 10 in class of Rosyth School 
 
In his new school, School of Science & Technology 
(SST), a school which had stringent  
admission criteria, tests and interviews which he 
aced, Samuel is also in Science and Robotics club, 
and he is now personally looking into creating 
iPhone and computer applications. With all of 
Samuel’s developments and big academic 
achievements, both on the national and global 
levels, he should be commended, and well on his 
way to independence. 
 
Clarence’s Reflection: 
Since I joined DAS, my English has improved.  
I enjoy the lessons as they are fun and I have 
many friends there. My confidence has  
improved. I enjoyed playing educational games as 
rewards in class occasionally. 
 
Testimonial by his Educational Therapist: 
Samuel has achieved outstanding academic 
improvement and multiple awards. He has 
experienced a breakthrough in literacy, with an  
aggregate score of 242 for PSLE. A student of The 
School of Science & Technology now, he is also a  
member of the Robotics and Maths Olympiad 
teams. With all of Samuel’s developments and 
notable academic achievements, both on the 
national and global levels, there is a little genius in 
our very midst and he is well on his way to bigger 
dreams and independence. 

 
Educational Therapist—Arabelle Chan 

 

 
Jack Chesney Tan 
 
Jack has experienced a 
true breakthrough with his 
attitude and aptitude. I 
am immensely proud of 
his transformation and 
character growth in the 
past 2 years. Jack has 
become more self aware, 
respectful and polite. He 
censors his thoughts and 
actions and is so much 

kinder and gentler in his words. His brave front 
does not hide his strong love for animals like 
sharks and injured birds or cats, which he will save 
in a heartbeat with a fierce passion. Jack is a very 
bright child with incredible potential. I believe in 
him very much, and the trust we have established 
over more than 2 years forges our strong vision 
help him achieve to the next greater height! With 
all of Jack’s personal developments and literacy 
improvements (from being a non-reader to a 
speedy automatic reader and speller now), in 
school and at DAS, he is commended today, and 
his efforts, recognised. He was very shy about 
receiving this award, and he did not know why he 
was awarded this, but Jack is every bit deserving 
of this Special Achievement Award. 
 
Jack’s Reflection: 
My journey at DAS has been great! I improved in 
English and attitude, from Angry Bird to happy 
bird. I am better, faster and cleverer now. DAS and 
my mother and brother have helped me. I have 
made more friends here, example Thivya, Thanda, 
Lexter, Sky, Travis, Yi Wei, Maryam & Tiong Guan. 
 
Testimonial by his Educational Therapist: 
Jack is a very bright child with incredible potential. 
I believe in him very much, and the trust we have 
established over more than two years forges our 
strong vision help him achieve to the next greater 
height! Jack, you are a source of inspiration and 
leadership to others. You are enroute to 
independence and making positive progress in 
life, and you will no doubt experience more 
success with time.  

 
Educational Therapist—Arabelle Chan  

2012 SPECIAL ACHIEVEMENT AWARDS 
APPLAUSE 
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Shenlynn’s Achievements 
  
2006 Eagles Award Ministry of Education, Singapore and Edusave Awards 
 for Achievement, Good Leadership & Service. 
2008 Promoted to the rank of Staff Sergeant in the School Military Band, 
 having led the Band to  achieve Silver Medal at SYF Central Judging 
 Bronze National Youth Achievement Award.  
2008 Completed her GCE "O" level B in Mandarin with a distinction in Oral 
 Chinese.  
2009  A Lien Foundation Scholarship recipient. 
2010 Clinched the Silver Award at the Excellent Service Award 2010, in 
 recognition of the contribution and commitment to excellent service at 
 Wildlife Reserve Singapore. 
2011 Certificate in Fluent Sign Language (Signing Exact English). 
2012 Graduated as an Early Intervention  Specialist, holding the Ngee Ann 
 Polytechnic Diploma in  Child  Psychology & Early Education. 
  

Shenlynn’s reflection on winning the award: 
Learning to write at grade level was harder than my peers. It was like learning a whole new  
language altogether. I could not grab hold of the language and thought that I will not be as good as my 
peers. It was not till primary 2 that my then form teacher referred me to DAS as I wasn’t doing well in my 
work even with guidance with her. I could do it for a moment and don’t remember the next time. DAS 
was the translator to the ever confusing world of words. I was able to learn techniques in reading and 
spelling this gave me the confidence that I was lacking. DAS also was able to extend my book of 
vocabulary thus making reading a whole lot easier. I will always remember my lessons at DAS especially 
being a part of Mr Roslan’s class. It was always engaging. Lessons were filled with fun games and 
laughter that I would look forward to my classes each week. Thank you DAS for fantastic 4 years which 
taught me ways to overcome my learning difficulty and made me the person I am today. 
  
 

Xian Pin’s Achievements 
 
Xian Pin is currently working at KPMG in their tax compliance department 
while he is waiting to start his studies at Nanyang Technological University to 
gain his Accountancy Degree.  Xian Pin is also a private tutor and happily 
states that all of his students have achieved success, he does this by making 
learning easier for them by using simple analogies for complex problems. 
  
2012 Commencing study at Nanyang Technological University – Bachelor 
 of Accountancy 
2011 Completed National Service in the Singapore Air Force—Signal 
 Specialist/ Platoon Sergeant—163 Squadron (I-HAWK) 
2009 Finished his International Baccalaureate Diploma at the Anglo-
 Chinese School – IB Score of 37 (world average for 2009 was 29.7),    
         House Captain (2008 – 2009) 
2007 Completed his GCE “O” Levels at Stella Maris High School achieving 

          Five A1’s  Maris Stella High School 
 
Xian Pin’s reflection on winning the award: 
The most important DAS taught me was to be as curious as a chimp, with it, I was able to have a fun  
enjoyable time learning, not studying!   

2012 YOUNG ACHIEVER AWARDS 
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At the June 2012 Graduation Ceremony, DAS 
Graduate Shenlynn Lim was presented with one of 
the annual Young Achiever Awards. Now working 
as a Learning Support Officer (LSO) at Parkway 
Parade Learning Centre, Shenlynn reflects on her 
achievement and her time at DAS. 
 
At the age of eight, in Primary 2, Shenlynn was 
diagnosed with dyslexia. She recalls that school, 
especially reading and spelling had always been 
a struggle as she was falling behind her 
classmates. “I had to ask the teachers how to spell 
words and even if they helped with the spelling, 
my grammar was atrocious, it was always wrong! I 
also couldn’t copy from the board.” 
 
This had begun to have a negative effect on other 
aspects of her school-life, prior to her diagnosis. 
“When I was younger I was a very shy person and 
didn’t want to talk. Because of my learning 
disability, people looked down on me. I saw my 
friends doing work and getting full marks whereas 
I was getting low marks; people thought I was very 
different and some didn’t want to talk to me” 
 

After beginning her classes at the Dyslexia 
Association (DAS), however, she began to see 
improvements in her work and gradually started to 
gain more belief in herself. “DAS helped with my 
study skills and improving my spelling and 
vocabulary,” she explains, “[The teachers] taught 
me many different methods to tackle these areas.” 
 
Nowadays, Shenlynn has much more self-
confidence as she fondly remembers her years at 
DAS.  
 

 
 
 

Shenlynn 
Lim   

 
2012  
DAS  

Young 
Achiever 

 
 

By Rosanna Driver 

“There was also a reward system,” 
she recalls, “So that for every book 
you read you get a point and you 

can collect these points to redeem a 
gift. I actually still have the DAS 
teddy bear at home that I won!” 

COVER STORY 
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Shenlynn recently graduated as an Early 
Intervention Specialist from Ngee Ann Polytechnic, 
following her studies in Child Psychology and Early 
Education. She was awarded a scholarship from 
the Lien Foundation during her studies, as well as 
receiving a certificate in fluent sign language; to 
name but a few of her accomplishments.  
 
To celebrate both her academic and extra-
curricular successes Shenlynn, along with fellow 
graduate Xian Pin, was awarded a Young Achiever 
Award at the DAS graduation ceremony in June. 
This award, which is given out annually, celebrates 
graduates who have shown that dyslexia is not 
something that should restrict what you can 
achieve, but rather a challenge that can be 
overcome with hard-work and perseverance.  
 
Despite her achievements, both during and after 
her time at DAS, Shenlynn is modest as she states, 
“It was actually a surprise for me to receive the 
[Young Achiever] award because I didn’t really 
think about my achievements; I didn’t expect to get 
it. I see the award as like a stepping stone, as it 
shows that it is the little achievements that you 
make that help you make a big step.” 
 
Shenlynn explains that if it wasn’t for her parents, 
she would have found her school years much more 
difficult. “My parents gave me support, they 
accepted who I was and no matter how badly I did 
at school they were always there for me.” She 
adds, “The teacher that I remember from DAS is 
Mr. Roslan. He was the kind of teacher who gave 
life to the lessons no matter how boring [the 
subject] is and always made it fun to learn.” 
 

Shenlynn with two of her young students 
 

Following the completion of her diploma, Shenlynn 
has joined DAS as a Learning Support Officer and 
now conducts her own lessons to children with 

learning differences. She speaks enthusiastically 
about her work which uses a computerised 
language-based literacy programme in order to 
teach students vocabulary, letter sounds and 
grammar, as well as working on their attention-
spans and concentration. After having gone 
through the same challenges as her students, she 
is able to understand their difficulties and serve as 
a role-model to the class. 

 
Reflecting on her time at DAS, Shenlynn has some 
advice to current students and young people with 
dyslexia…. 

“It doesn’t matter if you 
have a learning disability, 
you can achieve and do 
the best you can. Have 

faith in yourself and 
believe that you can do it, 
find your own techniques 
to learn, it doesn’t have to 

be ‘one-size-fits-all’.” 
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T he influence of a family on the pattern of a 
child’s behaviour is important and 
considerable. Most parents are indeed 

aware of the fact that they do have influence on 
their child but how exactly their influence is 
exerted on the child may not be clear to them. 
While the family influences on a child are 
important, they are not fixed over a long period of 
time. These influences are transactional in nature, 
and will vary according to the prevailing needs 
and situations faced by a dyslexic child at different 
stages of his life. 

With this in mind, it is important for professionals 
and parents too, to understand two factors in 
helping to break the chain of any negative and 
harmful family influence on a dyslexic child. First, 
how the intrusion of dyslexia can permanently 
change the family dynamic and second, how the 
relationships within a family are altered when a 
child is first diagnosed as dyslexic.  

The dyslexic child: caught in the middle 

Will family relationships change when a child is 
diagnosed as dyslexic? 

Yes. Things are never the same again. The 
diagnosis of dyslexia leads to the formation of 
new structure and relationships within the family, 
and other family relationships also go through 
changes to accommodate this. Since the different 
units within the family are interdependent, the 
dyslexic child’s behaviour is best understood by 
studying every aspect of the changes that involve 
and affect the entire family relationship.  

Generally speaking, problems in the family usually 
arise when the balance of give and take between 
parents and children or between fathers and 
mothers is disturbed. Of equal importance is when 
the balance of what is fair and just is distorted. 
The risk of emotional harm and development of 
problem behaviour in a dyslexic child are then 
multiplied with each hot spot of hostility in the 
family. 

In most extreme cases, for example, the dyslexic 
child can take on the role of family scapegoat, 
accepting in the family politics the scorn of both 
siblings and parents and , eventually, internalizing 
all the ‘bad’ things in the family. 

The Arrival 
of Dyslexia: 

Changes in the Home 

By Roslan Saad 
Director of Education 
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Are the family influences on dyslexic children 
unusual? 
 
Yes. In fact, what is central to understanding the 
dyslexic child is that the family influences to which 
he is now subjected to are not only complex but 
involve large amounts of unexpressed negative 
material from both siblings and parents. 
 
This results in a significant degree of acting out by 
all the family members that contaminates the 
dyslexic’s view of himself in quite specific ways.  
 
Most family effects on the dyslexic child have at 
least been overt – extending the courtesy of open 
and measureable abuse.  
 
The key to understanding the dyslexic’s family 
influence lies in the fact that much of the abuse 
can be denied, covert and worst of all, well 
meaning. 
 
In trying to understand these influences, it is 
important to go back to the beginning, to the time 
when the family gradually realises that their child 
is dyslexic. That child is crying for help and 
waiting to be diagnosed.   

When dyslexia comes greeting.  
 
The passage below is an insightful overview of 
what it is like for most parents to discover their 
child is dyslexic. 
 
A few months after beginning school, the once 
happy and contented child may not be quite so 
settled. Often, parents develop vague feelings 
of unease about their child’s development, but 
they will probably not be able to put their finger 
on what is wrong. They will be baffled by their 
child, who seems so able and bright in some 
contexts but so poorly skilled in others.  
 

He may have trouble remembering how to write 
his name, or he may be the only one who has 
not been given a reading book because he 
hasn’t learned how to recognise the key word 
flash cards. Behaviour problems may appear as 
he rebels over having to conform to the class 
rules. He may start wetting the bed, having 
been dry for two years or more, or he may 
become reluctant about attending school.  
 
As he falls farther and farther behind his peer 
group in literacy skills, his self-esteem may suffer 
and poor behaviour, mood swings, introversion 
or depression may become manifest. 
 
Apparent failure at school does not pass 
unnoticed by the parents, who start to become 
anxious. In their turn, they too are confused. 
Often there was little concrete evidence before 
their child started at primary school that 
anything was amiss. Some clumsiness, a quaint 
way with words or failure to remember 
instructions could easily be ascribed to general 
immaturity.  
 
The parents’ increasing worries reflect on the 
child. If there are other siblings without learning 
difficulties, the parents may be tactful enough 
not to make direct comparison, but the child will 
usually be aware of the discrepancies.  
 
A deep sense of unease begins to grow and the 
child becomes conscious that he is 
disappointing his family. Stress for the dyslexic 
is not confined to school but permeates home 
life as well. As it grows it can lead to such 
manifestations of emotional disturbance as 
temper tantrums, aggression and bed-wetting.  
 
An element of guilt may be set up in either child 
or parents, whose management of the child 
becomes increasingly uncertain. Pressure 
creates further stress, but acceptance of failure 
can appear to be demoralising patronage, and 
a middle way is hard to find.   
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Does dyslexia expect a home to be organised? 
 
Yes – and parents have to put a lot of effort into 
coping with a dyslexic child at home. There is 
always a degree, however, to which this is 
resented – especially as the problems do not 
diminish as a child becomes older. Parents must, 
for example, learn to deal with the associated 
problems of dyslexia, such as timekeeping, 
organisation and encouragement of coping 
mechanisms. They must also help their dyslexic 
child take control of himself and his routines, as 
well as involving themselves in the educational 
management of their dyslexic child. When these 
objectives are met, parents can see they are 
making a difference in the life of their child. 
Often, successes come in small steps.  
 
This may, indeed, be great for those who relish 
such challenges, but parents generally do not 
enjoy doing this at all, and all the extra family 
help for a dyslexic can seem an unending chore. 
It is not surprising to find out that many parents 
are not alone in resenting, rather than revelling in 
such extra routines. 
 
Dyslexic children need help with the peripheral 
handicaps of dyslexia, including losing books and 
sports clothes, forgetting messages and 
appointments, confusing the days of the week, 
the incomplete following of instructions, the 
inability to read what the homework requires – let 
alone do it – and general wild disorganisation. 

 
Indeed, some may argue that it is easier to look 
after a 70 year old individual with Alzheimer’s 
disease than a highly intelligent ten-year old child 
with moderate dyslexia. If the dyslexic child also 
has dyspraxia or ADHD, the organisation 
problems can increase exponentially. 
 

Some survival strategies for parents of a 
dyslexic child 
 
In order to survive, the parents must learn 
strategies, such as providing checklists tabulated 
with two boxes to check if something has been 
found and a second to indicate it has been 
named, daily lists of detailing lunch money, 
reading book, pencil case, art materials or 
musical instrument. Schedules must be worked out 
and glued in appropriate places, such as dyslexic 
child’s diary or locker. Bulletin boards and 
organisers must be bought and problems 
endlessly anticipated. There must also be back-up 
strategies for every eventuality, such as having 
the telephone number of a school friend who can 
be relied upon to help him with homework 
details, and having copies to hand of all school 
timetables detailing clothing and equipment 
needs. 

 
These extra planning demands are hard for non-
dyslexic parents – but for parents who are 
dyslexic themselves, particularly a mother, this 
can be a nightmare. Her own anxiety will 
rebound back onto her child who will then feel 
unhelped and panicked. He will then make even 
more demands on her already stretched 
organisational resources leading to even greater 
anxiety for both of them. They exist in endless, 
amplifying corridor of stress-reflecting mirrors. 
 
In the most extreme cases, the unremitting 
demands of looking after their own dyslexic 
children may send a dyslexic parent into the 
breakdown that has been waiting in the wings all 
their lives.  The cycle of change is thereby 
dramatically perpetuated. 
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Which one is it now? A rigid or relaxed family 
structure helps the dyslexic child? 
 
A rigid family structure certainly helps every time. 
 
In fact, it is not an exaggeration to say an army-
like routine must be put in place. The family must 
adopt a new type of controlled and organised 
home environment run on very strict lines. This 
should not be seen as a reflection of a 
maladaptive or pathological family functioning but 
the opposite: effective, adaptive family response 
to the demands of dyslexia. It is an accepted truth 
that in working with dyslexics that the adults 
caring for them must be 150% organised because 
dyslexic children are only 50% organised 
themselves. 

Research also shows that parents of dyslexic 
adolescents discovered that their children coped 
better with control, discipline, fixed-role 
relationships and clear rules. This type of 
organisation meant there was a near absence of 
emotional and behavioural disorders among their 
children. The more rigid the organisation of family 
life (as opposed to a more liberal regime), the 
more beneficial it is to dyslexic children. Strong 
systems also make dyslexic children feel safe.  
 
To say the least, this process of home adaptation 
can be stressful for those parents who, prior to 
having a dyslexic child, might have had a more 
relaxed and laid back family lifestyle. The 
changes may be a little drastic to them. While 
some struggle on with an increasingly desperate 
and tense attempt to be laid-back, parents usually 
face up to the inevitable choice of living with 
dyslexia: organise or disintegrate. Not much of a 
choice, is there? 

 

Do the family and school unite to help the 
dyslexic child? 
 
In an ideal world, every parent dreams of the 
union between family and school in helping their 
dyslexic child. The reality is that almost primitive 
warfare can break out, with the parents and 
teachers acting more like children than the 
dyslexic child. 
 
A dyslexic child’s school problems rebound on 
home life and vice versa in an increasingly 
uncontrolled ping-pong of influence and blame. 
Teachers generally for example, can attribute 
many children’s difficulties to adverse home 
circumstances and assume that the parents do not 
care about their child’s education, when the 
parents can be bewildered about the child’s 
problem as is the teacher. In a study, parents 
generally felt they had been stereotyped and 
blamed in some way by the inaccurate 
stereotypes of each other based on partial 
information. 
 
Inconsistent teacher responses and failure to 
respond to them can also lead to frustrated 
anxiety for parents of a dyslexic child who resent 
the fact that teachers seem not to understand the 
reality of what home life is like for them. This 
leads to unproductive communications flying back 
and forth between home and school, with the 
dyslexic child  stuck in the middle. 
 

This is sad because there is much evidence to 
show that the partnership between home and 
school can make a positive and significant 
difference to dyslexic children, and teachers can 
provide the very best support for a dyslexic child. 
 

organise or disintegrate... 

EDUCATION EXCHANGE 



54

TIPS TO SUPPORT A CHILD 
WITH SPECIFIC LEARNING  

DIFFERENCES 

Tips for parents: 
 Have a specific study area 
 Eliminate distraction when studying 
 Have all materials/stationery available 
 Make a list of tasks 
 Make a timetable of how tasks can be 

done in available time 
 Do the most difficult task first/last 
 Break each task into manageable  
    Portions/chunks 
 Be around to help the child to stay on 

task and to minimise distractions 
 Remember to give breaks 

Useful strategies: 

Spelling 
 Word Family for shorter words 
 e.g. bit, fit, kit, lit, spit, Brit, grit, knit 
 Chunking for longer words 
 Use different colours for each chunk 
 Tear/cut each chunk 
 Look for smaller words in bigger words  
 Subject/Topic vocabulary 
 e.g. Science – Interaction 
 mag.net, com.pass, di.rec.tion, 

sub.stance 

Comprehension 
 Look for main idea in each paragraph 
 Summarize text as you go 
 Draw pictures / cartoon strips 
 Linking words to a running picture 

Handwriting – 3S 
 Shape 
 Size 
 Spacing  

Handwriting activities 
 Using playdoh / plasticine to form  

letters 
 Tracing on sand / bean box 

Is it a good idea to teach a dyslexic child to 
read at home? 

No. In fact, this seems to be a bad idea after all.  
Almost any other type of help would be better. 
Living with a dyslexic child can be extremely 
stressful. Trying to help a dyslexic child at home 
with any sort of teaching is unimaginably so. It is 
like the worst type of driving lesson with a close 
relative or even spouse. It also does not help 
one a little bit if parents are using inappropriate 
teaching methods and get agitated easily. 

This situation has great potential for volcanic 
rows, hurtful and spectacular disagreement with 
both parties ending up, literally, in tears. Neither 
does it help if a teacher overwhelms a child with 
dyslexia homework and is insensitive to the fact 
that parents themselves may be insecure 
readers. 

Parents who have tried to teach their dyslexic 
child at home can end up at a loss by the 
onslaught of short-term memory problems, rage, 
frustration or their child’s skilful use of sabotage, 
task avoidance strategies and sly charm. 

On balance it is better to leave well alone: 
learning support might be given by parent, but it 
gives rise to much tension and disagreement 
between parent and child. An older sibling, 
relation, neighbour or babysitter could be a 
viable option. Parents must be reassured that it 
is not unusual for support to be sometimes better 
when given by someone other than themselves. 

Acceptance, love, a sense of humour and 
reading lots of books to a dyslexic child are far 
more useful offerings from a parent. 
------------------------------------------------------------------------——---------------------- 
Article adapted from ‘In the home of the dyslexic child’ 
Scott, R. (2004). Dyslexia and Counselling. Chp 5, pp 103 – 
126.  Whurr Publishers Ltd. United Kingdom.  
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T he SpLD team was delighted to conduct our 
second talk to our DAS parents during the 
June school holidays. The topic of Home 

Strategies was shared with parent participants 
who are keen to help their children at home with 
some useful learning strategies. 
  
The presentation gave an overview of what 
‘structure in learning’ is and its importance in 
helping our children with dyslexia cope with 
academic work.  
 
Based on the SF3R principle:by Fintan O’Regan, an 
expert on ADHD from UK, the team gave insights 
on each aspect and how they influence children’s 
learning. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
The session began with a simple activity for 
parents which allowed them to put themselves in 
the shoes of their children with dyslexia. In 
addition, parents are reminded that children with 
SpLD usually have poor executive function skills 

and therefore they need to help plan, organise 
and set goals with their children together. To kick 
start the engine of successful homework strategies, 
it is essential to set up a good routine that is clear 
and consistent. And stick to IT! 
  
The team also explored with the parents the 
different parenting styles (i.e. authoritarian, 
authoritative, permissive and uninvolved) through 
scenario activities to highlight the fundamentals of  
Flexibility and Rapport/Role Model. 
  
The team acknowledges that we all have our own 
style, they recommend a multisensory approach; 
auditory, visual and kinesthetic/tactile, is best 
employed when teaching children with dyslexia. 
Besides reading out loud, using colours, drawing 
and cutting/tearing will make learning more fun, 
enjoyable and meaningful for children. 
  
To conclude, the team reiterated that learning must 
be made fun, enjoyable and meaningful for 
children. Parents were reminded to be more 
tolerant and understanding of their children with 
dyslexia as reading, spelling and writing are not 
easy for these children as they have to overcome 
great challenges to cope with them. 
  
In the words of Bryan L. Hutchinson (an author on 
several books on ADHD and an adult with ADHD)... 

Parent Support Group Sharing Session 

Home Strategies 
Parents are you tearing your 

hair out over homework? 
  

By Wong Chong Lee, Julia Ong,  
   Hani Zohra Muhamad 

SpLD Team 

SF3R 
 

STRUCTURE 
FLEXIBILITY 
RAPPORT 

RELATIONSHIP  
ROLE MODEL 

“Children in general do not 
typically do their best under 

negative pressure” 
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S peech and Language Therapists are trained 
to assess and treat speech, language and 
communication difficulties in children to 

enable them to communicate to the best of their 
ability.  
 
Communication difficulties can be a speech 
difficulty, where just the child’s speech sounds are 
affected; a language issue, where the child’s 
understanding or ability to say words, phrases or 
sentences is affected; or it may be an interaction 
difficulty.  
 
The DAS Speech and Language Therapists offer 
training to DAS colleagues on all aspects of 
speech, language and communication since DAS 
students may have particular weaknesses in one 
or more of the following areas: 
 
 Listening and understanding what is said to 

them 
 
 Learning and remembering words 
 
 Forming sentences 
 
 Using speech effectively, e.g. talking about 

what they have done and why 
 
 Saying words clearly or fluently 
 
 Using language in social settings, e.g. taking 

turns in conversations 
 
 
 
 
 

 
 

Communication Conundrum  

Can’t find the words I want to say, 

Explaining a story seems to take all day, 

Taking turns, eye contact is poor, 

Having to listen in class is a chore, 

Unable to talk, speaking unclear, 

Oral exam, something to fear 

Confusion with concepts of space and time, 

Not sure if ‘ride’ and ‘right’ should rhyme, 

Stuttering, cluttering, mumbling - all three? 

A boy, a girl; she and he don’t agree 

The length of instruction is way too long, 

Order of words come out so wrong 

Don’t understand, vocabulary is low 

Voice not working, only can show 

Using gesture, intonation, can’t hear very well, 

Speech and Language Therapist,  

please can you tell? 

 

 

Communication Conundrum: 
The Diversity of Communication 

Differences some of our  
DAS Students Face 

 
 

Helen Driver,  
Senior Speech & Language Therapist 

Director of DAS Specialist Services 
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Differences some of our DAS Students Face 
 
Communication Difficulties 
 
Our Speech and Language Therapists at DAS 
provide intervention to many children with a 
range of communication difficulties, as well as 
dyslexia. Shuet Lian explains that the range of 
communication difficulties includes “Receptive 
Language Impairment, which means a difficulty 
understanding spoken language, and Expressive 
Language Impairment, which means a difficulty 
using spoken language.” Children with language 
impairment may have problems with getting 
along with other people and understanding what 
other people mean, which would, therefore, affect 
their social relationships.  
 
Other communication difficulties include 
articulation disorders, where children have 
difficulties producing certain vowel or consonant 
sounds, and phonological disorders, where 
children are able to produce all the sounds of 
English as single sounds but they have difficulties 
producing some of the sounds in words. 
Phonological problems occur at a ‘higher’ level of 
linguistic processing. 

 
One disorder that Joyce notes as a lesser known 
impairment is Cluttering Fluency Disorder. This is 
characterised by having a “rapid and/or irregular 
rate of speech, omitting or distorting sounds or 
syllables, excessive use of disfluencies such as 
‘um’ or ‘uh’” along with other symptoms which 

mean that students have difficulty in conversations 
as they tend to interrupt others and have “limited 
awareness of how [their] speech sounds to 
others”.  
 
Shuet Lian states that Selective Mutism is another 
less prevalent communication disorder. This is 
when children are not able to speak in certain 
social situations, for example at school, but they 
are able to speak and communicate in settings 
where they feel secure and comfortable, such as 
at home. These two examples indicate the wide 
range of communication difficulties that students 
can face.  
  
Helping Students with these Difficulties 
 
Joyce explains that “the speech clarity of 
someone who clutters is often at its best in a 
structured situation in which the person is actively 
monitoring it. In contrast, speech clarity is often at 
its worst when the person is more relaxed such as 
in casual conversation.” The DAS Speech 
Therapists help students become more self-aware, 
as she explains, “I found it helpful to write a short 
personal story about them that talks about the 
communication difficulties they faced with their 
family and friends. When they are aware of their 
difficulties, then we can move on to set therapy 
goals together. This helps to motivate them to 
work towards their goals.” 
 
Shuet Lian adds to this and states, “Providing 
visual support such as pictures, charts or tables in 
addition to verbal explanation helps students with 

Joyce and Shuet Lian, DAS Speech & Language Therapists,  
outline the different communication difficulties  

our DAS students can face: 
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communication difficulties to understand better.” 
One example could be explaining the formation 
of a rainbow with a simple diagram:  
 

                            
  ‘ Raindrops     +      Sunlight     =     Rainbow ’  
 
This diagram supports the verbal description. 
Additionally, “Use short sentences, rather than 
lengthy ones, for instructions and directions as 
well as gestures to reinforce understanding.” 
Technology such as iPads and computers can be 
used to engage the child in verbal 
communication. Games are effective in improving 
communication skills as they are enjoyable.”  
 
At DAS, children go through a comprehensive 
speech and language assessment. An individual 
education program is tailored based on the 
profile of the child obtained from the speech and 
language assessment.  Speech and Language 
Therapy is offered in individual or group settings. 
 
In the future, the DAS Speech and Language 
Therapy team hope to introduce social skills 
programmes, speech-language therapy in 
Chinese language, as well as an expanded  
pre-school program in order to further meet the 
needs of students. 
__________________________________________ 

EDUCATION EXCHANGE 

Speech and Language  
Therapy for Children 

 
Our Speech & Language Therapists provide 
speech assessment and therapy to help 
children develop their communication skills.  
Assessments can be completed on children 
from 2 ½ to 18 years. 

We have a total solution for your 

child’s educational needs 

DAS International Services Ltd 
73 Bukit Timah Road 

#05-01 Rex House 
Singapore  229832 

 
info@dasint.org.sg  |   www.dasint.org.sg 

 
www.facebook.com/dasinternational  

www.dasint.org.sg    6336 2555 

 

School Readiness 
Awareness 

Presentations 
 

DAS International will conduct school 
readiness talks and screenings to help 
parents and teachers understand the 
necessary skills a child needs to be school 
ready. DAS International’s multi-disciplinary 

team of Psychologists, an Occupational 
Therapist, Speech and Language Therapists 
and Senior Educational Therapists, can 
identify any issues early and support the 
children to close the gaps in their learning 
before they enter school. 
 

If you would like to have a talk at your 
school please contact us: 

info@dasint.org.sg   6336 2555 
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DAS  International mainly works
with children and families 
from the expat community 

who have children attending international schools 
in Singapore.  Over the past 6 months the amount 
of referrals that have come into the service for 
younger, pre-school aged children, has increased 
substantially. Typically children at this age are all 
developing at different paces, and academic 
achievement will be one area that differs from 
child to child. We have to remember that for most 
children reaching developmental milestones in 
terms of language, physical development and 
cognitive development is a fairly innate process 
and happens naturally.  

Basically, specific skills are not taught to children 
in a step by step fashion, but rather they acquire 
skills naturally through environmental exposure 
and doing things, like talking to the adults around 
them and playing with their peers.  The acquisition 
of academic skills, for example reading, writing 
and understanding and using mathematics is by 
no means an innate process and these skills do 
need to be taught to children.  

I am sure for many of us adults we do not 
remember how and when we learnt to read, we 
can just read and probably do not think too much 

about this on a day to day basis. Some children 
struggle with acquiring these skills and require a 
more individualised approach that uses their 
strengths and interests in order to help them to 
make the great leap from being a non-reader to a 
reader. Unfortunately, this skill is essential for 
academic achievement, as reading is the core 
skill required in order to take part in a school 
curriculum independently. Reading is therefore an 
essential skill, and where children have difficulties 
this should be tackled as soon as possible before 
the gap between them and their peers widens, 
and most importantly, before the child struggles 
so much that they develop a hatred for reading 
and literacy and therefore avoid it all together.  

School Readiness: 
So let us get back to the concept of School 
Readiness. What does this mean? Well, believe it 
or not a child requires more than just academic 
skills to be ready to enter primary school. Children 
start Grade 1, Year 1, Primary 1, or whatever you 
want to call it, at different ages depending on the 
school that they attend. Some children start as 
young as 5, some only when they are turning 7. 
The age at which a child starts school is going to 
make a significant difference to the skills that they 
are expected to have acquired in order to be 
‘School Ready.’   

School Readiness:  
What does this mean  

and how can we support  
pre-school children to  

be ‘School Ready?’ 

By Dr Louise McCauley 
Consulting Educational Psychologist 

DAS International Services Ltd 
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Think about the difference between a 5 year old 
and a 7 year old in terms of emotional maturity, 
independence, language development and so on. 
Expectations need to be appropriate depending 
on the age of the child. In some countries children 
start school at 7; however research shows that 
they have acquired the same academic skills as 
their counterparts who start school at 5 by the 
time they reach secondary school. I suppose this 
begs the question of why do we expect children 
to start formal schooling at such a young age? 
What is gained from it? But I will leave that 
question hanging at this stage, as it is not the 
focus of this article; however I am sure will give 
you some food for thought. 
 

The majority of International schools in 
Singapore expect children to start at 

approximately 5 or 6 years old,  
so this will be the focus here.   

 
Being ‘School Ready’ means that a child has 
developed necessary* skills in the following six 
areas: 

 
 

      
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
A child who has not gained the necessary skills, 
usually in the last two areas (literacy skills and 
conceptual development) is often required to 
spend another year in pre-school. This is not 
because schools are unwilling to put in the extra 
effort to support children to acquire these skills; 
but rather because schools do not have the 
additional support required to give children 

individualised learning opportunities to develop 
these skills.  Parents become frustrated and angry 
at schools because requests to keep their children 
back a year are often made. The biggest issue 
here is not that this request has been made, but 
rather that parents were not aware that the 
problem was so ‘severe’ that their child cannot 
cope in Grade 1.  
 
DAS International is ideally placed to provide this 
support; however our own research shows that a 
child will require a minimum of 10 teaching 
sessions in order to show measurable progress; 
especially if they start with us as ‘non-readers.’ 
This means that the core skills, such as phonemic 
awareness, need to be taught first before the 
child can start to read. This takes time and 
appropriate multi-sensory teaching and does not 
happen over night.   
 
 

It has been recognised that schools 
need support to highlight issues 

earlier and to speak to parents at 
least 6 months before the end of  
pre-school in order to make sure 
that optimal support can be put  

in place in order to close  
learning gaps early. 

School Ready Checklist 

 

 Physical well-being & 

motor development  

 Language 

development  

 Play and social skills  

 Emotional 

development 

 Literacy skills  

 Conceptual 

Development  
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Therefore, if schools recognise and speak to 
parents early then we can support them to 
develop the child’s skills so that hopefully they will 
be ready to enter Grade 1 at the time that was 
originally planned.  
 
Typical Developmental Milestones and ‘School-
Readiness’ Milestones:  
 
In order to know when to be concerned, teachers 
need to be aware of ‘typical’ developmental 
milestones so that they can highlight areas of 
concern to parents. It is always good to be 
cautious about these milestones as children do 
develop at different paces. Milestones are 
‘approximations’ rather than set in stone; however 
they are proven as a great tool to assess the 
development of a child and employ focussed 
teaching techniques when certain areas of 
development are lagging behind.   
 
Our ‘School Readiness’ awareness talks will 
discuss milestones in the six areas listed above in 
detail, so that teachers can develop a more in 
depth knowledge about the development of the 
children they teach. We will provide them with 
examples of checklists and tools to monitor 
progress over time. They can then use these to 
track the progress of their students, as well as talk 
to parents about their concerns at least 6 months 
before the end of school. 

Main Reason for referral to DAS International 
 
The majority of pre-school referrals come to us for 
children who have not developed basic literacy 
skills and are therefore struggling to read and 
write. The majority of the assessments that I have 
done indicate that these children are struggling 
with phonemic awareness and therefore they do 
not understand how sounds map onto letters 
(grapheme-phoneme awareness), cannot rhyme 
and struggle to detect or recognise the first and 
last sounds in words. These skills are essential in 
order to read, as a child needs to know what 
sounds they attach to the symbols that are placed 
in front of them in order to begin the process of 
decoding.  

 
Often these children have suffered with repeated 
ear infections when they were younger and have 
had grommets inserted a number of times in 
order to help with otitis media, also commonly 
known as ‘glue ear.’ Children who have struggled 
with glue ear for long periods of time have usually 
had periods in their young lives where they were 
unable to hear clearly. This hearing loss is mainly 
due to fluid build-up in the middle ear and 
younger children will suffer with this problem more 
than older children. This is due to shorter 
eustachian tubes, which causes fluid build-up as 
the liquid cannot drain away when they have an 
ear infection.  
 
Periods of conductive hearing loss from otitis 
media may have a detrimental effect on speech 
development in children. Studies have also linked 
otitis media to educational problems, attention 
disorders, and problems with social adaptation 
(Roberts, 1997; Bedadi et al., 2008; Gouma et al., 
2011). So, if you are concerned about a child’s 
development of phonology make sure that they 
have had their hearing checked before starting 
intervention.  
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Next steps for DAS International 
 
DAS International is developing a Preschool 
Literacy and Maths Programme and a School 
Readiness Programme in order to meet the 
demands of this growing group of children who 
have been found to be requiring additional 
support in these two areas. This programme is 
expected to be launched in October/November of 
this year. Awareness talks and School Readiness 
Screenings are being planned for September in 
order to point parents and teachers in the right 
direction in terms of seeking support at least 6 
months before the end of the school year. This will 
mean that the multi-professional team at DAS 
International consisting of Psychologists, an 
Occupational Therapist, Speech and Language 
Therapists and Senior Educational Therapists, can 
identify any issues early and support the children 
to close the gaps in their learning.  
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* Unfortunately it is beyond the scope of this 
article to give detailed descriptions of the 
‘necessary skills’ in these 6 areas. These will be 
covered in the School Readiness Awareness Talks 
 
If you would like a School Readiness Awareness 
Talk (see page 58) at your school contact: 

  info@dasint.org.sg 

 

  

BRIDGING PROGRAMME 
 

We have created the Bridging Programme,  
aimed at supporting children who are unable  
to secure a place in an international school,  

or are struggling in a mainstream school. 
 
Aims of the Bridging Programme: 
 

Provide an intensive remediation programme 
to bridge the learning gap between the child 
and his or her peers 

 

Support the development of essential literacy 
and numeracy skills  

 

Enable the child to enter a mainstream school 
at a later date, with greater confidence,  
self-esteem and academic competence 

 
Unique features of the Bridging Programme: 
 

Maximum teacher to child ratio of 1:4 
 

Conducted by specialist teachers with high 
level qualifications and specialist training to 
support students with Specific Learning  
Differences (SpLD) 

 

Access to evidence based assistive technology 
programmes to support literacy and numeracy 
development e.g. Nessy Learning©,  
WordShark© NumberShark© 

 

Review of Individual Educational Plan (IEP) 
and cross curriculum targets every 10 weeks 

 

 Integrated curriculum – consultation and  
support from a Speech and Language  
Therapist, Chartered Educational Psychologist 
and Occupational Therapist integrated into 
their IEP 

 

Support from Educational Psychologists in 
terms of ongoing assessment, IEP planning, 
teacher mentoring and a report to support 
your application for exam access  
arrangements in school 

 

Specialist support from a Speech and  
Language Therapist and/or Occupational 
Therapist on site where required 
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I  have always believed in making use of 
technology in the classroom. I love how 
technology simplifies the tasks we need to do 

and how we are able to do things beyond our 
capacities with technology. 
  
Since the beginning of term 3 this year, some of 
our DAS centres have started an Assistive 
Technology (AT) pilot study. I was one of the 
Educational Therapists who were equipped with a 
smart board and laptops, together with some 
educational software for the purpose of this study. 
My first hand experience with using these 
resources during my lessons reinforced my support 
for technology in the classroom. I was amazed to 
witness the help and breakthrough my students 
experienced using these resources. There are 
limitless ways to creatively make use of these to 
teach. I am delighted to share my experiences on 
how AT helped my students in many ways. 
  
I used programs such as Nessy Learning 

Programme and Word Shark 
as a tool for introducing new 
ph o n o g r a ms ,  t ea c h i n g 
reading, and spelling. These 
programs come with many 
pictures, animated videos, and 
games that are very engaging. 
This stimulates the student’s 
learning process by giving 
them a form of visual and 
auditory reinforcement that 
can easily trigger a child’s 
recollection of what he has 
learnt. I recalled a particular 
incident when a student 
needed to spell a particular 
word. He shouted excitedly 
when he realized he knew how 
to spell! “Oh! I know how to 
spell this word! It’s the word I 
spelled on that shark game!” 
  

Benefits of Assistive Technology Benefits of Assistive Technology Benefits of Assistive Technology    
in the Classroom in the Classroom in the Classroom       

 
by Edmen Leong—Educational Therapist 
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While it is important that our students are taught 
strategies to read and write, it is equally 
important that they are able to comprehend 
passages. I am frequently encouraged by how 
much effort my students put in when blending 
and reading words. However, the time and effort 
taken to focus on reading a sentence accurately 
often distracts a child from understanding the 
context of the sentence.  
 
I was able to overcome these potential 
difficulties by using the ClaroRead program. The 
ClaroRead program converts written texts to 
speech. When I want to focus on teaching a child 
comprehension strategies, I need the child to 
grasp the contents of the passage fast. 
ClaroRead was used in my class for this purpose 
and I was able to get my students to go through 
and understand much longer passages than they 
could before. I also used ClaroRead on 
passages written by my students. After their own 
assignments were read to them, they were able 
to correct mistakes in their passages 
independently. 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Other programs, such as Mind Genius, make it 
so much easier and fun to plan writing activities. 
My students were able to use this program to 
brainstorm ideas they had for writing activities. 
Ideas can be put in a mind map quickly. After 
which they can be easily organized into 
appropriate sequences simply by dragging. 

Writing became so much easier after the 
introduction of this mind-mapping program. 

  

The most important and obvious advantage of 
AT is how it brings fun into the classroom. My 
students are excited to come for class and learn 
because they get to use these programs on the 
laptops and smart board. I have a student who 
was a reluctant speller. He often gives up on his 
spelling tasks easily and gets very frustrated with 
himself knowing he has so much difficulty 
spelling. When introduced to the spelling games 
in Word Shark, this was what he said to me: “Mr 
Edmen this game is so fun! Can I spell more?” 
  
My experiences clearly reflect how beneficial AT 
is in a classroom. I will definitely encourage 
teachers and parents to make use of AT in 
teaching. 
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T here are times when we are so self – 
absorbed in our tech savvy ways that we 
have learnt to dislike writing by hand. Is 

penmanship still important in this day and age? 
The answer is “Yes”, handwriting is important to 
communication, as it is still required for daily 
purposes. 
 
The 10-day campaign, ‘The Write Way’, that will be 
launched at Jurong Point on 31 August 2012, aims 
to promote penmanship as individuals are now 
writing less, but are typing or texting more on their 
computers and mobile devices (Oon, 2012).  

Dr Ho Wan Kan, an academic consultant from the 
teachers union commented in the article 
“Campaign To Promote Penmanship” that pupils in 
primary 1, or even younger, have become 
computer savvy and dislike writing by hand. The 
article also reported that schools are using more 
electronic devices, such as tablet computers, to 
deliver their lessons.  Dr Ho warned that 
penmanship is a personal skill that is under threat 
from the dominance of digital means of 
communication. 
 
Despite the ever increasing usage of electronic 
communication devices (e.g. SMART phones, 
tablets), penmanship is undeniably an important 
skill that students must possess. Although day-to-

day school assignments may be word-processed, 
all school and national examinations are 
administered in writing,  
 

Occupational Therapist’s Perspective 
of Penmanship 
 
Handwriting is important to communication, as it is 
still required for daily purposes (Reid, 2011).  
Students with penmanship difficulties are at a 
disadvantage in their schools and in their lives 
outside the schools.  Writing is considered to be a 
social skill.  Students with difficulties in this skill 
may be assessed and intervened, in order to have 
greater legibility. 
 
Students and adults with penmanship difficulties or 
dysgraphia may have illegible handwriting with 
letters wrongly sized or spaced incorrectly (Reid, 
2011).  Some of the signs of dysgraphia may 
include poor pencil grasp pattern; excessive or 
diminished pressure on the writing implement; 
poor letter formation; mixture of uppercase and 
lowercase prints; unfinished words or letters; 
omission of letters or words; awkward seating 
posture; difficulties in writing numbers, copying 
geometric shapes, and scissoring skills, as well as 
difficulties in understanding and giving directions. 

Is Penmanship 
Relevant in Today’s 
High-Technology 

Society? 
 

By Titus Lim 
DAS Occupational Therapist 
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Some Strategies for Penmanship Difficulties 
 
Cursive handwriting 
Cursive handwriting should be encouraged among 
students with penmanship difficulties, as this style 
of writing enables the individuals to begin and 
end the letters without having to think about where 
to place the tip of the writing implement (Reid, 
2011).   
 
This style of writing is useful for students who might 
have letters reversal issues such as ‘b’ and ‘d’, as 
well as, ‘p’ and ‘q’, as the letters are formed very 
differently (Blumenfeld, 1994).  However, fluent 
cursive handwriting is a skill that is taught and 
students are shown how the letters are joined to 
achieve the correct letter formation pattern. 

Correct pencil grip 
A correct pencil grip that positions the thumb, 
index, and middle fingers optimally on the shaft of 
the writing implement is an important component 
in penmanship.  A proper grip will ensure that 
adequate pressure is being applied to the writing 
implement so that pain and/or fatigue from the 
writing activity can be minimised.  Writing with 
great pressure on the shaft of the writing 
implement over time can lead to callous 
formations on the fingers involved.  There are 
many commercially available pencil grips that 
serve the purpose of facilitating correct grip 
pattern. Some examples of pencil grips include the 
triangular grip, air pencil grip, and Stetro pencil 
grip. 
 
Multi-sensory approach 
In the multi-sensory approach to penmanship, 
different sensory information may be used to 
impart the skill of handwriting.   
 
Students may see what they are writing; say the 
letters and the directions of letter strokes; hear 
their own voices saying the procedure of writing; 

write the letters in the air with large movements of 
their shoulders and elbows; and write or trace in 
sand, shaving foam, or coloured hair gel sealed in 
re-sealable food bags (Reid, 2011).  These are 
beneficial strategies that would help students to 
retain the skill of penmanship. 

Appropriate seating position 
Appropriate seating position is a factor that may 
be affected by the hand dominance of students.  
For instance, a student who uses his or her right 
hand to write may sit more to the left of the desk, 
so that that there will be sufficient space for right 
hand and arm to move freely (Rosemary & Briem, 
2010).  Similarly, a left-handed student may benefit 
from sitting more to his/her right at the desk during 
writing task. 
 
Placement of paper 
The placement of paper for a student who writes 
using left hand should be to the left side on the 
table (Sassoon & Briem, 2010).  This would enable 
the student to move his/her arm freely without 
crossing over the individual’s body.  In addition, 
the placement of paper to the left side of table 
would allow the student to see what he/she is 
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Occupational Therapy 

Our Occupational Therapist will assess 
children who have motor coordination, 
balance, posture and sensory processing 
difficulties, and can focus especially on 
handwriting concerns at all stages of 
development.  Direct therapy as well as 
advice about programmes of activities 
for parents and teachers can be 
provided.  

We have a total solution for your 

child’s educational needs

DAS International Services Ltd 
73 Bukit Timah Road 

#05-01 Rex House 
Singapore  229832 

info@dasint.org.sg   |   www.dasint.org.sg 

www.facebook.com/dasinternational 

www.dasint.org.sg    6336 2555 

writing.  Some slant of paper in the clockwise 
direction may be appropriate if it suits the student. 
Likewise, the right handed student should place 
the paper to the right side of table and slant 
paper in the anti-clockwise direction if it is more 
comfortable. 

In view of the upward trend of using electronic 
devices, the lack of emphasis of penmanship in 
mainstream primary schools, and current 
handwriting difficulties among students attending 
DAS Learning Centres, there is an urgent need to 
address handwriting issues in the classrooms. 

At present, occupational therapy (OT) in-class 
learning supports are given to DAS students who 
have been referred for handwriting difficulties. 
Following the OT learning support sessions, the 
use of handwriting assistive aids may be 
recommended and then prescribed.  In addition to 
this, ergonomic and seating concerns of students 
may be also addressed, so as to optimise their 
performance in handwriting tasks. 

Penmanship programmes are conducted by the 
occupational therapist for preschoolers and school
-age students who may require further handwriting 
support.  These programmes aim to help 
preschoolers and students to learn good writing 
habits, will impart good penmanship habits that 
can be applied in all writing experiences, and 
unlearn bad handwriting habits where possible 
(Olsen & Knapton, 2008). 
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T his article attempts to explain why dyslexic 
students experience difficulties learning 
written Chinese. We do this by linking some 

of the inherent difficulties faced by dyslexic 
children with the nature of the Chinese script. 
 
Nature of the Chinese Script 
 
Each Chinese character is made up of different 
strokes. The visual complexity of a Chinese 
character can be measured by its number of 
strokes. The number of strokes can be arranged 
from just one to over 20. A stroke in a Chinese 
character is similar to a letter in an alphabetic 
writing system as a change of a stroke changes 
the meaning and the sound of a character.  
 
For example: 

 大     太     天 
      Big                       Too                      Day 
 
A stroke by itself does not carry any information 
on the meaning of sound of the character but 
different combination of strokes make up different 
stroke-patterns or radicals. The same radicals 
could appear in different sizes at different 

locations of different characters such as 今 in 岑 

or 念. It is estimated that there are around 600 
radicals. Radicals carry information on the 
meaning or sound of a character. 
 
Chinese characters often contain a phonetic 
radical which provides the sound and a semantic 
radical which represents the meaning of the 

character. For instance, in the character 燈 [deng] 

or lamp, 火 or “fire” is the semantic radical 
providing a clue to the meaning of the character 

while 登 [deng] is a phonetic component which 
has the same pronunciation as the whole 

character. Similarly in the word 蚊 [wen], the 

radical on the left side of the character denote 
meaning (insect) whilst the right side of the 
character gives the sound of the word. 
 
Difficulties with Written Chinese 
 
Dyslexic children usually have difficulty 
processing sound/symbol relationships 
 
There are a large number of visual symbols in 
Chinese. The Chinese language is also tonal. 
Although there are some script-sound regularities 
in Chinese, Chinese children need to learn a lot 
more symbol-sound association than in English (Ho 
and Lai, 1999). 
 
Dyslexic children have memory problems 
 
Research by Ho, Law and Ng (2000), suggests that 
Chinese with dyslexia have difficulties in keeping 
sounds in their short-term memory, especially 
unfamiliar sounds. This adds to the difficulty in 
learning symbol-sound associations.  
 
Chinese characters are also similar in 
appearance and may differ by simply adding or 
deleting a single stroke. Dyslexic children may find 
it extremely difficult to remember the slight 
differences between Chinese characters. The fact 
the Chinese radicals can occur in different sizes at 
different locations in different words makes the 
task of remembering characters even more 
complex. 

Why is Learning Written 
Chinese so Difficult? 

 
 

By Liu Yimei—DAS Specialist Psychologist 
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Dyslexic children may become tired easily after 
reading for a short time 
 
Reading Chinese characters requires the ability to 
identify the stroke pattern in different characters. 
The visual complexity of Chinese characters and 
differentiating between similar-looking characters 
may tax the processing powers of dyslexia. 
 
 
 
 
 
 
 
 
 
 
 
 

Confidence 
 
Dyslexics may have word-retrieval problems 
 
Ho and Lai (1999) have found in their research 
that Chinese dyslexic children seem to have some 
generalized deficits in the speed of access to their 
store of Chinese characters. This was 
demonstrated at the basic level of naming 
discrete items as well as at the complex level that 
required scanning and sequencing strategies. This 
deficit may also explain why reading Chinese 
characters is taxing for dyslexics. 
 
 
 
 
 
 
 
 
 
 
 
 

Good 
 
Dyslexic children may have left/right confusion 
or directionality problems 
 
It is likely that left/right confusion or directionality 
problems add to the difficulty of dyslexics in 
remembering Chinese characters. Dyslexic 
children may also transpose or reverse radicals 
when they write them. 

 
This article only explains some of the reasons why 
dyslexic students feel so frustrated learning written 
Chinese. More extensive research needs to be 
undertaken to fully understand what happens 
when dyslexics process and learn second 
languages like Chinese and to discover what can 
be done to help them perform this task less 
painfully. 
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Good Luck! 
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DAS Writer’s Corner 
We are proud to share these short stories with you and  

hope you enjoy reading them as much as we did! 

STUDENT GALLERY 

I was selected to go to China on a twin 
programme. There were 25 of us from Sec 1 and 
Sec 2. I was very happy to be the chosen one. 
Three students were from my class and the rest 
were from different classes. The teacher in charge 
arranged three talks. One of the talks was called 
the vendor briefing (parents were welcome to seek 
clarifications). The aim of the talk was to inform 
parents what was the objective of the trip and 
which places we would be visiting in China. The 
other two briefings were called the school briefing 
cum pre-trip practice session. The teacher 
requested us to practise singing two songs namely 
‘Home’ and ‘Chan Mali Chan’. 
 
On 30th October 2011, all the students going on the 
trip assembled at Row 10 of the Departure Hall at 
Changi Airport, Terminal 3. We waved goodbye to 
our parents and boarded ‘The Singapore Airlines’ 
at 0115 hours. The flight took five hours. 
 
On landing at China International Airport, we had 
our first breakfast in China at the KFC. After 
enjoying a hearty breakfast to energise us for the 
morning, a 2-hour bus ride headed us towards the 
Ancient Water Village- Zhou Zhuang. The water 
village has many old buildings with interesting 
architectural designs that are more than 1000 
years old. After that, we proceeded to visit the well
-stocked supermarket.  
 
Most of us bought our necessities. After half an 
hour of shopping, we headed towards the Qi Du 
Middle School hostel. After checking into our 
rooms, we had dinner prepared by the school. We 
ate popcorn chicken with a variety of vegetable 
dishes and soup. The meal was simply delicious. 
The day ended with a short briefing and reflection 
of the day’s activities. 

We slept through the second day to recharge our 
weary and jet lagged bodies. We also unpacked 
our suitcases. Dinner was prepared by the school. 
 
The third day started with a simple, yet meaningful 
welcome ceremony at Qi Du Middle School. The 
principal of the school gave a speech to welcome 
our school principal, teachers and students from 
Chong Boon Secondary School. Our school 
principal, Mr Yeo also delivered a speech to thank 
him for the warm welcome. After that we were 
introduced to our buddies from Qi Du Middle 
School. Almost immediately, we started interacting. 
We exchanged gifts and discovered much about 
each other. Then we visited their classrooms to 
experience how the lessons were carried out in 
China.  
 
We spent a number of hours in the school during 
the active plan for us and got to know one 
another. Then we headed to the Cultural Museum 
to watch the Chinese puppet Opera and we also 
visited the Taihu Water Lake. After that, we 
returned to the school hostel. All too soon, the day 
ended. We had a lot of fun and had our first-hand 
experience in observing how lessons are 
conducted in Qi Du Middle School. 
 
On the fourth day, we went on an outing with the 
whole school. We set off at 8.30am and 
proceeded to the White Horos Brook. We spent the 
entire day there having lots of fun. Finally, it was 
time to return to the hostel. On the return bus trip, 
we chatted and joked with one another and 
recalled the memorable time we had. It was 
amazing how three days passed by so quickly. 
 
Very soon, the fifth day dawned and it was the 
time we said goodbyes to our buddies. We sang 

My Trip to China – Suzhou, Hangzhou, Shanghai    
by Emily Lim, Bishan Learning Centre 
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the two songs- ‘Home’ and ‘Chan Mali Chan’. Then 
we exchanged e-mail addresses. It was a very 
sad moment for many of us.  After leaving the 
school, we went sight-seeing of the Tiger Hill and 
the Liu Garden to understand and know more 
about the history culture in China. Next, we went 
to the famous silk museum where we learned 
much about making silk. Then we were treated to 
a shopping spree where we could purchase 
authentic silk products. 
 
The sixth day began with sightseeing in Hongzhou. 
The first stop was the temple of General Yue Fei. 
The second stop was a cruise tour at the West 
Lake. The scenery was really captivating. The third 
stop was at the famous Longjing Tea Plantation 
where we learned the culture and benefits of 
drinking green tea. Our last stop for the day was 
the Song Dynasty City. It is one of the six tourist 
theme parks. In the park, there are small stalls 
which sell lots of things. After shopping, we went 
to watch a one hour presentation entitled ’The 
Romance of the Song Dynasty’. It was a 
spectacular presentation. I enjoyed it very much. 
 

On Day 7, we went to the bund, Nanjing Road, the 
Book Mall and River Street. On that day, we 
bought many things and souvenirs as that was the 
only day left for shopping.  
 
Soon, the last day arrived. We visited the Oriental 
Pearl Tower. We enjoyed a refreshing bird’s eye 
view of the city from the top of the tower. We 
posed and took pictures of ourselves and with our 
teachers and principal at the tower. The scenery 
was perfect.  
 
Then we visited the Shanghai Science and 
Technology Museum. We learned about the vast 
technology at the museum which displayed 
various animals with information facts on their 
history. The last place we went to was the Acrobat 
Theatre. We watched the skilled acrobats doing 
their show stunts. They put up a great 
performance.  After that we proceeded to the 
airport. At that time I felt sad and did not feel like 
leaving China because during 
these seven days, I had thoroughly 
enjoyed myself. I hope to go back 
there another time.  

STUDENT GALLERY 

Lau Cheuk Nam—Bedok Learning Centre 
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STUDENT GALLERY 

Caleb Immanuel—Jurong Point Learning Centre 



 83 

Aloysius J.  Solomon 
Bedok Learning Centre 

East Coast Park Trip 
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Ang Mo Kio student, Enzo Chua Sec.1, who is currently attending Singapore Sports School  
as he excels in tennis.  Enzo travels overseas frequently for tennis tournaments. 

 
Carine Wong—Centre Manager, Ang Mo Kio 

STUDENT GALLERY 
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Nessy Fingers is a powerful way to 
improve  spelling by developing 
your memory for movement. 
 
Age: 8+ years 
 
$45.00 for single user license  

 
 
Nessy Learning Programme  
enables all abili es to read,  
write and spell with confidence. 
 
Age: 5 – 14 years 
  
$225.00 for single user license 

Word Shark 4 combines the  
excitement of computer games 
with the serious task of learning  
to read and spell. 
 
 
Age: 5 – 15 years 
  
$128.00 for single user license  

Number Shark 4 teaches and  
reinforces numeracy using  
forty‐five carefully designed 
games, with over five hundred 
topics to choose from. 
 
Age: 5 – 16 years 
  
$108.00 for single user license 

MindGenius 4 is ideal for students 
of all ages in planning essays,  
projects and reports as well as 
organizing study notes and  
revising for exams. 
 
Age: Above 12 years 
  
$135.00 for single user license 

Clicker 5 is an award winning  
tool for students with learning  
difficul es, which integrates  
text to speech. 
 
 
Age: 4 – 14 years 
  
$250.00 for single user license 

ClaroRead  is a text to speech  
so ware integrated closely with 
Microso  Word, supports  
individual struggling with  
reading and wri ng. 
 
Age: 5 – 15 years 
  
$326.00 for single user license 

Global AutoCorrect is a discreet 
so ware tool that assists people 
with literacy difficul es. 
 
 
 
Age:  All Ages 
 
$119.00 for single user license 

All DAS Parents will receive a 5% discount (All prices are subject to change) 



On Sale Now 

$20$20$20   
Available at all DAS 
Learning Centres 

www.das.org.sg/bookwww.das.org.sg/bookwww.das.org.sg/book   




